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ABSTRACT 
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FOREWORD 



In earlier generations, parenting skills and child care responsibilities were 
taught within the extended family. In today's mobile society, the extended 
farnily and the parenting models it provided are now rare. Nuclear families are 
still abundant but are smaller and dramatically changed due to contemporary 
philosophical, social, and economic factors. Single-parent families and step- 
parent families are . increasing in number.. To cope successfully with these 
complex and relatively recent changes in bur society, junior and senior high 
school students are in need of formalized study of parenting and child 
development and how to deal with problems unique to teenage parents. 

Through the effort and study of many people this guide was developed to be used 
by Consumer Home Economics teachers as a resource in planning and teaching the 
year-long course in Parenting and Child Development for students in grades 9-12. 
Teachers are urged to use their creativity in adapting and expanding the 
suggestions in this guide. 

Technical assistance in implementing this program is available from the State 
Home Economics Education Staff. 
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USING THE CURRICULUM PACKAGE 



Information included in this publication is presented in six sections. They are: 



Section 1 
Section 2 
Section 3 
Section 4 
Section 5 
Section 6 



General Planning Information 
Competency Listing 
Curriculum Guide 

Competency/Test-Item Bank (C/TIB)* 
References and Resources 
Publication Feedback 



*NOTE: The Parenting and Child Development C/TIB will be available during the 
1989-90 school year. 



SECTION 1: GENERAL PLANNING INFORMATION 



Infortnation is provided in this section for planning, implementing, and 
evaluating the Home Economics course, HE7065 - Parenting and Child Development, 
using a competency-based, individualized approach to teaching and learning. 



OVERVIEW OF THE COURSE 

The Parenting end Child Development Curriculum Guide and Competency/Test-Item 
Bank were developed as a resource for teachers to use in planning and 
implementing a competency-based instructional program at the high school level • 
The Parenting and Child Development course is a year-long Consumer Home 
Economics course offered for students in grades 9-12. The course description 
which follows is taken from the North Carolina Vocational Education Program of 
Studies, Revised 1987. This is a year-long course that may be offered as two 
semester courses wTtFsemester 1 prerequisite to semester 2. 



COURSE DESCRIPTION 



HE706S (S-1 or Y-1) Credit: i or 1 Grades: 9-12 Enr.: 12-20 
PARENTING AND CHILD DEVELOPMENT 

Semester 1 : Parenting. Students investigate the role and 
responsibilities of parenting. Topics include prenatal 
devel opment , meeti ng the needs of the newborn , and probl ems 
unique to teenage parents. Students discover the costs and 
obligations of being a parent and rearing a child. They learn 
about the influence of family structures on a child^s 
development. 
Prerequisite: None 



Semester 2 ; Child Development. Study of the early childhood 
years and the ways children develop emotionally, socially, 
physically, and intellectually. Course content includes the care 
and guidance of children, creative activities for children, and 
community services avoilable to families with children. Job 
opportunities and careers in the field of early childhood are 
explored. 

Prerequisite: Parenting, Semester 1 



INTRODUCTION TO COMPETENCY-BASED, INDIVIDUALIZED PROGRAMS 



The most widely accepted DEFINITION OF COMPETENCY-BASED EDUCATION was suggested 
by Stanly Alam, who describes the essential elements of competency-based 
education as follows: 



1. Competencies (knowledge, skills, behaviors [attitudes]) to 
be demonstrated by the student are stated so as to make 
possible assessment of a student's behavior in relation to 
specific competencies; and made public in advance. 

2. Criteria to be employed in assessing competencies are based 
upon, and in harmony with, specified competencies; explicit 
in stating expecting levels of mastery under specified 
conditions; and made public in advance. 

3. Assessment of the student's competency uses student's 
performance as the primary source of evidence; takes into 
account evidence of the student's knowledge relevant to 
planning for, analyzing, interpreting, or evaluating 
situations; and strives for objectivity. 

4. The student's rate of progress through the program is 
determined by demonstrated competence rather than by time or 
course completion. 

5. The instructional program is intended to -facilitate the 
development and evaluation of the student's achievement of 
competencies specified. 



OTHER CHARACTERISTICS FOUND IN COMPETENCY-BASED PROGRAMS ARE: 

1. Instruction is individualized and personalized. 

2. Learning experiences of the individual are guided by 
feedback (eval-uation) . 



3. The program as a whole is systemic. 



4. The emphasis is on exit, not entrance, requirements. 





5^ Instruction is modularized (i,e,, arranged in a logical 
sequence of steps to be learned), 

6. The student is held accountable for performance, completing 
the program when, and only when, he/she demonstrates the 
competencies that have been identified. 

Based on the preceding characteristics, the following terms and working 
definitions are generally accepted for use in North Carol ina, 

Competency-Based Education (CBE) - A system for planning and implementing 
classroom activities which will help each student develop certain specified 
competencies. 

Mastery Learning - Term used to indicate an approach to learning in which 
students are expected to "master" (i.e., become proficient with; become 
competent in) the knowledge and skills specified as course outcomes. 

I nd i V i dua 1 i 2 ed I ns t ru c t i 0 n - A system for managing the learning process 
and environment in such a way that the individual differences of students 
are acconmodated while they are working to achieve program goals, 
competencies, and objectives. 

Competency Testing - The testing of students to determine if they have 
developed those competencies specified for a program (i.e., they are 
learning what they are supposed to learn). 

Criterion-Referenced Competency Testing - The testing of each student using 
tests referenced to specific objectives for competency mastery. Using 
criterion-referenced tests (CRTs) results in a comparison of the student^s 
performance with the specific standard(s) rather than the performance of 
other students. 

Accountability - Simply, the "ability to account for" and usually implies 
that quantitative evidence is available as documentation or proof. 

Instructional Accountability - A process which involves assessing 
(measuring) student progress and achievement and being able to document to 
what extent students have learned what they are supposed to learn (i.e., 
being able to show that students have mastered the competencies ). 



SECTION 2: COMPETENCY LISTING 



The Competencies and Instructional Objectives for the course are included in 
this listing. COMPETENCIES are sequenced according to the teacher-writers' 
recommendations as to the best teaching sequence for first semester and then for 
a second semester of the course. INSTRUCTIONAL OBJECTIVES are grouped and 
sequenced for each competency. Some teachers may prefer to teach units, 
competencies, and/or instructional objectives in a different order than shown 
during a given semester. 
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The COMPETENCY STATEMENTS provide the foundation upon which the objectives, 
content outline, teaching/learning activities, resources, and bank of test items 
are based. The v^rb in each competency statement and instructional objective 
gives the key to the domain and level of behavior identified and the kind of 
teaching, learning, and testing which sHouTd be done. In other words, these 
competency statements "spell out" for students, parents, and others the 
knowledge and skills that completers of the course can be expected to possess • 



EXCERPT FROM COMPETENCY LISTING 



Competency 001 : The learner will describe parenthood. 
Instructional Objectives : 

1.1 Define the term parenting. 

1.2 Perceive parenting as a commitment. 

1.3 Explain the responsibil ities of parenting. 

1.4 Investigate parenthood as a possible life goal. 



Teachers are encouraged to use the Competency Listing to develop a yearly or 
UNIT PLAN OF WORK for the course. The Competency Listing may be reproduced and 
given to the students at the beginning of the course so that they will know what 
is expected of them during the course. This could serve as an introduction to 
the course, a unit within the course, and/or a review for a unit test. It is 
also suggested that teachers examine the competencies in terms of specific 
FHA/HERO proficiency events and activities and then plan to incorporate them 
appropriately in various units throughout the course. 



SECTION 3: CURRICULUM GUIDE 



The CURRICULUM GUIDE was developed to be used as a resource in planning and 
teaching this course according to the COURSE DESCRIPTION ,jecified in the 
Vocational Education Program of Studies, Revised 1987 ai. > the curriculum 
information included i n the NortfT Carolina Competency- Based Teacher Handbook for 
Home Economics Education. The guide is organized in units of instruction for a 
first semester course and a second semester course. For each unit, the 
following is included in the format shown belowc The CONTENT OUTLINE is divided 
by identified competencies, objectives suggested LEARNING/TEACHING ACTIVITIES, 
and RESOURCES to use in developing and teaching the course. Teachers may use 
the suggested learning experiences found within the content Outline Or tney may 
develop their own activities for students. The student-centered 
TEACHING/LEARNING activities are designed to help students develop the type and 
level of cognitive, affective, and psychomotor knowledge and skills specified in 
the Competencies and Instructional Objectives. Whenever possible, teacher 
should plan and conduct classroom activities which ret^;ire students to use and 
develop higher order thinking skills (application, analysis, problem solving, 
synthesis, and evaluation). Likewise, the teacher should consider the inclusion 
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of appropriate FHA/HERO Proficiency^ Events during units when these events are 
related to the specific objectives or the planned sequence of competencies for 
the course. 



EXCERPT FROM CURRICULUM GUIDE 



Course Name : Parenting and Child Development 
Semester 1 

Unit Title : Parenting Perspectives 



Competency 001 : The learner will o ^scribe parenting. 
Instructional Objectives : 

1.1 Identify tne term parenting, 

1.2 Perceive ^^arenting as a commitment. 

1 . 3 Expl a i n the respons i bi 1 i ti es of parenti ng . 

1.4 Invescigate parenthood as a possible life goal 



Content 
Outline 



Learning/Teaching 
Activities 



References/ 
Resources 



Parenting 
Perspectives 

Definition 

Job Description 

Parenting as a 
Life Goal 



1. Divide the class into 
groups. After each 
group looks at sample 
job descriptions, have 
them write a job 
description for parents. 
Compare the descriptions 
in class and write a 
class parent description, 



Books 

B.5, pp* 415-424 

8.13 

B.14 

B.15 

d.l6 

Computer Programs 



The job description can C.16 
include: duties, training 
or education required, 
salary and benefits, 
working conditions, and 
hazards of the job. 



SECTION 4: COMPETENCY/TEST- ITEM BANK (C/TIB) 



The C/TIB consists of the COMPETENCY LISTING, with a table of specifications for 
a course test, at least three test items for each objective , and a key for the 
test items. Test items in the C/TIB were developed by teachers in curriculum 
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workshops and through contracts, or selected and adapted from other curriculum 
materials. Each item is considered to have "content validity" for the 
competency and/or objective to which it is coded. Validation projects are now 
underway to establish "reliability" of test items in the bank. These test 
items, along with others developed by the teacher, may be used in constructing 
pre interim , and post tests to measure student achievement of curriculum 
competencies. Teachers may use the test items to construct their own pretests 
or posttests or use them for developing unit tests or tests for the end of 
grading periods. These test items are intended for use in evaluating and 
documenting student performance in mastering the competencies. 



SAMPLE TEST- ITEM NO. 001-00-01 



TEACHER INSTRUCTIONS: Prepare handout of printed and non-biJ»sed 
job descriptions for a teacher, parent, child care worker, and 
nanny labeled a), b), c), and d). 

DIRECTIONS TO THE STUDENT: Read each of the Oob Descriptions 
carefully. Select the one which best illustrates the job of a 
"Parent" and make the correct answer below. 

_a) _b) _c) _d) 

Answer Key: b 



To make them easier to find and use, the test items in the C/TIB are coded to 
the competencies and objectives by a TEST-ITEM CODE NUMBER such as "001-00-01" 
in the sample test item above. An interpretation of the code is shown in the 
box which follows: 



INTERPRETATION OF TEST-ITEM CODE NUMBER 





001-00-01 




Refers to 
"Competency 1" 


Refers to any 
Instructional 
Objective in 001 


Completes the 
Unique Number 
for this test item 



A test item coded 006-02-03 would be the third test item for Competency 6 and 
Instructional Objective 6.2. To build a test for a gracing period that 
"co^'ered" competencies 1-6, a teacher would select from those test items 
numbered 001-00-01 through 006-00-05. The teacher also would prepare a TEST 
BLUEPRINT in order to balance the test. This would assure the INSTRUCTIONAL 
VALIDITY OF THE TEST. A test has "instructional validity" when the items on the 
test match the content as it was covered in class. Keep in mind that student 
grades and reports should be based on instructionally-valid te-'>ts . 
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KEYS for the test items are included as a separate section at the end of the 
Competency/Test-Item section. To FIND THE ANSWER KEY FOR A TEST-ITEH, simply 
locate its code number. Using the results of testing throughout the course, the 
teacher may wish to prepare a Certificate of Competency Mastery or Student 
Competency Record for each student. A record of the competencies acquired 
during the program can give the student and the parents specific Information 
about what was learned by the student in the program. Teachers are encouraged 
to reproduce and use this record as a part of their student grading and 
reporting system and/or customize it for use in their own situations. 



SECTION 5: REFERENCES AND RESOURCES 



State-Adopted Textbooks and References - Included in the North Carolina Textbook 
Adoption are the following state-adopted textbooks for this course: 

THE DEVELOPING CHILD Bennett and McKnight/Glencoe Publishing 

PARENTING AND TEACHING YOUNG CHILDREN 

McGraw-Hill Book Company/Webster Division 

CHILD DEVELOPMENT: PARENTING AND TEACHING 

South-Western Publishing Company 

In addition to the state-adopted tests, other resources are identified in the 
Curriculum Guide. Details on each resource are specified in the References and 
Resources section which is arranged in the categories shown below. The 
resources are identified by category (A-J), number (1, 2, etc.), and page number 
(p. 264) in the third column of each page in the Curriculum Guide section of 
this publication (see the "Excerpt from Curriculum Guide" for an example). 



A. 


Audlovlsuals 


F. 


Pamphlets 


B. 


Booklets 


G. 


Periodicals 


C. 


Books 


H. 


Special Instructional Kits 


D. 


Computer Programs 


I. 


Student Activity Guides 


E. 


Curriculum Guides 


0. 


Teacher Resource Guides 



Resources available to teachers and students are not limited to those listed; 
teachers are encouraged to look for others as well as to develop their own. 



FEEDBACK 

As this curriculum package is used* you are also encouraged to provide feedback 
to the State Home Economics Education Staff. When content needs updating; when 
new resources become available; when test items are developed locally and could 
be shared, please let the state office know. Suggestions from you and others 
win be vital to the improvement of later curriculum materials and providing 
staff development .nd technical assistance toward improving this course/program. 

Send Your Suggestions To : 

Chief Consultant, Home Economics Education 

Division of Vocational Education 

North Carolina Department of Public Instruction 

116 W. Edenton Street 

Raleigh, North Carolina 27603-1712 
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COMPETENCY STATEMENTS 



A. Parenting Perspectives 

001. The learner will describe parenthood. 

002. The learner will analyze the types of family structures that serve as 
a setting for parenthood in our culture. 



B. Parenting Roles and Relationships 

003. The learner will give examples of parenting roles and relationships. 

004. The learner will analyze parenting roles and relationships in adoptive 
parenting. 

005. The learner will analyze parenting roles and relationships in the 
blended family. 

006. The learner will analyze parenting roles and relationships in the dual- 
career family. 




007. The learner will analyze parenting roles and relationships in the 
single parent family. 



008. The learner will analyze the parenting roles and relationships of 
substitute or surrogate parents. 

009. The learner will analyze the parenting roles and relationships of 
teenage parents. 



C. Special Parenting Concerns 

010. The learner will analyze special parenting concerns in today's 
environment. 



D. Community Support for Parents 

Oil. The learner will identify sources of community support for parents. 



E. The Parenthood Decision 

012. The learner will analyze the parenthood decision-making process. 




XV i i 
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COMPETENCY STATEMENTS 



F. Pregnancy and Prenatal Development 

013. The learner will describe the hereditary and environmental influences 
on prenatal development. 

014. The learner will outline the characteristics of a healthy pregnancy. 

015. The learner will plan a nutritionally adequate diet for a healthy 
mother and child. 

G. Preparing for the Birth 

016. The learner will outline preparations for the arrival of a baby. 

017. The learner will describe the events that occur during the birth of" 
a baby. 

H. The Newborn and His Parents 

018. The learner will analyze the needs of the newborn and his parents. 

I. Th e Study of Children 

019. The learner will explain the relationship between learning about 
children and becoming a good parent. 

J. Parent-Child Development 

020. The learner will explain the relationship between development of both 
parents and children. 

021. The learner wil"^ outline parenting skills that encourage the growth and 
development of children. 

K. The Infant 

022. The learner will outline ways the infant grows and develops physically. 

023. The learner will outline ways the infant grows and develops emotionally 
and socially. 

024. The learner will outline ways the infant grows and develops mentally. 



COMPETENCY STATEMENTS 



025. The learner will analyze ways to encourage the growth and development 
of children during infancy. 

026. The learner will describe ways to encourage the growth and development 
of infants by providing for their nutritional needs. 



L. The Toddler 

027. The learner will outline ways the toddler grows and develops 
physically. 

028. The learner will outline ways the toddler grows and develops 
emotionally and socially. 

029. The learner will outline ways the toddler grows and develops mentally.. 

030. The learner will analyze ways to encourage growth and development 
during toddlerhood, 

031. The learner will describe ways to encourage the growth and development 
of toddlers by providing for their nutritional needs. 



M. The Preschooler 

032. The learner will outline ways the preschooler grows and develops 
physically. 

033. The learner will outline ways the preschooler grows and develops 
emotionally and socially. 

034. The learner will outline ways the preschooler grows and develops 
mentally. 

035. The learner will analyze ways to encourage growth and development 
of the presctiooler. 

036. The learner will describe ways to enhance the growth and development 
of the preschooler by providing for their nutritional needs. 



N. GuidancG 

037. The learner will analyze techniques for guiding the behavior of young 
children. 



XX i 
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COMPETENCY STATEMENTS 



0. Exceptional Children 

038. The learner will describe exceptional children* 

P. Child Care and Educational Experiences 

039. The learner will outline the characteristics of good provider care in 
individual and group settings. 

Q. Child Development Career Opportunities 

040. The learner will identify wage-earning occupations and careers which 
use skills developed in the study of children. 
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PARENTING AND CHILD DEVELOPMENT 
Semester 1 « 



I. Parenting Perspectives 

A. Parenthood Description 

Family Structures as Parenthood Settings 

II. Parenting Roles and Relationships 

A. Traditional Roles 

B. Adoptive Family Roles 

C. Blended Family Roles 

D. Dual -Career Family Roles 

E. Single Parent Family Roles 

F. Substitute Parent Roles 

G. Teenage Parent Roles 

III. Special Parenting Concerns 

A. Special Needs Children 

B. Child Abuse 

C. Stress and Family Crisis 

D. Media and Technology 

IV. Community Resources 

A. Agencies 

B. Medical Sources 

C. Self-Help Groups 

V. The Parenthood Decision 

A. Parenting Choices 

B. Decision-Making Considerations 

VI. Pregnancy and Prenatal Development 

A. Hereditary and Environmental Influences 

B. Parental Traits for Healthy Babies 

C. Prenatal Development 

D. Healthy Pregnancy 

E. Prenatal Nutrition for Mother and Child 

VII. Preparing for the Birth 

A. Preparation for the Baby's Arrival 

B. Birth 

VIII. The Newborn and His Parents 

A. The Child 

B. The Mother 

C. The Father 



PARENTING AND CHILD DEVELOPMENT 
Semester 2 



I.' The Study of Children 

A. Advantages of Study 
B* History 

C. Influences of Childhood 
I J Parent-Child Development 

A. Development 

B. Parenting Skills for Enhancement 

III. The Infant 

A. Physical Development 

B. Emotional and Social Development 

C. Mental Development 

D. Ways to ^^ncourage Development 

E. Nutrition 

IV. The Toddler 

A. Physical Development 

B. Emotional and Social Development 

C. Mental Development 

D. Ways to Encourage Development 

E. Nutrition 

V. The Preschooler 

A. Physical Development 

Emotional and Social Development 

C. Mental Development 

D. Ways to Encourage Development 

E. Nutrition 

VI. Guidance 

A. Parenting Styles 

B. Guidance Principles 

VII. Exceptional Children 

A. Definition 

B. Similarities to Other Children 

C. Assistance 
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Vin, Child Care and Educational Experiences 

A, Types 

B. Selection of Quality Experiences 
IX, Child Developinent Career Opportunities 

A, Professional Opportunities 

B, Adolescent OppOitunities 

C, Qualif /Ciitions 
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COURSE ; Parenting and Child Development 
Semester 1 

UHIT TITLE ; Parenting Perspectives 



COHPHEWCY; 001. The learner will describe parenthood. 



IWSTRUCTIOHAI OBJECTIVES ; 

1.1 Define the term parenting. 

1.2 Precelve parenting as a connltnent. 

1.3 Explain the responsibilities of parenting. 

1.4 Investigate parenthood as a possible life goal. 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Parenting Perspectives 
Definition 
Job Description 
Responsibilities 
Parenting as a Life Goal 



1. Divide the class Into groups. After 
each group looks at Axtmple job 
descriptions, have inemin-lte a job 
description foi qar/nts. Cotnpare the 
descriptions In ciass and ia*1te a class 
parent description. 

The job description can Include: 
duties, training or education required, 
salary and benefits, working condltlonsi 
and hazards of the job. 

Hake a transparency or poster of the 
final description. Post In the 
classroom. Change or make additions 
to the description during and at the 
end of the course. 

2. Play parenting "Bingo** using parenting 
responsibil i ties/duties/characteristics 
In each space of "Bingo" cards. 

3. Have students make a list of qualities 
that their parents, grandparents, or 
guardians have th2t are Inportant. 
Ask students to share the list with 
the parent, grandparent, or guardian 
and make additions to the original list. 

4. Invite a panel of parents tz class. 
Include parents of children of various 
ages. Have the panel discuss and 
answer student questions about 
parenting responsibilities and rewards. 

5. Hold £ clsss debate on one of these 
stateflients: 

Parenting Is an Instinct. 

Parenting is a job with few 
rewards. 

Anyone can be a parent. 

6. Have students write responses and 
discuss the following open-ended 
sentences: 

a. Hy Child will be 

b. To me parenthood means 

c. When I have children, I will 

d. As a parent, I will find It 
difficult to 

7. Have students complete the Parenting 
Questionnaire and Parenting Attitude 
Survey. 

8. Ask students to write a parenting 
definition after completing the 
Would I Be A Rood Parent exercise. 



Books 

B.5, pp. AIMZA 

B.13 

B.14 

B.15 

B. 16 

Computer Programs 

C. 16 

Curriculum Guides 

D. 2 
D.3 
D.6 
D.7 

Instructional Kits 

F.14 

F. 15 

Pamphlets 

G. 7 
G.53 
G.54 
G.56 

Textbooks 

1.2, pp. 293-297 
1.7, pp. 25-33 

Videos 

J. 5 
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CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



9. Have students design a colUge of words 
and pictures that describe themselves. 
Ask students to list characteristics 
that would help then be good parents. 

10. Have students analyie experiences with 
children. List experiences with 
children. What experiences will help 
prepare them for parenthood? What 
additional experiences would they like 
to have before parenting a child? 

U. Arrange for students to spend an 
afternoon with a child. Report on 
the positive and negative aspects 
of the experience. Respond to being 
a parent In the future after the 
experience. 

12. Have students complete the Life Goal 
Attitude Survey. 



9' 
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COURSE: Parenting and Child Devclopmpnt 
Semester 1 

COHPETEHCY : 001. The learner will describe parenthood. 



Parenting Questionnaire 



Check the answer that Is most nearly your preference. 

1. I would rather be: 
an only child 

a child in a small family (1 -3 children) 

a child In a large family (4 or more children) 

2. I am: 

an only child 

a child in a small family (1-3 children) 

a child in a large family (4 or more children) 

3. In the future, I would like to have: 

no children 

1-2 children 

3-4 children 
more than 4 children 

4. I think 1 will be most ready to begin having children when I'm: 

18-21 

21-25 

26-30 

over 30 

don't know 



Please rank order your preferences with the most important rated 1. 

5. I will probably be most ready to have children when: 

1 have my own head together 

^ I can afford then 

I am established In my career 

Other Mistl 



6. The best reason for having children Is: 

because they bring love to your life 

to have someone who needs you 

to give purpose to life 

to share yourself with someone else 

Other 'list) . 

7. Having children is difficult because of: 

lack of freedofT 

worry about having enough money 

worry about what they do 

knowing what to do when raising a child 

Other (l^st) 

8. It is most difficult for parents to agree on: 

behavior standards for the child 

discipline of child 

values they want the child to develop 

philosophy of child raising 

Other (list) 

'9. Before you have children, the best way to prepare yourself for parenthood Is to; 

study how your parents raised you 

takt child development courses 
agree on child raising practices with my spouse 

read books on parenting 
Other (list) 

10. After you have children, the best way to improve your parenting skills Is to: 

participate In family counseling 
read books and articles on parenting 

take child development courses 
use your instinct 

Other (list> 



COURSE: Parenting ind Child Oevelopoent 
■ Scfnester 1 

CONPETENCr: 001. The lesmer will describe parenthood. 



Parenting PftE-TEST 



U. The biggest dally stress In being a parent Is: 

constant bickering among children 

coping with noise and energy level of the {»)osehold 

, trying to satisfy everyone else 
lick of consideration 

adapting to constant change 

Other (list) 

12. The best way to reduce the stress of being a parent Is to: 

discuss concerns with others who are knowledgeable 

get some time away from yourself or together with your partner 
reason with children 

recognize what things cause stress to you 
keeping up with the times 
Other (list) ^ 

13. The biggest reward of being a parent Is: 

when children "turn out" the way you want 

when children return your love 

when children achieve at school 

just to watch them grow up 
Other (bst) 

M. It Is most difficult for children if: 

they do not know what parents expect of then 
they are compared to other children 
parents are too strict 
parents arc too lenient 
Other (list) 



Adapted from Parenting , Lincoln Public Schools. 
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COURSE ; Parenting and Child Dcvelopcnent 
Semester 1 

COHPETEWCY; 001. The learner will describe parenthood. 



Parenting Attitude Survey 

Beiow are lines with two extremes at either end. Put an X on the line to show your attitude for each topic. 



Uring for children comss naturally 


Parenting takes lots of education and practice 


Fathers should take care of the children 


Mothers should take care of the children 


it's best to have boys 


it*s best to have girls 


Children are a source of happiness for parents 


Children cause eostly grief and unhapplness for parents 


Children take lots" of loving 


Children give lots of love 


A parent must be strict in discipline 


A parent must not discipline a child very much 


Parents need not renain together 


Parents must stay together for the sake of the children 


Children do net create undue expense 


few parents car. afford children 


Children are a nuisance 


Children are wonderful 


Children should be brought up in the family religion 


Children should be allowed to choose their own religion 


Children help parents achieve goats 


Children cause parents to give up their goals 



After you have thought about your position on the above, write an essay explaining why you believe as you do on these 
topics. 



Adapted from Parenting Curriculum Guide . Kebraska Department of Education. 
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COURSE: Parenting and Child Developnent 
' Sttiester 1 

COH* HEKCY: 001. The learner will describe parenthood. 



Vould I Be A Good Parent? 

WILL PARENTJ^tG FIT KY LIFESTYLE? 

U Vould a child interfere with ny educational plans? Would I have the energy to 90 to school and raise a child a 
child at the saae tine? 

2. Would a child restrict ay individual gro>rth and devel opwnt? 

3. Could I handle children and a career well? Aa I tired when I co«e hooe from work or do I have lots of energy left? 

4. Does my job or ny partner's job require a lot of traveling? 

5. An I financially able to support a child? An ! prepared to spend alnost SIOO a week to rear By child to age I8» or 
over isOtOOOt not including one partner's income loss if he/she would choose to resain at hove? 

S. Do I live in a neighborhood conducive to raising a child? Would I be willing to nove? 

/. Would I be willing to give up the freedoa to do what I want to do« when I want to do it? 

8. Would I be willing to restrict ny social life? Would I siss lest leisure tine and privacy? 

9. Would By partner and I be prepared to spend core tioe at hofse? Would we have enough tine to spend with a child? 

10. Would I be willing to devote a great part of ny life, at least 18 years, to being responsible for a child? and 
spend py entire life being concerned about ny child's welfare? 

11. Would I be prepared to be a single parent if ny partner left or died? 
AH I READY TO REAR A CHILD? 

1. Do I like children? Have I had enough experience' with babies? toddlers? teenagers? 

2. Do I enjoy teaching others? 

3. Do I cocinunicals easily with others? 

4. Do I have enough love tc give a child? Can I express affection easily? 

5. Would I have the patience to raise a child? Can I tolerate noise and confusion? Can I deal with disrupted 
scheduled? 

6. How do I handle anger? »ou1d I abuse ny child if I lost ny tecper? 

7. What do I know about discipline and freedom? about setting linits and giving space? Would I be toe strict? too 
lenient? Am I a perfectionist? How do I deal with change? 

8. Do I know By own values and goals yet? Could I help oy child develop constructive values? 

9. What kind of a relationship did I have with my parents? Would I repeat the sasse nistakes ny parents ctade or would 
I over*indulge or restrict ny child in an attempt not to repeat cy parents' mistakes? 

10. How cuch would I worry about ny child's health and safety? Would I be able to take care of a hurt or sick child? 

11. What if ny decision to have a child turns out to have been wrong for me? 

WHAT DO I EXPECT FROM THE PAREKTIKG EXPERIENCE? 

1. Do I enjoy chuu-v. tered activities? 

2. Would having a child show others I an a nature person? 

3. Would I want ny child to be a miniature version of ne? Would I be willing to adopt a child? 

4. Would I feel comfortable if ny child had ideas different frora nine? How different? 

5. Would I expect ny child to nake contributions I wish I had nade in the world? 

6. Would I expect my child to keep ne from being lonely in ny old age? 

7. Vould I be prepared emotionally to let ny child leave when he/she grows up? 

8. Vould I expect ny child to fulfill ny relationship with ny partner? 
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COURSE ; Parenting «nd Child Oevelopnent 
Senester 1 

COHPETENCY: 001. The learner will describe parenthood. 




Would I Be A Good Parent? 



'9. Do I need parenthood to fulfill oy role as a can or wonan? 
10. Dc I need a child to Kiake my life Goeanlngful? 

U. Would I feel strongly about wanting my child to be a bcy/glrl? What If I didn't get tlie one I wanted? 





Adapted fror« Parenting. Lincoln Public Schools. 
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COURSE: Parenting and Child Development 
—~ Semester 1 

COHPrrEKCY: 001. The learner will describe parenthood. 



Life Goal Attitude Survey 



Directions: Circle your response and explain why you chose your response. 
A • Agree U • Undecided D • Disagree 

1. I can handle children and a job at the saae tloe. A U D 

2. I can afford to support a child. A U D 

3. I would be willing t(« cut back on By social life and spend sore tiee at hcs^e. A U D 

4. I want to have a child to icpress cy friends. A U D 

5. I think a child would nake a life happy. A U D 

6. I like to do things with children. A U D 

7. I aa willing to sacrifice tsy tiset wants, and privacy to take care of a child. A U D 

8. I understand how children grow and develop. A U D 

9. ! ta willing to give up my educational plans to have a child. A U D 

10. I can go to school and take care o' a child. A U D 
n. I can share cy love with cy child and cy spouse. A U D 
12. I have had several experiences with babies* toddlers, teenagers. A u D 



Adapted froo Parenting , York Connunity High School. 
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COURSE: Parenting and Child Oevelopnent 
Semester I 

UHIT TITLE ! Parenting Perspectives 



COMPETENCY; 002. 



The learner will analyze the types of family structures that serve as a setting for parenthood 
in our culture. 



IWSTRUCTIOHAl OBJEaiVES ; 

2.1 Define the tenn family. 

2.2 Analyze functions of families. 

2.3 Coenpare types of fwily structures. 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



The Facily as a Setting for 
Parenthood 

Definition 

Functions 

Types of Fanily Structure 
Nuclear FaRilies 
Single Parent Families 
Blended Families 
Experimental Families 



1. Have student write a definition of the 
word fasily. Cocspare definitions 2nd 
discuss in class. 

2. Discuss characteristics families 
have In coemon. (l) They are bound 
together by ties of blood, adoption, 
or'kirsbip and (2) they have a conixn 
residence. Explain ways a family 
r.ight vary from these characteristics: 

3. Have students rank family functions in 
order of their importance (worksheet 
Included). Have them form small groups 
and try to achieve consensus among 

the group members as to the rank 
order of family functions. 

4. Divide students into small groups. 
Have each group prepare two lists - 

one of things they do for their parents, 
one of things that parents do for 
ther. Identify the functions of 
each activity. Compare lists. Which 
is the longer? Discuss reasons why. 

5. Think about what the ideal family is 
like. Have students write imaginary 
want ads, describing the characteristics 
they think are important for each 
person. 

6. Collect magazine pictures of families 
and then have students group pictures 
into a college or mobile according 

to functions. Have each student 
discuss his materials. 

7. Give worksheet "Family Functions" 
for students to complete to define 
physical, emotional, social, and 
economic functions of families. 

8. Listed on the following page are 
functions that families fulfill. 

9. View and discuss transparency "The 
Family Life Cycle." 



Booklets 

A.l 
A.4 

Books 

6.5, pp. 416-417 

Curriculum Guides 

D. 5 

Filmstrips 

E. 19 
E.41 
E.42 

E. 43 

Instructional Kits 

F. 7 
F.8 

Periodicals 

H.I 

H. 2 

Textbooks 

I. 2, pp. 42-50 

1.6, pp. 36-39, 393-398 
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COWSE; 



Parenting and Child Development 
Semester 1 



COMPETENCY : 002. The learner will analyze the types of family structures that serve as a setting for parenthood 
in our culture. 



Rank these functions in the order of their importance to you: 1 is the most inportant, and 6 is the least important. 




• Biological: bearing and rearing children 

Affectional: providing love and esiotional security 

Economic: providing food, clothing, and housing 

Educational: providing learning experiences 

Protective: providing for health needs 

Religious: passing on eoral values and/or a specific religious faith 

Justify your answer for the selection you chose as II. 
Justify your answer for the selection you chose as #6. 



Family Functions 

Today's family is expected to perform several functions that relate to raising children. Complete each of the following 
statements by selecting the correct word or phrase from the boxes below. Cross out the words as you use them and 
rearrange the remaining words to complete a key statement at the botton of this page. 



baptized 


environnent 


position 


family function 


socialized 


basic social 


educate 


physical needs 


give 


children 


love 


important 


function 


protect 


narriage 


most 




1. 

2. 
3. 
4. 
5. 



The family is the 



is an activity perfonned for an individual or an institution. 
unit of our society. 



A family is a group of people related by blood or by 



Shelter, food, and clothes are provided when a family is taking care of the 



The goal of the family unit is to strive for an 
growth. 



in which each individual can achieve persona^ 



A family is expected to give children religious training. Hany families begin this obligation early by having 
their children in infancy. 

The family and the schools are expected to the children. 

The family tries to its members from physical or emotional harm. 

in cur society. 



The family gives its members status or a 



Source: Interpersonal Relationships, North Carol ini Department of Public Instruction. 
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COURSE ; Parenting and Child Development 
Setnester 1 

COHPHENCY ; 002. The learner wlU analyze the types of faffllly structures that serve is a setting for oarenthood 
In our Culture. ^ 



THE FAMILY LIFE CIRCLE 
Stages of Developtnent 





/ ^^^^ 


\ 


>v Teenage Family 
7 years 

\X / 

"^❖/ \ / 



Adapted frofr Education for Parenthood. New Mexico Department of Vocational Education. 
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COURSE: Parenting and Child Development 
Semester 1 

UNIT TITLE; Parenting Roles and Relationships 



COHPETEWCY ; 003. The learner will give examples of parenting roles and relationships. 

IHSTRUCTIOHAl OBJECTIVES ; 

3.1 Define role. 

3.2 Identify traditional roles fulfilled by fanjily uembers. 

3.3 Identify traditional roles fulf?lled by other people in the child's life. 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Parenting Roles and Relationships 

Traditional Roles of Family 
Heinbers 

Mother 

Father 

Children 

Other Family Members 
Roles of Other People 



1. Discuss what a "role" is. 

2. Using the transparency Parenting 
Roles and Relationships Wheel discuss 
the parenting roles fulfilled by various 
individuals. Point out the proximity 

to the child of each individual in 
the transparency. Discuss the 
closeness of each perons's role. 
Point out the relationship depicted 
by arrows. 



3. 



4. 



5. 



6. 



Make a list o^ roles students have 
Bs family members. 



Have students complete the 
Role Questionnaire". 



'Parenting 



View TV programs portraying family 
roles. Have students answer thess 
questions. 

What roles did the mother fulfill? 

What roles did the father fulfill? 

What roles did either the mother or 
father fulfill? 

What other fanily member, friends, 
or neighbors fulfilled family roles? 

Hoid a panel discussion made up of 
several types of mothers; working, 
homemaker, single, teenage, step- 
mother, etc. The panel should address 
the topic "The Mother's Role in 
the Family**. 

Have students interview several types 
of fathers about their roles in the 
family and their relationship. Share 
the reports in class. 



Books 

B.7 
B.23 

Filwstrips 
E.32 

Textbooks 

1.2, pp. 44-50 

1.6, pp. 222-224 

1.7, pp. 25-33 
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CONTENT OUTLINE LEARNING/TEACHING ACTIVITIES RErERENCES/RESOURC^S 

8. Divide students Into groups. Ask 
each group to discuss one of the 
questions below and report to the 
class. 

a. Fathers play more with their 
children. Mothers' time Is 
spent in caring for their 
children. 

b. Fathers need to spend time 
with their children. 



c. Fathers and mothers should 
share roles In the family. 

d. A father should take an active 
part In rearing children. 



9. Share and discuss excepts from 
Bin Cosby's book Fatherhood or 
other humorous depiction of family 
life. 

10. Have students coRkplete the Parts 
People Play activity. 

11. Place the following definition on 
the board: 



Parenting Is a process of caring for 
the developing child. It is a 
function shared by many individuals 
and organi2at1o<is. 

Brainstorm examples of people who 
perform a parenting role. Compare 
the roles and responsibilities of 
these individuals. 
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COURSE: Parenting «nd Child Development 
Semester 1 

COHPniNO: 003. The learner will give examples of parenting roles and relationships. 



Parenting Roles and Relationshipr Vheel 




Adapted from Education for Parenthood . Kew Mexico Oepartment of Vocational Education. 
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COURSE : Parenting and Child Development 
Semester 1 

COMPETENCY ; 003. The learner will give examples of parenting roles and relationships. 



Par-enting i?ole Questionnaire 



Take this questionnaire home and discuss it with your parents. Decide which family members played parenting roles 
when you and your siblings were younger than 12. Decide how you would like these roles to be handled in your 
future family. There are not right or wrong answers. This is simply a way for people to compare their role 
expectations. 



H - Hother F - Father B - Both H - Neither " 0 - Other People 



My Family Today 






My Future Family 


H F B N 0 


1. 


Decide when to have a child. 


H F B N 0 


H F B N 0 


2. 


Decide how and where to have a child. 


H F 2 N 0 


H F B N 0 


3. 


Feed newborn baby. 


H F B N 0 


H. F B N 0 


4. 


Change diapers. 


H F B N 0 


K F B N 0 


5. 


Do laundry for child(ren). 


H F B N 0 


K F B N 0 


6. 


Feed older baby. 


H F B N 0 


K F B N 0 


7. 


Put child(ren} to bed. 


H F B N 0 


H r B K 0 


8. 


Give child(ren) bath. 


H F B N 0 


H F B h 0 


9. 


Decide where child(ren) should go to school. 


K F B N 0 


H F B N 0 


10. 


Discipline child who is misbehaving. 


H F B N 0 


P. F B N 0 


11. 


Establish behavior standards. 


H F B N 0 


K F B N 0 


12. 


Teach child to ta^k. 


H F B N 0 


K F B N 0 


13. 


Toilet train child. 


H F 6 N 0 


K F B h 0 


K. 


Purchase clothing for preschool child. 


H F B K 0 


H F B K 0 


15. 


Purchase clothing for elementary child. 


K F B N 0 


K F B N 0 


16. 


See that child{ren) are well nourished. 


K F B N 0 


K F B N 0 


17. 


Arrange for babysitting. 


H F B N 0 


K F B K 0 


18. 


Take children on outings. 


H F 6 K 0 


H F B N 0 


19. 


Kake sure child does homework. 


H F B N 0 


H F B N 0 


20. 


Get to know child's friends. 


H F B N 0 


H F B K 0 


21. 


Participate in activities such as scouts. 


H F B N 0 


H F B K 0 


22. 


Explain about sex to a girl. 


H F B N 0 


H F B N 0 


23. 


Explain about sex to a boy. 


H F B N 0 


K F B N 0 


24. 


Arrange for lessons such as swimming, dancing, music, etc. 


H F B N 0 


K F B N 0 


25. 


Read bedtime stories. 


H F B N 0 


H F B N 0 


26. 


Establish child's household responsibilities. 


H F B N 0 


H F B N 0 


27. 


Establish allowance for child. 


H F B N 0 


H F B N 0 


28. 


Give allowance to child. 


H F B N 0 


H F B N 0 


29. 


Read books about paront education. 


H F B N 0 


H F B N 0 


30. 


Attand parent education courses. 


H F B N 0 


H F B N 0 


31. 


Care for sick child. 


H F 8 N 0 


H F B N 0 


32. 


Get up if a child needs someone in the middle of the night. 


K F B N 0 


H F B N 0 


33. 


Arrange for health care of the child. 


H F B N 0 


H F B N 0 


34. 


Set family rules. 


H F B N 0 
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COURSE: Parenting and Child Development 
• Setnester 1 



COHPETENCY ; 003. The learner will give' examples of parenting roles and relationships. 



Parenting Role Questionnaire Continued 



M . Kother 




F - Father B - Both N - Neither 


0 - Other People 


Family Today 






Ky Future Family 


H F B N 0 


35. 


Evaluate when counseling mi^ht be needed. 


H F 6 N 0 


H F B N 0 


36. 


Attend parrent/teacher conferences. 


H F 6 N 0 


H F B N 0 


37. 


Decide what to do when child gets in trouble. 


H F 6 N 0 


H F B N 0 


38. 


T#ACh child About rfrlioion. 


H F 6 N 0 


H F 6 N 0 


39. 


Provide for the support of the child. 


H F 6 N 0 


H F B N 0 


40. 


Supervise child's TV watching. 


H F 6 N 0 


H F B N 0 


41. 




H F 6 N 0 


H F B N 0 


42. 




H F B N 0 


H F B K 0 


43. 




H F 6 N 0 


H F B N 0 


44. 




H F B N 0 


H F B N 0 


4S. 




H F .6 N 0 



PCD - 16 



COURSE ; Parenting ind Child Development 
Semester 1 

competency : 003. The learner will give examples of parenting roles ind relationships- 




Parts Parents Play 



Ve all have Ideas about what parents should be or do. What words do YOU associate wr' these roles? 

1. Under the column heading marked "role of father" and "role of wother" place an X If the word in your opinion 
• describes that role. 

2. Choose one person other than your mother and father who has parented you. Place «n X In the column "role of 
other parent" beside the words which best describe that person. 

3. In the last column, "my parenting role" place an X beside the word that describes yourself when you are 
parenting others- 

4. Review your list and circle the words you marked In at least three categories. What Is basic In your 
diflnltlon of parenting? 

5. Write a definition of parenting. 



Role of Mother Role of Father Role of Other Parent My Parenting Role 



understanding 

loving 

helping 

caring 

punishing 
kind 




cheerfu l 
Sharing 



angry 

carefree 

responslbU 

tradl-Jonal 

crefitlve 

fair 

perceptive 

sensitive 

others 




Adapted from Parenting , York Coimunlty High School. 
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COURSE: Parenting and Child Development 
Semester 1 

UNIT TITLE; Parenting Roles and Relationships 



COHPETEKCY ; 004. The learner will analyze parenting roles and relationships In adoptive parenting. 

INSTRUCTIOHAL OBJECTIVES ; 

4.1 Identify reasons for adoption. 

4.2 Locate adoption agencies. 

4.3 Explain procedures for adoption. 

CONTEKT OUTLINE LEARNING/TEACHI'iG AaiVlTIES REFERENCES/RESOURCES 



Adoptive Parenting 1 

Reasons for Adoption 

Infertility 

Hereditary diseases 

Concerns for unwanted children 

Single parenthood 

Personal reasons 

Adoption Agencies 

Adoption Procedures 

Prot)lefi)S Related to Roles and 
Relationships 2 

Adjustments to parenting 
Expectations 

Effects on family members 
Eligibility to adopt 

Sources of children to adopt 
Legal 
Illegal 

Adjustments by the child 

Telling child of adoption 
Problems at adolescence 



Ask students to i^eflne adoption. Place 
the following def^nf the board 
or on a transpire 

"Adoption Is the legal and iOcih\ process 
by which a child born to one skri of 
parents becoipes the child of another 
parent or set of parents who when assume 
all the rights, obligations, and 
responsibilities of the birth parents.*" 

Have students compare their definitions 
to the one r^resented. Discuss similarities 
and differences. 

Dlvla^ class Into groups and have each 
group write to a public or voluntary 
agency that provider adoption services. 
Their letters should request Information 
regarding pre-adoptlon requirements, 
adoption procedures, legal processes, 
fees, waiting times, and types of 
children available. Have students 
share Information gathered from the 
agencies they contacted and/or ha/e 
them develop a booklet on adoption 
services using this Information. The 
agencies below provide adoption services; 

County and State Departments of 
Social Services 



Books 

B.l 
B.2 
B.12 
B.19 

Pamphlets 

6.1 
6.2 
6.3 



The Children's Home Society of North 

Carolina, Inc. 
740 Chestnut Street 
P.O. Box 6587 
Greensboro, HZ 27405 
Executive Director, Ruth McCracken 

Catholic Social Services, Inc. 
1524 E. Horehead Street 
P.O. Box 35523 
Charlotte, NC 28235 
Executive Director, 
Rev. Thomas P. Clements 



Catholic Social Ministries 
400 Oberlln Road 
Suite 350 

Raleigh, NC 27605 
Supervisor of Adoptions 
Sister Mary Louise ZoUars 

Family Services, Inc. 
610 Coliseum Drive 
Winston-Salem, NC 27106-5393 
Executive Director 

LDS Social Services 

5624 Executive Center Drive 

Suite 103 

Charlotte, NC 28212 

Executive Director, Richard Fletcher 
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40 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Bethany Christian Services 
25 Reed Street 
P.O. 8ox 15436 
Ashevllle, NC 28813-0436 
Branch Office Supervisor, 
Janet W. Monroe 

3. Have students list on a sheet of paper 
all the possible reasons they think 
people adopt children. Ask a student 
to share a reason and then find out how 
many others also listed the saise reason. 
Continue until all reasons have coc&e 
out and the nun^r of students listing 
each Is tallied. Encourage students 

to consider population and societal 
needs as possible reasons. 

4. Invite a panel of adoptive parents and 
adoption agency personnel to class. 
Try to Include a parent who has adopted 
either a child of a different race or 
culture, a special needs child, an older 
child, or scoeone having both a 
biological child and an adopted child. 
Have students prepare questions In 
advance for the panel related to the 
parenting skills required. 

5. Adoption authorities generally agree 
that adopted children should be told 
they are adopted. Hiding the fact 
makes adoption seer, like a bad thing 
when It's a very happy occasion for 
everyone Involved. Divide students 
into groups to discuss the following 
questions: 

Would you want to be told you 

were adopted? 
How do you think you would feel? 
At what age should a child be 

told? Why? 
How should a child be told? 
Khat are sore of the consequences 

of not telling a child they 

are adopted until thev are 

older? 

Would you want to know who your' 
natural parents are? Why? 

6. Have students Interview parents who 
have adopted children and find out 'he 
problems and Joys of being an adoptive 
parent. 

7. Invite a lawyer to speak on the legal 
aspects of adoption. 
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COURSE ; Parenting and Child Oevelopoent 
SMKSter 1 

UNIT TITLE ; Parenting Roles and Relationships 



Cttffi£TEKCY ; 005. The learner will analyze parenting roles and relationships In the blended fanlly. 



IKSTRUaiOKAL OBJECTIVES ; 

5.1 Recognize sources of blended faallles. 

5.2 Outline concerns of blended faallles. 

5.3 Describe ways roles and relationships between children and parents In blended faollles 
differ froo those In other faollles. 



CONTENT OUTLIKE LEARHIKG/TEACHIMG ACTiVlTIES REFEREMCES/RESOURCES 



Parenting Roles and Relatlonslps ] 

Blended Faollles Sources 

Unwed parents 
Divorce and refcarrlage 
Desertion and remarriage 
Death and reoarriage 

Concerns of Blended Fanilles 

Coeparlson to natural parents 
Financial security and support 
Conflicts with foraer sate 
Competition for love and 
affection 

Roles and Relationships 



List the follMing teres on xht chalkboard: 
stepaother, stepfather, $teps*5ter, step- 
brother* stepchild* stepfanily. Ask 
students to write down on a sheet of 
paper the first thing each of these teres 
brings to their nind. Discuss their 
coeraents and the conmon eyths or stereo- 
types associated with stepparents and 
blended faollles, i.e., the wicked 
stepraother aud stepsisters in Cinderella 
or the "wonderland" inage found In sorae 
television stepfaoilies. Cocpare leyths 
or stereotypes associated with stepnothers 
and stepfathers. Encourage students to 
coGie up with reasons why stepoothers 
often have more negative Icages. 

Develop a fictional blended fanily. Divide 
the ^lass into groups and assign each 
group a different fanily ©eaber. Have 
each group write a Bill of Rig^ for 
the family »c(nber it was assign - Share 
the various Bills of Rights and oiscuss 
whether or not everyone's Bill of Rights 
can be respected. Kow will these rights 
and responsibilities have to be redefined? 




D.2 
D.3 

Textbooks 

1.6, pp. 312-316 

Videos 

J.9 



3. Have students take their present faoily 
situation and imagine what it would be 
like to share tneir household with other- 
new younger children, new satne-atje 
children, new older -children, and new 
parent. What are soise potential areas 

of conflict? Kow might they be resolved? 
Do they feel they would like, dislike, 
or be neutral toward the new family 
©embers? Vhy? 

4. Have students cocplete 'Blended Fanily 
Frictions". Discuss: 



What area of friction did you rank 
highest? Lowest? 

How did you rate the items on 
finance? Why? 

How are financial disagreements 
in blended faRilies different 
and similar to other families? 

5. Have students corsplete the exercise below: 

Characteristics of a stepparent that I 
would: 



enjoy living with... 

be able to live with... 



have difficulty living with... 
not enjoy living with.... 
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COURSE ; Parenting and Child Development 
Seoester 1 

COMPETEKCY : 005. The learner will analyie parentino roles and relationships In the blended fanily. 




Blended Family Frictions 



Possible areas of conflict or friction 1r a blended fanlly are listed below. Indicate the degree you consider each to 
be a problcn using the following scale: 4 (a great deal), 3 (somewhat), 2 (a 11ttle\ and 1 (not at all\ Place your 
rating In the blank preceding the itcc. Circle nutnbers of the three itens you consider to be the greatest areas of 
friction. Underline the nuaber of the item you consider to be the area of least friction. 

1. Aoount and regularity of financial support froo natural parent. " 

2. Sharing living space with stepparent and/or stepsiblings. 

3. Accepting a new parent. 

^4. Spending incoraing child support paysients. 

^5. Relationships with other inportant adults in a child's life (natural parent, grandparents, etc.). 

6. Possessive feelings for natural parent. 

1. Divided loyalty between children and new Bate. 

^B. Conparison of stepparent to natural parent. 

^9. Challenges to stepparent's authority. 

^10- Protection of child free "outside" by natural parent. 

U. Using steprelationship by child to get own way. 

12* Rivalwy between your children and rsy children. 

13- Pressure for success of new caarriage. 

U. Differing interests, likes and dislikes airong far.ily meicbers. 

^15. Paywr.ts laade by new spouse to former spouse. 





ERIC 



Adapted froc Contetr.porary Parenting Choices . Iowa Departnsent o' Public Instruction. 
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COURSE ; Parenting and ChDd Development 
Se«ester 1 

WIT TITLE: Parenting Roles and Relationships 



CO HPETEKCY ; 006. The learner will analyze parenting roles and relationships in the dual-career family. 



IHSTRUCTIOKAl OBJECTIVES ; 

6.1 Identify advantages and concerns of dual*career ^aailies. 

6.2 Describe ways roles and relationships between children and parents differ 
from those in other families. 



COMEfa OUTLINE 



LEARHIN6/TEACHIN6 AaiVITIES 



P^FERENCES/RESOURCES 



Oual*Career FaDllies 
Advantages 
Concerns 

Roles and Relationships 



Have students complete the OuaVCareer 
F&nily Inventory. After completions 
of the inventory, divide students Into 
snail groups to mke a list of advt.itages 
and concerns of dual*career families. 
Sosit examples are listed below; 

Advantages • larger faaily incoDe« 
self-fulfillnent, independence, future 
financial security, sharing of parenting 
role. 



Books 
B.7 

Curriculun Guides 
0.2 

Periodicals 
H.IO 



Concerns - lack of tioe, lack of energy Textbooks 
need for coordination of roles, need 

for child care, need for a support 1.2, pp. 230-233 

systen for emergencies. 1,3, pp. 92-94 

^.6, pp. 89-95 

Cocpare list and compose a final class 1.7, pp. 284-289, 345-346 
list. 



2* Ask students tc complete the Dual-Career 
Parents' Olleona. 

Discuss alternate ways of dealing 
with the situation as' a class. 

3. Using the Interview guide on the 
following page, Kave students 
interview one or both parents In a 

duel -career family. Cocpare the results. 

4. Develop a set of Guidelines for Vorking 
Parents such as the following: 

a. Set aside time for your children. 

b. Engage in quality activities with 
your children. 

c. Set aside tine for your spouse 
and friends. 

d. Set aside time for yourself. 

e. Hake a list of life priorities. 

f. Set life goals. 

g. Feel good about working. 

h. Establish hocne schedules and rules. 



1. Reduce stress. 



j. Leave work at the workplace. 
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COURSE ; Parenting and Child Developcrent 
Semester 1 

COMPETENCY ; 006. The learner will analyze parenting roles and relationships in the dual-ctreer faaily. 

OuaNCareer Family Attitude Inventory 

Below is a list of statements about dual-career parents. Circle the letter that represents your feelinos ahout th# 
statetaent. A « Agree, 0 « Oisagree, and 0 « Undecided. cprcscms your reenngs about tne 

Oual-career parents should share responsibilities for child care. 
Worsen wivh siwll children should have Only part^tioe Jobs. 

Oual-career families experience itjore stress than faailies in yhich only the husband works outside the ho<ne. 
A husband should earn more than his wife. 
A husband's career should cotae first. 

Oual-career husbands and wives should share responsibilities for household tasks. 
Woocn work to increase family income. 

The parent w*th the smaller incotne should stay hooe with a sick child. 
Women employed outside the home are better mothers. 
A woman's career should begin after her children are in school. 
Host wosien enjoy housework. 



Ann 
A U U 


1. 


inn 
A u u 


2. 


inn 
A u u 


3. 


inn 
A u u 




Ann 
A u u 


c 
9. 


Ann 
A U 0 


6. 


inn 
A u u 


7 


Ann 
A u u 


o 

O. 


A 0 0 


9. 


A 0 0 


IC. 


A 0 0 


11. 


ADO 


IC. 


A 0 0 


13. 


A 0 0 


14. 


A 0 0 


15. 


A 0 0 


16. 


A 0 0 


17. 


A 0 0 


18. 


A 0 0 


19. 


ADO 


20. 



mothers are full-time hocemakers. 



Wa?en who work outside the hotre tends to be better parents than women who do not »ork outside the home. 



Adapted from Married and Single Life - Student Activity Guide. 



ERIC 



PCO - 23 



COURSE: Parenting and Child Oeveloptnent 
Semester 1 

COHPETEHCY : 006. The learner will analyze parenting roles and relationships In the dual-career family. 



DuBl-Career Parents' Dilema 

Coe^le^e the checklist below to indicate the situation that would keep you away from your job. 
A • Always, S • So»netiines, and N « Never. 



f S N 


1. 


Child is hospitalized for appendicitis. 


A S N ^ 


2. 


Child is ill with a cold. 


A S N 


3. 


Child is injured in a school bus accident. 


A S N 


4. 


Child misses the school bus. 


ASK 


5. 


Child has a discipline problem at school. 


A S N 


6. 


Child has an unsatisfactory report card. 


A S N 


7. 


Child is involved in a field trip. 


A S N 


8. 


Child has a part in a program at school. 


A S N 


9. 


Child's basketball team has a gaine after school. 


A S N 


ID. 


Child's graduation from kindergarten. 


A $ N 


U. 


Child has forgotten his lunch wney. 


A S N 


12. 


Child has forgotten his school assignpent. 


A S N 


13. 


Child's regular baby s^'tter becotnes ill. 


A S N 


U. 


Child's school Is closed for a teacher work day or holiday. 


A S N 


15. 


Child's day care teacher calls to tell you that the child is 111 



Adapted from Parenting Curriculur. Guide , Nebraska Department of Education. 



Dual-Career Family Interview Form 



Bother's Occupatio n 

Hotht.''s Normal Working Schedul e 

Father's Occupatio n 

Father's Normal Working Schedul e 
Wumber and Age of Child-e n 
Source of Child Care During work Hours, 
Cost of Child Care Per Month ; 



1. What major satisfaction dr you receive from your jobs? 

2. Why did you decide to work outside the home? 

3. What adjustments have you made as a result of being a duai-career family? 

4. What are the advantages of being a dual-career family? 

5. What are the disadvantages? 

6. Who Is responsible for household tasks? 

Tasks Family Member Responsible 

Housekeeping 
Grocery Shopping 
Laundry 

'tard Maintenance 
Car Maintenance 
Financial Matters 
"Slid Care 
i.-ansportation 

7. What advice would you give others that will be dual-career parents? 



Adapted from Married and Single Life - Student Activity Guide . 
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COURSE: Parenting and Child Development 
Semester 1 

mi TITLE : Parenting Roles and Relationships 



COHPETEWCY ; 007. The learner will analyze '.nting roles and relationships in the single parent fanily. 

INSTRUCTIONAL OBJECTIV ES: 

7.1 Identify factors resulting in single parenthood. 

7.2 Explain concerns of single parents. 

7.3 Describe ways roles and relationships between the child and the single parent differ from 
those in other families. 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Parenting Roles and Relationships 1. 

Single Parent Families 

Factors Causing Single Parenthood 

Unwed parents keeping children 
Divorce ' 2. 

Desertion 
De^th 

Single parent adoption 
Institutionalized partner 
Absence due to job 



Concerns of Single Parents 



3. 



Supervision and care of child 
Financial security and support 
rompensatihg for a missing 4. 
parent 

Emotional support during 

parenting 
Feeling totally responsiD^ie 

for child 

Conflicts between outside 
work and psi^enting 

Roles and Relationships 5. 



^rainstorm: What are the ways single 
parent families are fonoed? Record 
answers c.i the chalkboard or on a 
transparency. Encourage students to 
consider all possible ways including 
extended absence due to a parent's job. 

Invite a panel of single parents to 
class Or have students conduct interviews 
with single parents. Include individuals 
who have become single parents as a 
result of an unwed pregnancy, separation, 
divorce, death of a spouse, and extended 
absence of a spouse. 

Have students describe lome problems 
single parents face. 

Assign students to: 

Find what percentage of families 

are headed by women. 
List as many ways as possible a 

mate may become institutionalized. 

Identify community resources to assist 
the single parent in each of their new 
roles. 

Have students describe sonie of the 
advantages of being a single parent. 

Have a panel discussion on *'single parent 
with children vs divorced parent with 
children". 

Prepare a bulletin board * "Single 
Parenthood Is A Hard Row To Hoe". 
Description: silhouette of a gardner 
with a hoe. Prepare a row of construction 
paper flowers on vegetables with the 
following phrases: Great Responsibilities, 
Lack of Adult Help, Financial Problems, 
Time for Children, Filling the Roles of 
Both Parents, Meeting Schedules for all 
Family Members, Needs Energy, Patience 
and Love. 



Books 
6.9 

Curriculum Guides 

D.2 
D.3 

Textbooks 

1.2, pp. 316-319 
1.6, pp. 16, 219-221, 
224-226 



47 
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CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



8. Invite a speaker fron one or more of the 
groups formed to help single parents 
provide adult role models of the opposite 
sex for their children. Ask them to 
talk about why their group or program 
was established and how it operates. 
Students nay also write to organizations 
for iKOre information. 

Parents Without Partners, Inc. 
7910 Woodmont Avenue 
Washingtot/D.C. 

Big Brother* of America and Big 

Sisters International 
224 Suburban Station Building 
Philadelphia, PA 19103 

PAL Program of YMCA and YWCA 
YMCA, National Headquarters 
291 Broadway 
New York, NY 10007 

9. Divide class into groups and give 
each group a case study to analyze. 
Examples: 

Sheila is 16 years old and has 
a 10*month old little boy named 
John. She did not marry John's 
father and does not receive any 
child support from him. She 
lives in a two room apartment 
and her only income is from 
the social service checks she 
receives. She has had to drop 
out of school to take care of 
John. 

Hector is a 34*year old widower 
whose wife, Sally, died a year 
ago. He has two children, 
Joel who is 7 and Alice who 
is 4. Sally's life insurance 
covered their home mortgage. 
Hector works as a math teacher. 

Sarah, 45» divorced her husband 
of 19 years last spring. She 
has custody of their three 
children, ages 15, 10, and 8. 
She received S550 a month for 
child support and their home 
as part of the'divorce agree- 
ment. She worked as a 
librarian years ago, but has 
not worked since their oldest 
child was born. 

Have each group answer the following 
questions: 

Is the parent in your case study 
a less "good" person because 
of his/her life circumstances? 

How have the parents' roles 
changed? 

How have the children's roles 
changed? 

What relationship might occur? 

Will any additional support 
services be needed? How will 
providing these services affect 
the family's financial situation? 

What are some short term ways 
the family can deal with their 
present financial situation? 

Are there any long tenn 
financial considerations to 
be made? 
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CONTEKT OUTLINE LEARNING/TEACHING ACTIVITIES REFERENCES/RESOURCES 

10. Brainstorm new roles and responsibilities 
a single female parent will have to 
deal with when she has custody. Do 
the same for a single lulf parent. 
Compare the list and suggest ways each 
can learn to assume these new roles 
and responsibilities. Discuss how 
these roles and responslblltle^ differ 
between the custodial and noncustodial 
parent. How does the noncustodial 
parent adapt to parenting children for 
short periods of tine only? 

U. Present a mini-lecture on the changing 
roles and responslblltles In a single 
parent family. Include the following 
points: 

Role removal, giving up roles 
because there no longer is time/ 
energy/need to continue these 
activities or these tasks are 
no longer considered priorities. 

Role replacement, substituting 
new roles for old roles that are 
no longer appropriate* I.e.. 
full*t1me homemaker replaced 
by working outside the home. 

Role redistribution, designating 
roles formerly held by departed 
parent to yourself or others 
within or outside the home. 

Divide class Into groups' and distribute 
Single Parent Roles and Responsibilities. 
Have half the groups complete the worksheet 
for a family In which the mother has 
become the single parent; have the remaining 
groups complete It for a family In which 
the father has become the single parent. 
Have groups share their responses and 
help students draw conclusions about how 
roles are removed, replaced, and 
redefined In single parent families. 
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COURSE: Parenting and Child Development 
Semester 1 

COHPrrEWCY ; 007. The learner will analyie parenting roles and relationships in the single parent family. 



Division of Roles— Two Parents 



Single Parent Roles and Responsibilities 

Roles for Single Parents 



• 



Mother's Role 



Father's Role 



Subtracted Roles Redistributed Roles Replaced Roles 
(taken over by (new roles) 

someone else) 



Disciplinarian 



Food Preparer 



Food preparation Children assume Complete control 

less tisie and responsibilities of discipline 

energy consuming for some food 
preparation 



Adapted from Contemporary Parenting Choices , Iowa Oepirtment of Public Instruction. 
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COURSE ; Parenting and Child Development 
Semester 1 

UNIT TITLE ; Parenting Roles and Relationships 



COHPETENCY; 0C8, The learner will analy2e the parenting roles and relationships of substitute or surrogate ^rents. 



INSTRUCTIONAL OBJECTIVES : 

8.1 Give examples of reasons Individuals choose to foster parent. 

8.2 Identify circumstances In which foster parenting Is In the best Interest of children. 

8.3 Identify parenting roles and relationships of grandparents, 1n-Uw$, and other relatives. 

8.4 Recognize parenting roles and relationships of neighbors, friends, and caregivers. 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



Foster Parenting 
Definition 

Roles and Responsibilities 
Parenting by Significant Others 



1. Define foster parenting. Lead a 
discussion on how foster parenting 
differ from adoptive parenting, from 
natural parenting. What situations 
lead to a child being placed In a 
foster home? Do you feel that the 
courts and/or social service agencies 
should be able to make decisions about 
placing children in foster homes? Why 
or why not? 

2. Invite a speaker from your county or 
local social service agency to speak 
on foster care. Ask them to talk 
about why children are placed In 
foster homes, qualifications required 
of foster parents, and legislation 
regarding foster care. 

3. Have students complete the rating scale 
"Foster Parents: For Love or Honey". 
Discuss: 

Do foster care payments cover the 
cost of caring for foster children? 

would you be willing to be a foster 
parent If It cost you $2000 a year 
out of your own pocket? 

Is foster care preferable to 
Institutional child care for 
these children? 

How would you feel If you had 
a foster child who had an accident 
with your car and raised your 
automobile Insurance premiums? 

Do the errotlonal rewards of 
foster cjre outweigh the 
financial costs? 

4. Divide the class Into groups And asslg:. 
each group a different case study cn 
foster parenting. Ask the groups to 
Identify the parenting skills required 
In their case study. Are these skills 
unique to a foster parenting situation? 
Why or why not? How will the foster 
parents feel when the child Is 
returned to the natural parents or 
adopted by others? Examples: 



REFERENCES/RESOURCES 



Books 
B.14 

Curriculum Guides 

D.2 
D.3 

Textbooks 

1,2, pp. 316-319 
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CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Nancy Is spending her birthday 
In the hospital. Her arm Is 
broken and ugly bruises mar 
her body. Her mother put 
them there. When she Is well 
enough to leave the hospital 
she Is going to a foster 
home. Sally and Bill Adams 
will be her foster parents. 
They have two biological 
children who are ages 10 
and 12. 

Allan Is 13. His parents are 
divorced and he has been living 
with his alcoholic nether. 
Nobody knows where his father 
Is. Allan has run away from 
home four tines thl5 last year. 
A judge has decided he would 
be better off In a foster home. 
James and Helen Slmnons have 
been foster parents for 14 
years and will be caring for 
Allan. Their oldest son Is 
now In college. 

Priscllla Is en engaging, 
seemingly normal six year old, 
but she Is hydrocephalic. She 
needs special medical awareness 
and care. Her mother deserted 
her shortly after she was born 
and her father Is In prison 
for murder. Elizabeth and Ron 
Phillips have no children of 
their own. They have been 
foster parents to 20 children, 
several of whom have been either 
mentally or physically handicapped. 

5. Contact the county or local social 
service agency. Ask If there are 
foster parents who woulcibe willing 

to speak to high school students about 
their experiences as foster parents. 
Invite a panel to class to speak on the 
special parenting skills required and 
th'eir feelings when foster children 
are returned .to their natural parents 
or adopted by others. 

6. Bralnstonr. ''Things You Have Learned 
From Grandparents and Other People." 

7. Have students Interview grandparents 

In the community using the "Grandparent 
Interview Guide." 

8. Ask students to complete the "Individuals 
Who Have Parented He** activity. Discuss 
the wide variety of people each has 
listed. Ask students to compare the 
parenting responsibilities assumed by 
other people. 
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COURSE ; Parenting and Child Development 
Semester 1 



COMPETENCY ; 008. The learner will analyze the parenting roles and relationships of substitute or surrogate parents. 



Foster Parents: For Love or Honey 



Individuals assume the role of foster parents for a variety of reasons. Indicate how strongly you agree or i 
with each of the reasons below by circling the appropriate letter. Circle "A" if you strongly agree "a" if 
•agree, if you are undecided, "d" if you disagree, or "O" if you strongly disagree. * 



disagree 

ycu 



A « ? d 0 


1. 


A a 


? d 0 


2. 


A a 


? d 0 


3. 


A a 


? d 0 


4. 


A a 


? d 0 


5. 


A a 


? d 0 


6. 


A a 


? d 0 


7. 


A a 


? d 0 


8. 


A a 


? d 0 


9. 


A a 


? d D 


10. 



Individuals choose to be foster parents because of the nsoney they receive to care for the children. 
Foster parenting places a drain on a family's finances. 

Foster parents feel morally conwitted to having placed children enjoy the family's living level. 
Foster parents cop with crises produced by uprooted and disturbed children. 
Foster parents get their biggest rewards from helping children. 

Nonreimbursed expenses provided by foster parents should be tax deductible as a donation* 
Foster parents should be reimbursed for property damages a foster child wy do to their ^jroperty. 
Institutional child care is cheaper than foster care. 
Family foster care is a bargain for the taxpayers. 

Foster care emphasizes a family environment similar to the natural fflmilv. 



Individuals Whc Have Parented He 



Each and every person is parented b.v a number of individuals besides his/her natural parents. Any individual, 
institution, or agency who contributes to the development of a child Is in essence performing a parenting role. 
Some have a more profound affect on a child's development than others. 

Think about ill the possible individuals whc have contributed to your growth and development. List them in the left 
hand column. Then go back and think about th€ parenting responsibilities they assumed. Indicate their major 
responsibilities in the right hand column acrcss from their name. 



PARENTING INDIVIDUAL PARENTING RESPONSIBILITV 

Grandmother Taught me to bake cookies. 

Soccer Coach Good sportsmanship. 



Adapted from Contemporary Parenting Choices . Iowa Department of Public Instruction. 



COURSE; 



Ptrentlng and Child Development 
Semester 1 



COMPETENCY ; 008. The learner will analyze the parenting roles and relationships of substitute or surrogate parents. 



Grandparent Interview Guide 




1. How wny children do you have?^^ 

How many grandchildren do you have?_ 



2. How often do you see your grandchildren? 
Why? ; 



3. Do you feel differently toward your daughter's children then toward your son's children? 
If so, how? ; 



4. Do jui! feel differently toward your grandchildren than you did toward your children when they were younq' 
If so, how? 



5. Do you think children ere reared differently today then they were when you were rearing your children? 
If so, how? 



6. Do you approve of the way your children are rearing their children? 
Explain why you feel this way. ' 



7. What do you feel your role is in your relationship with your grandchildren?^ 



8. Do you have an especially close relationship with one of your grandchildren? 
If so, explain what is special about it. ' 



adapted from Education for Parenthood , Hew Mexico Department of Education. 
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COURSE ; Parenting and Child Development 
Semester 1 

UHIT TITLE; Parenting Roles and Relationships 



COMPETENCY : 009, The learner will analyze the parenting roles and relationships of teenage parents. 



INSTRUCTIONAL OBJECTIVES: 



9.1 Give examples of ways t^e role as teenage parent can affect the relationship between parent 
and child. 

9.2 Analyze problems ano special needs that teenage parents face In their parenting role. 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Teenage Parenting 
Trends 

Consequences 

For the Teenager 



fllrastrlps on teenage 



medical complications 

of pregnancy 
emotional stress 
Isolation from friends 

and family 
suicide 

family Instability 
single parenthood 
divorce 

higher subsequent 

fertility 
school disruption 
limited employment 

prospects 



For the Child 



prematurity 

low birth weight 

risk of death, Illness, 

birth defectr 
growth Impairment 
cognitive deficiencies 
school adjustment 

problems 
behavior problems 
inadequate parenting 
abuse and neglect 
family Instability 
poverty 

adolescent pregnancy 



For Society 



taxation 

unemployrent 

underer.pl oyment 

social service dependency 

poverty 

medical costs 

family Instability 

loss of human potential 

uncertain future 



View videos o 
parenting. 

Divide students Into groups to analyze 
the case studies on the following pages. 
After the groups answer the questions 
discuss the answer with the class. 

Have students read a story or book o>i 
teen parenting and report to the 
class. See "Stories of Teen Parenting" 
and resource list on the following 
pages. 

Invite a heaUh professional to class 
to discuss the medical problems 
teenagers could experience during 
pregnancy. 

Divide students into three groups. 
Have each group make a list of the 
consequences of teenege pregnancy for 
the teanager, the child, or society. 
Complete a final list with the class. 

Have students react individually to 
the statement "teenage pregnancy Is 
everybody's problem.** 

Collect local Information on the 
number of percentage of the following: 

live births to teenagers 
teen abortions, miscarriages, 

still births 
out-of-wedlock births 
medical complication of pregnancy 
maternal deaths 
neonatal and Infant deaths 
premature and low birth weight 

babies 

repeat births to adolescents 
child abuse and neglect 
marriage 
divorce 

single parenthood 
educational completion and drop 
out 



Books 
B.4 

B.5, pp. 49, 86, 99, 149 
8.10 

B. ll 
8.20 
8.22 
8.24 

Computer Programs 

C. 18 

Curriculum Guides 

D. 2 

D. 6 

Filmstrips 

E. 20 
E.21 
E.64 

E. 65 

Instructional Kits 

F. 13 
F.16 
F.19 
F.20 
F.21 
F.22 

F. 23 

Pamphl ets 

G. 67 

Periodicals 

H. 8 
H.9 

H. ll 

Textbooks 

I. l, pp. 60-65 

1.2, pp. 146-148 

1.3, pp. 94-96 



Videos 

J. 22 
J.27 
J. 28 
J. 29 
J. 30 
J. 38 
J. 41 
J.42 



er|c -^^3 
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COURSE ; Parenting and Child Development 
Semester 2 



COHPETEKCY ; 009. The learner will analyze the parenting roles and relationships of teenage parents. 



Case Study A 

Oeanna and Brad met last suaocr at the swlsning pool. They spent a lot of titoe together swlnlng, horseback riding 
and enjoying other activities. By the end of the sonner Deanna and Brad were Intiwtely Involved However thev 
both knew that at the end of the simer, Brad would return to college two hundred nlles away and Deanna would coenolete 
. her senior year In high school. Two months after Brad left for college, Deanna discovered she was pregnant. 

1. Wiat are her alternatives? 

2. Kow would you handle the situation? 

l3. Vhat could Brad end Deanna have aone to prevent the situation? 



Case Study B 

Ginny finally worked up the nerve to visit the health clinic. Her fears were confinwd. She was pregnant Hinning 
cheerleader her senior year was a drean cccie true. She was in the process of getting adaitted to a business school. 

1. Can Ginny handle cheerleading responsibilities, a future career, and a child? 

2. Hhat effect will this have on her, the father, the child, her friends, and fanily? 

3. Hhat are sofce of her alternatives? 



Case Study C 

Lisa is 17 years old and has a daughter who is 12 ponths old. Her husband, *1ir., is 18. Lisa and Jin "re both 
attending high school. This has been extremely difficult for.both of then because Jita is trying to support the 
family with a night job at a service station. Lisa's time is torn between her daughter, housekeeping, and school. 
Both Lisa and Jin feel they don't get to see their friends enough any cjore. Both Lisa's and Jin's parents are 
-too busy to babysit much. 

1. knat problems have arisen in Lisa and Jim's situation? 

2. Hhat future do you see for Lisa and Jim? 



Adapted from Contemporary Parenting Choice: . Iowa Department of Public Instruction. 
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COURSE : Parenting and Child Development 
Seoester 1 

COMPETENCY: 009. The learner will analyie the parenting roles and relationships of teenage parents. 



Stories of Teenage Parenting 



THE TEEN HOTHER 

When Jill told her parents about her predicament, they were upset, but not angry. She recseRbers their saying, "Ke always 
think this happens to the other people's kids, not ours." An abortion was considered and rejected. 

Although she and Steven had decided they could narry and handle the situation thecselves, hcr parents were not so sure. 
"One of Kon's biggest worries was about oy health," Jill says. 

Her fJOther's worries were justified. The death rate from complications of pregnancy and childbirth is 13 percent 
greater for 15- to ig-year-olds than for wooen in their early 20' s and 60 percent greater for teenagers 14 and under. 

"Steven and I thought about my having t»'e baby and putting it up for adoption. Hy Bother leaned toward that - then less 
so after we carried," Jill says. 

Finances also id worried her parents, owners of a small business in urtich both wrk. Jill says the win thing that 
reassured theic it was all right to get narried was that Steven had coepleted high school and a year's training at 
a coj^nity college as a-plunber. 

Also, Jill thought she had a good grasp on finances. "Hy folks always discussed how much things cose with us kids; I 
had helped with grocery shopping and handled ny own clothes-buying." Even so, the birth went easier than the finances 
later. 

Their 8-pound daughter was born with only moderate difficulty at the county hosiptal at a cost of S725. Unable to find 
work as a plunber, Steven was esiployed by a textile conpany with take-home pay of $200 per week. 

Vith painful budgeting, she says they paid off the medical bill. Monthly rent was $20C for their scall apartnert. 
There never was inoney enough for groceries and anything extra ("not even a hamburger at Hardee's"). Tensions built up 
when he began bringing hone buddies for dinner, a stab at sociability that totally shot the budget. 

Money hassles final'* resulted in a big blow-up, and they separated when the baby was five laon^hs old. Jill filed for 
divorce and went to live with her parents. 

Before -and after the birth, Jill continued her education in the Extended Day Progran sponsored by the local school syste?:. 

After the separation, her parents helped find a small apartr^nt near the school and bouoht a stroller for her to 
transport her baby to the nurser.v at the school. 

Jill filed for Aid for Dependent Children. For three nonths she received nonthly checks plus food stSiXps, hating every 
check. "I wasn't raised to accept welfare," she says. 

In recent weeks, she and Steven have been back together and she is off welfare. Divorce proceedings have been dropped. 
He has found a plotsbing job paying $250 weekly and he hss a second job, painting houses. 

Education for her was and is inporLant. "Ever since seventh grade, I've wanted to be a secretary," she says. Toward 
that end, her father is working out plans to finance her enrollment at a business C'»"i^ege. 

Things are working out, but it isn't always easy. "I love ny baby and try to be a good mother but there's : lot I don't 
know," Jill says. I read everything I can on parenting. . . .but sometimes I get very frustrated and depressed." 

It would be easy for a teenage parent to be a child abuser. Jill says her baby is teething now and cries a lot. 
"Sonetinjes I have to just put him down and shut the door and just not let r^self get angry." 

Affiong sotne 15 teenage mothers with whom she associates, Jill says she knows two who have had their babies removed by 
the courts because of abuse and neglect— "and I know about six others who ought to have theci taken away." 

Was it a wise and realistic decision for her to keep her daughter? 

Jill answers. "Of course, I'm glad I have her. But many times I've thought she would be better off growing up somewhere 
else. Just yesterday, I got together with some girls I knew In junior high and I thought they're having so much fun. 
Why am I not there?" 



COURSE: 



Parenting and Child Oeveloptnent 
Seoester 1 



C OHPETEKCY ; 009. The learner will analyze the parenting roles and relationships of Ucnage parents. 



Stories of Teenage Parenti g 



THE TEEK FATHER 

Being bom on "the right side of the tracks" Is no guarantee of easier teenage parenthood — or so the experience of 29 
ytar old Kirk would Indicate as he looks back over a 12-year haul. 

He and his girl friend. Shelly, cane frOR what usually are called w«ll-to-do fanllles. They were juniors In high school 
when she became pregnant. Although they considered It an accident at the tlee, Mark now considers thi^ pregtiancy 
■unconsciously on purpose.' 

*I think it was a feeling of rebellion. For both of us. It was a way out of our parents' hones," he says. 

Kark's parents were strict with high expectations for him. His fofieer teachers renenber hin as one of the scartest ^^ovs 
Mn Ms class. 

Her parents had high expectations too. Their plans Included a well-educated son-in-law who would be able to support their 
daughter In style. 

When the youngsters learned of the pregnancy, they were wrried secretly In South Carolina. They found an apartwnt and 
planned to announce the carriage In a few weeks, but her Rother found out and Mark SAys "everything went downhill from 
therfc^." 

Her Bother wanted an abortion, an annulment, or at least for Shelly to go away and have the baby. Hark says "we had no 
choice except to stay married." We were detennined not to let our parents ruin our lives. 

It was a disaster, he says. "We were the only kids our age yho were married and all cjr frienc'jS wanted to party and 
drink at our aparUnent." Kark quit school and found a job at a local fl.st food restaurant. "! had to.be there at 
5:00 aa, and I would step over our friends as I got ready for work," he says. 

Two months later, Mark and Shelly inoved into his parent's hooe— another mCstake. He says they were both too imature to 
adjust to living with his parents. Sack in an apartnvnt. Shelly struggled kith housework and Mark cair< hooe at the end 
of long working days. His earnings were $3.35 an hour. 

Their first son, nOw 11, was born and then a second, now 9. (Both healthy and loving). In between, there were separations, 
and Shelly filed for divorce twice before she finally got a divorce. Both were 22. By then, he says, "the marriage had 
deteriorated into a mess." Kark was drinking heavil^y. "I was totally irresponsible," he says. 

By then, however, he was making good money (sotsetimes S2000 per ponth) selling cars and training other salesmen. However, 
"I blew that, too, because of my imaturity and unrealiability." 

Although Kark had dropped out of school. Shelly completed the requirements for the G.E.D.'at the local cocmunity college 
a y«r after their first son was born. 

Periodically, Hark made attempts at getting his G.E.D. and finally finished it just before xhe xlivorce. 
Since the divorce, Kark has paid child support, now set by the courts at SlOO per week. 

Hark lived at home for a year in something like delayed adolescence, then went to work in his father's company whsre he 
currently is a salesman. He has come to tenns with the idea of working for his father. "Sometimes I think, here I an 
27 and working for my dad. But I've pretty well resolved that; I tell R^self no one else could work for him." 

He went through a series of lovers and is recently remarried. "Once I said I never would marry again. Now, it sticks 
in my Craw to say it, but I believe marriage is necessar;'." 

With obvious satisfaction, he relates that he and Shelly are good friends, "almost like a brother and s'ster," ar.d he 
feels good about his relationship with his sons. Nine months ago, he completed an alcoholic treatment program and joined 
Alcoholics Anonymous. "I should have done it long ago," he says. 

Did he make a realistic decision when he and Shelly decided to keep their baby? Kark conlesplates the question. 

"No, I guess it wasn't a realistic decision," he says. "A realist would have waited until he was grown up himself before 
he had children. It might be 27, and it might be never." Still, he says he came out of their teenage marriage better 
than most. 

"Shelly and I paid the full emotional cost in going through the thing. Now, we're both close to our kids.. ..that doesn't 
come ec-ily.** 
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Parenting and ChMd Development 
Semester 1 



^ COHPETtHCY ; 009. The learner will analyze the parenting roles and relationships of teenage parents. 



Stories of Teenage Parenting 



THE GRANDPARENT 



Mrs Binings Is a grandmother involved 1ft the "keeping" trend. Her granddaughter was born to her unnarrled 14-vear-o1(t 
daughter. Mrs. Billings says she can't renecijer how she learned her daughter was pregnant, but that 'believe iw, there 
vtrt plenty of tears at the time." The baby's father, also a teenager, never figured In the planning, she says; he 
sirply "faded out". 

Although Mrs. Billings Is separated froci her husband* he contributes to the support of his three daughters and takes an 
active Interest in then. U was a family decision to keep the baby. Mrs. Billings' circumstances require that she work 
part-tlue and this has meant juggling schedules In order to baby-sit with the child while her daughter works as « cwnputer 
programer. 

Mrs. killings and administrators at the high school consider the young wonan a real success Story. With determination^ 
She continued her schooling after leaving junior high school and she graduated fron high schol. 

During the three years she was In school, the girl was on AFDC. How, she Is self-supporting. But, could she manage 
without her rother and other relatives baby sitting? "Oh, no. There's no way!" says Mrs. Billings. 

She thinks the situation has worked out better than itsost; for one thing, her grandson "knows who his nother is'. That's 
not the case with soioe she knows in similar situations, she says. 

The daughter dates now and Krs. Billings thinks she will eventually starry. 

"It certainly has changed my life," says the grandmother. "1 don't always feel cut out to look after a baby at my age 
(in her 60s). You look fcrwaro to the tine you will relax and have things the way you want." 

"1 have an awfully sweet grandchild^ but it's just not the sane as when they coroe to visit." 



Adapted from Parenting . York Coffinunity Schools. 
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COURSE: Parenting and Child Development 
• Semester 1 

UNIT TITLE; Special Parenting Concerns 



COHPETEWCY; 010. The learner will analyze special parenting concerns In today's envlroffioent. 



IKSTRUCTIOHAI OBJECTIVES ; 

10.1 Explain the challenges of parenting special needs children. 

10.2 List factors associated with child abuse. 

10.3 Describe ways parents can assist children In dealing with stress and family crisis, 

10.4 Outline ways parents can help children in using nedia and technology for personal 
developcent and enjoyment. 



COKTEKT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Parenting Concerns in Today's 
Environment 

Special Needs Children 

Child Abuse 

Stress and Family Crisis 
Kedta and Technology 



Explore the challenges of parenting 
special needs children using the 
"Families with Special Needs Children" 
filmstrip and case study kit. 

List on chalkboard possible effects a 
special needs child might have on 
siblings: jealousy, fear of being 
affected, added responslb'illty, 
adjustment In social activities, and 
resentment of time spent by parents 
with child. Ask students to suggest 
othc "* , 

Ask a panel of parents of special tteeds 
children to discuss problems faced 
by the parents. Include financial 
burden, social life, marital disharmony, 
fear o' future pregnancies, excessive 
demancs on tine and energy, finding 
babysitters, etc. Have students 
prepare questions before presentation. 

Invite a panel composed of parents 
and/Or special education teachers, social 
services representatives, counselors from 
rehabilitation center, school nurse, 
to describe professional services, 
parent support groups, and others who 
o'^er assistance to tamllles with 
special needs children. Ask students 
to prepare a list of questions In 
advance of presentation. I.e., 
availability In your community, costs, 
etc. 

Ask students to respond to the four 
Items below. Record answers and hold 
for follow-up activity. 



Fllastrips 

E.n 

E.12 
E.15 

E. 29 

Instructional Kits 

F. IO 

Pamphlets 

G. 9 
6.10 
6.59 

Periodicals 

H. 5 
H.7 
H.8 
H.12 
K.13 



Textbook s 

1.1, PP 

1.2, PP 

1.3, PP 
1.6, PP 
1.7. 



pp. 
Videos 

J. 12 
J. 15 
J. 21 



2C, 201-202, 282 
136-140, 374-390 
404-406 
271-276 

218-218, 261-1'62 



I, Define child abuse 

b. Define child neglect 

c. List major causes of child at-ise 
and neglect 

d. List possible ways to eliminate 
child abuse and neglect. 



Have students research topic of child 
abuse and neglect to support or refute 
statements made on papers. Discuss 
findings in class or show fllnstrip 
Child Abuse and Neglect . Evaluate 
definitions and lists recorded earlier 
in terms of concepts presented In 
fllmstrlp. 

6. Assign students to collect and bring 

to class newspaper and maoazine articles 
related to child abuse. (Develop 
personal file for classroom use.} 
Analyze articles In terms of types of 
abuse reported, aye of children, causes 
If given, outcomes, agencies Involved. 



PCD - 38 



CONTEKT OUTLINE LEARNING/TEACHING ACTIVITIES REFERENCES/RESOURCES 



7. Help students experience pressures and 
stress that might lead to child abuse 
through an activity. Prepare a tope 
recording of children cry1ng» screaming, 
laughing, yelling, making loud noises. 
Play while activity progr«sses. You 
and students add stress factors. Ask 
students to express how thsy would 

feel and what they would do. Possible 
situations: 

a. You are a single parent— your 
boy/girl friend is coming to 
visit— It Is 8 pm— your 14 month 
old child Is teething— crying- 
fussing— will not sleep— your 
friend arrives and wants you to 

go out— child Is crying— you can't 
find a babysitter— the child is 
crying. 

b. Your alarm clock did not go off— 
you wst be at work by 8 am— 
todOer throws oatmeal on floor- 
babysitter is ill— you have to 
take child to grandparents* home-- 
toddler hides under bed and won't 
come out— can't find sweater for 
child— it is 7:30 am. 

8. Have students research child abuse l^ys. 
Request representative from Departmervt 
of Social Services to participate in 
question and answer period on topics: 
reporting and investigating child abuse 
and neglect, c&ring for abused/neglected 
children, prosecuting or'providing 
treatrnent for abusive parents. 

9. Assign readings on family crisis and/or 
stress. Brainstorm types of family 
Crisis such as death* separation, 
divorce, severe Illness, care of aging 
relatives, fire, accident, unwanted 
pregnancy, alcoholism, etc. Discuss 
some possible effects of these crisis 
on individual family members and on 
the family unit. 

10. Do a mini-lecture on the three variables 
that help determine whether or not an 
event becomes a family crisis: 

hardships o^ event Itself 
resources of family (structL'^e, 

flexibility, and previous 

history with Crisis) 
family's view of event {a threat 

or not to status, goals, and 

objectives of family) 

Also present the features of a positive 
response to crisis: 

a. Involvement - commitmsnt to and 
participation in family life by 
members of group. 

b. integration - Interchange between 
roles in group. 

c. adaptation • ability of group to 
change responses to each other 
and world around them. 

11. Divide the class into groups and present 
each group with a crisis situation. 
Have them research appropriate ways to 
deal with the crisis and develop a 
poster which reflects the approach they 
have chosen. Crisis situations to be 
assioned to groups Include death of a 
family member, divorce* moving, news 

of a fatal Illness, runaway child, and 
loss of family income. 
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ERIC 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



12 Brainstorm in class types of media 
and technology that litpact on children 
and parents. 

TV nicrocomputer software 

newspapers radio 

books video games 

magazines other printed materials 

videos other 

13. Assign students to interview parents of 
children of various age levels to 
determine: 

a. Do you guide selection of Mdia 
for your children's use? 

b. How do you determine what Is 
icceptable/cnacceptable? 

c. Do you limit amount of time your 
children may watch TV? If so, 
how many hours a day? 

d« What types of media do you have 
available in your home for your 
child'ren to use? 

e« Do you have books or magazines 
for your own use you prefer your 
children not to use? How do you 
restrict the use of these by your 
children? 

Discuss results in class in relation to 
age levels of children involved. Develop 
from responses a list of criteria for 
guiding the selection of media for 
children. 

14. Write the following questions on a 
transparency or newsprint. Ask students 
using the resources listed or others, to 
detemine how they as parents would 
assist children in answering the questions 
be^ow: 

a. How does one differem^'^ete between 
fantasy and reality on television? 

b. How do TV characters become role 
models? 

c. What i' cne difference between 
^-.itasy action and the real-life 
action of news/sports? 

d. What is the relationship amcng TV 
news, news in magazines or newspapers, 
and radio? 

e. How do TV con^ercials influence us? 
Wow can we become more discriminating 
consumers? 

f. How are special effects created on 
television? 

g. How does sterotyping occur in TV 
programs? 

Discuss findings in class. 
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COURSE ; Parenting and Child Development 
Semester 1 



UHIT TITLE; CoRinunlty Resource's 



COMPHENCY; Dll. The learner will identify sources of coramunity support for parents. 

INSTRUCTIONAL OBJECTIVES ; 

11.1 Recognize parents are not self-sufficient. 

11.2 Identify coRinunity agencies, vtedical sources, ard self-help groups that provide support for parents. 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Sources of Support for Parents 
Cofffnunity Agencies 
Kedical Sources 
Self-Help Groups 



1. Discuss "Parents Arc Not Always Self- 
Sufficient." 

2. f^rainstO'.T' ways neighbors and friends 
can support parents. Discuss parent 
action'; which elicit help from friends 
and neighbors. 

3. Have student teams collect information 
from agencies and organizations that 
provide assistance to parents and 
children. 

Compare agencies providing similar 
services. SOfi,^ sources of information 
include; telephone directory, churches, 
police, hospitals/clinics, doctors. 
Crisis hotlines, private agencies, 
parents anonymous, and schools. 

Draw conclusions about resources in 
your comur.ity. Are there sufficient 
resources to meet parents' needs? 
What effect would a lack of resources 
*'ave on parents? How can parents fill 
gaps in coRinunity services? 

4. Prepare a list Cf problems faced by 
parents and families. Group problems 
in these categories: 

a. Personal and Family 

b. Financial 

c. Med<c?i 

d. Legal 

e. Education 

Have student groups identify agencies 
that could assist in solving its list 
of problems. 

5. Invite a social worker to class to 
discuss the services available to 
parents and children. 



Curriculum Guides 
D.8 

D.g 

Textbooks 

1.6, pp. 280-281, 368 

Videos 

J. 19 



«3 
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COURSE ; Parenting «nd Child Development 
Setnester 1 

UHIT TITLE; The Parenthood Decision 



COHPETSSCY ; D12. The learner will analyie the )..^renthooo dec1s1on*mak1ng process. 

IWSTRUCTIDWAL OBJECTIVES ; 

12.1 Give examples of reasons Individuals become parents. 

12.2 Give examples of reasons Individuals choose not to become parents. 

12.3 Identify alternatives to natural parenting. 

12.4 Explain parenthood declslonnnaklng considerations. 

12.5 Analyse ways to plan parenthood. 



CONTENT OUUINE 



LEARNING/TEACHING AaiVITIES 



REFERENCES/RESOURCES 



The Parenthood Decision 1. 

Reasons for Choosing to Parent 

Reasons for Choosing Not 2. 
to Parent 

Alternatives to Natural 3. 
Parenting 

Oeclslon-Kaking Considerations 

4. 

Emotional Maturity 

Desire for Parenthood 

Health Considerations 5. 

Age of Parents at Baby's 
Birth 6. 

Financial Considerations 

Insurance Considerations 

Llfes^le Considerations 

Planning the Time and 
Circumstances of Parenthood 



ion- 



Discuss social and emotional pressures 
which encourage individual to become 
parents. 

View transparencies on all the >rrong 
reasons for having children. 

Discuss reasons individuals decide 
not to parent and the consequences 
of the decision. 

Discuss reasons individuals choose 
alternatives to natural parenting such 
as adoption, foster parenting, step* 
parenting. 

Read text materials on the decision* 
making process. 

Divide students Into groups, sign 
each group a parenthood decision case 
st"dy. Have groups follow the declsii 
making process In making parenthood 
decision for the case stuJy. 

Example Case Studies 

Sue and Jim have been married three 
years. Jim has three children by a 
previous marriage who are living with 
them. Sue Is now 33 years old. As 
a computer programer. Sue earns $20,D00 
a year, which Is almost half of the 
family's combined Income. Recently, 
Sue has been thinking about having a 
child of her own. 

Natasha and Robert, both age 18, were 
married last July Just after high 
school graduation. Robert would like 
to go to college to study engineering. 
He hesitates to have a child now. 
Natasha, who Is currently working in 
a day care center, wants to start a 
family right away. Robert has a 
suniner Job as an assistant manager In 
a fast food restaurant. Natasha's 
and Robert's blood type are not 
compatible and the doctor has told 
them that there could be problerrs 
with their first child. 



Books 

B. 5, pp. 46*52 
Computer Programs 

C. 2 
C.6 

C. 7 

Curriculum Guides 

D. 5 
D.6 
D.7 

D. 9 

Films trips 

E. IB 
E.39 
E.4D 
E.46 
E.49 
E.52 
E.57 

E. 5B 

Instructional Kits 

F, 17 

F. IB 

Pamphlets 

G. 7 
G.IB 

Textbooks 

1.2, pp. 91-92 

Videos 

J.^D 
J. 36 
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CONTENT OUTLINC 



LEARNlNGmACHlNG ACTIVITIES 



REFERENCES/RESOURCES 




Elizabeth, age 22 and John, age 23 
have been living together for two 
years. Both partners want to raise 
a large family. John works the night 
shift at a textile mill where he 
receives medical benefits. Sue is 
a sales clerk in a local departinent 
store. Their combined yearly incotne 
is $25,000. They have no savings 
since they have Just purchased a 
new car and new furnitiiri for their 
two-bedroo(r, apartment. 6otr« Elizabeth 
and John are in excellent health. 



7. Invite a health professional as a guest 
speaker. Ask the speaker to address 
what family planning is and the reasons 
for family planning. 

8. Have students complete and discuss 
the chart Reasons For Having Children. 

9. Divide students Into groups. Ask 
each group to research and report on 
the effects of parenting in one age 
category. Complete the chart during 
».iass discussion. 

10. Have students complete the Parenting 
Lifestyle activity. 

11. Complete the Changing Lives activity 
in class groups. 




ERIC 
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COURSE ; Parenting and Child Development 
Semester 1 

COHPrrEWCY; 012. The learnerMill analyze the parenthood decision*making process. 



Reasons For Having Children 

Place an X in the Yes column if you feel this is a good reason for having children. Place an X i.t the No column if you 
feel it is not a goo reason. Place an X in the Undecided column if you are undecided about the reason. 

Yes Undecided No 



1. 


My parents want grandchildren. 


2. 


I like children. 


3. 


I can afford to have a baby. 


4. 


1 will be somebody If 1 have a child. 


5. 


] like to be needed. 


6. 


A baby will give ine something to do. 


7. 


A baby could help a marriage. 


8. 


I want to prove that 1 am a woman or man. 


9. 


1 don't want to be different. 


10. 


I have always wanted a child. 


U. 


1 enjoy contributing to the development of c...*''dren. 



Adapted from Parenting , York Coflmunity High School. 
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COURSE: Parenting and Child Development 
Semester 1 

COHP|T£KCY: 012. The learner will analyze the parenthood decision-making process. 

# 

Parenting Lifestyle Questionnaire 

The purpose of this questionnaire Is to find out the effects o^ having children on parents. Please intervICK five adults, 
preferably of different ages, with different age children, different number of children, and/or different life styles. 
Ask them to respond to these questions without placing their names on the questionnaire. After you have Interviewed all 
the adults* analyze the results according to the questions at the end of the questionnaire. 

1. Did you make a conscious decision to have your first child? If so, what made you think you were ready for children? 
If not, do you feel yo were ready for children? Why or why not? 

2. Why did you want to have children? 

3. What physical changes did your first child make In your life? 

4. What economic changed did your first child make in your life? 

5. What emotional changes did having a child make in your life? 

6. What role changes occurred between the parents after the first child was born? 

7. What do you wish you had known before having children? 

8. Uhat support could have help you coDe with having and rearing children? 




9. What additional changes were made in your life with the addition of other children? 

10. Would you choose to have chlldrer again if you had to do over? Why or why not? 



11. What have you likec^ best about being a parent? 



12. What has been most difficult about being a parent? 



13. What other conrtents would you like to make? 



Students: Analyze all yout* questionnaires for: 

a. satisfaction with parenthood 

b. reasons for having children 

c. effects of havii^g children on lifestyles 

d. what to be prepared for when having children 



.# 

Adapted froc Parenting , Lincoln Public Schools. f^^^ 
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COURSE ; Parenting and Child Developnicnt 
Senester 1 

COMPETENCY; 012, The learner wili analyze the parenthood decision-making process. 



The Effects of Becoming a Parent at Different Ages 
Teens 20*s 30's 40's 

Social Life: 



ln:o(ne: 



Education: 



Caree*^ 



Health: 



Lifestyle: 



Adapted from Parenting , York Connunity High School, 
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COURSE: Parenting ^nC Child Developnent 
Semester 1 

COMPETENCY: 012. The learner nVi) analyze the parenthood decision-making process. 



Changing Lives 



Divide cla&s Into groups of 2 or 3. Give each a sanple quotation which shows possible chances a baby br'»r.§s to parents' 
l^ves. Each group should (1} identify as many changes as possible front e<5ch situation and Iz) make a list of as many 
others as they can remember frofr, other experiences. Sh're results with all groups end put ideas on board. Vhich of the 
ideas are much alike? Group them. What are some names for the larger categories? What additional changes do these 
broad categories suggest? 



A. "She's our first, so she caught us by surprise. I mean, when your kid can open drawers or climb stairs, your life 
can change overnight. Now she's working on how to climb out of her crib." 

B. "There's no way we could get alor»g without a playpen. Somebody's always going in or out, the other kids have tneir 
stuff all over the place. Too much can happen too fist if I've got my hands full with something and she decides to 
climb up the lamp..." 

C. The chart shows when baby {Si months) wakes up: 



D. Karen is tr^mc to feed herself with a spoon, but more food is ending up on the floor than in her mouth. She refuses 
to take what her mother has heaped on the spoon she is holding. 

E. "Our son nad col'c end he screened for the first three months, once for eight hours with^.jt stopping. I began to 
think I really hated hir." 

F. "Being married, getting along at work, they're nothing compared with this. It's the most difficult thing I've ever 
done. It seems I can hardly get away physically and never emotionally." 

6. "Even before he was bo^n^ I was collecting colorful pictures to go on the wall by the crib. To please the eyet 

right? One day he was still very tiny he stayed quiet Tor a very long sleep in the afternoon. When I finally 
went m to wake hir.» he was wide awaice, surrounded by dozens of tiny wads of paper. His mouth and cheeks and the 
sheet were all smeared grey with ini.. The picture on the wall was in shreds. He'd had a very satisfying time, I 
could tell. But not the way I'd expected." 

h. "We just couldn't get a diaper on him because he wiggled so much. It would take ten minutes of wrestling and they'd 
still fall off. We got the bright idea o^ naving hir stind up holding onto a chair. He had to Jiold on for defer 
life so he wouldn't fall, an(! that meant he kept still while we stood our heads to do the diapering. 



Source: Parenting , Lincolr Public Schools. OC 



Samples: 



1:30 am 

5:30 am 

7:3C en 

11:00 am 

4:00 pn 



5 sleep periods- for total of 14 hours with 10 hours awake time 
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COURSE ; Parenting and Child Development 
Semester 1 

UHIT TITLE; Pregnancy and Prenatal Oevelopnent 



COMPETENCY : 013. The learner will describe the hereditary and environmental influences on prenatal development. 

IHSTRUCTIOKAL OBJECTIVES ; 

13.1 Describe ways personal characteristics are inherited. 

13.2 Identify the causes of birth defects and ways they can ^e diagnosed and prevented. 

13.3 Identify parental traits for healthy babies. 

13.4 Explain why teen pregnancies are considered high risk. 

13.5 Identify the types* purposes, and risks of prenatal tests. 

13.6 Describe the causes and alternatives for infertility. 

13.7 Cotcpare the stages of prenatal developoent. 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Hereditary and Env'ror-nental 
Influences or Prenatal Develop^r^ent 

Hereditary Influences 

Geretic Inhcitance 
Birth Defects 
Types 

Prevention 
Diagnosis 
Genetic Counseling 

Envirorre'^tal influences 

Alcohol 
Drugs 

Addictive 

Over-the-Coarter 

X-Rays 

Infectious Diseases 
Parental Treits for Healthy Bab-tes 
Age 

Weight 

Healt^ History 
Family Genetic history 
Nutrition History 
Substance Abuse History 
Exercise Habits 
'Prenatal Developinent Stages 
OvutR or Zygote 
Errbryo 
Fetus 

Technological Procedures for 
Monitoring Development 

Artniocentesis 

SoviografT. 

Chronic Villi Sarpling 
Infertility 
Causes 

Alternatives 



1. Brainstonn traits inherited from parents 
and grandparents. Using text and 
visual, discuss genetic inheritance. 

2. Ask a health professional to discuss 
prenatal developnent and development 
concerns. 

3. Have students research birtn defects 
using pamphlets and text saterials. 

4. Show studJ ) sonograr. and help them 
identify ih developing child's features. 

5. Discuss other types of prenatal tests. 
Include advantages, disadvantages, 
cost, and availability. 

£. In saall groups conpile list of parental 
traits that are important for riothers 
and fathers who want healthy babies. 
Shore list with class and ciakt une 
complete list. 

7. Have students rate thenselves as pote'it^'al 
parents of healthy babies by listing their 
traits in two colwnns: "My Healthy Traits" 
and "My Traits for InprOvemer.ts." 

8. View a filmstrip and video on prenatal 
development. 

9. Divide students into groups tc research 
prenatal development stages. The class 
report can include: length of stage, 
changes in the child and nether during 
the stage, terms associated with the 
stage, and development during the stage. 
Prepare a class chart comparing the 
three stages. 



Instructional Kits 

F.9 
F.17 

F. 18 

PasrohUts 

G. 64 

Textbooks 

I.l, pp. 37-49 
1.3, pp. 69-76 
1.7, p;. eO'% 

Videos 

0.31 
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COURSE: Parenting and Child Devfloprent 
Semester* 1 

UHI7 Tl.lE; Pregnancy and Prenatal C»velopn€nt 



COMPETEHCY; Cl^. The learner will outline ? .« characteristics of a healthy pregnancy. 



INSTRUCTIOKAL OBJECTIVES: 



14.1 List the «arly signs of pregnancy. 

U.2 Describe quality oedical care during pregnancy. 

14.3 Distinguish between discomforts and cooplications of p'^egnancy. 

14.4 Give recornendation for a pregnant wctnan's activities, rest, exercise, personal care, and clothif^. 

14.5 Describe eraotional adjustment necessary during pregnancy. 
14.5 Identify pregnancy fallacies. 



COKTEKT OUTLINE 



LEARNIN6/TEACKIN6 ACTIVITIES 



REFERENCES/RESOURCES 



Healthy Pregnancy 
Signs 

Quality Medical Ca^-e 

Sources of Care 
Cost 

Schedules 

Nutritional Heeds 

Typ cal Discocfcrts 

Cofispli cations Renuiring «e<*?cai 
Attention 

Personal Care ^nd Activities 

Ee^otional Health 



4. 



5. 



Invite a health professional to discuss 
medical care needed during pregnancy, 
pregn-^iicy disconforts and complications, 
and fallacies associated with pt^^nancy. 

Make a list of places in the coonunity 
where pregnant women can obtain medical 
care. Prepare a chart on cost and sourccf. 

View .ilmstrips or videos on pregnancy. 

Divide into groups to prepare a report 
on activities, exercise, rest, weight 
control, clothing, personal care, 
dental care, and eniot onal needs of 
the pregnant woman. 

Invite several new mothers and fathers 
to class to discuss their pregnancy 
experiences. 



Books 

B. 5, pp. 90-109 
Computer Prograns 

C. 4 
C.12 
C.13 
C.14 

Filnstrips 

£.1 
E.27 

E. 44 
£.45 

Instructional Kits 

F. ll 

Panphi.ots 

6.20 
6.21 
6.44 

Textbooks 

1.2, pp. 303-305 

1.3, pp. 69-84, 92-97 

1.6, pp. 70-71,' 22S-23G 

1.7, pp. 72-82, 91-96 

Videos 
J. 23 



7; 
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COURSE ; Parenting and Child Developcent 
Secjester 1 

tfflIT TITLE ; Pregnancy and Prenatal Developrent 



COMPETENCY: 0!5. The learner will plan a nutritionally adequate diet for a hefilthy mother and child. 



- IHSTRUCTIOKAL OBJECTIVES : 

15.1 Name the Basic Four food groups and essential nutrients. 

15.2 Identify nutritional needs of pregnant KOmen. 

15.^ Cor^are the nutritional needs of a prsgnant wofnan with those of a teenager. 
IS,* Explain how the cother's diet is related to the baby's developtnent. 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Pren^ital Nutrition for Mother 
and Child 

Basic Four and Essential 
Nutrients 

Relationship to Hother's Health 
and Child's Develcpner-t 



1. View a filmstrip on maternal and infant 
nutrition. 

2. Divide stud*. '<^.s into groups. Plan and 
and prepare a dail - menu for a pregnant 
wCTdn and her child. 

Use a cocputer progran to analyze and 
inprove the menu. 

3. Cor.pare students' daily d^et to the 
nutritional needs of pregnant wocien 
using a conputer progran. 

Kake a poster on the nutritional needs 
of the child and the mother. 

5. Have students prepare reports on essential 
nutrients during pregnancy. Include 
nutrient sources and effects on the 
cother's health and baby's developcent. 



Conputer Programs 

C.9 

C. IO 

Curriculum Guides 

D. 8 

Fi^ as trips 

E. 62 

Pamphlets 

G.20 
G.2I 

Textbooks 

1.3, pp. 85-92 

1.4, pp. 106-in 

1.5, pp. 110-116 
1.7, pp. 83-90 
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COURSE : Parenting and Child Development 
Sef^est^r 1 

UNIT TITLE: Preparing fc/ the Birth 



COHPETENCY : 016. The learner will Outline preparations for the arrival of a baby. 



IHSTRUCTIOKAL OBJECTIVES ; 

16.1 Define parental leave. 

16.2 Describe preparations for family «r»otional and physical Kell-being 
during anc innediately after birth. 

16.3 Identify supplies needed for a baby. 

16.4 Describe housing needs of a baby. 

16.5 List sources of cf "^irth education. 

16.6 Identify ways to select a pediatrician. 

16.7 Identify ways to select baby names. 



CONTENT OUTLIKE 



LEARNING/TEACHIKG ACTIVITIES 



REFERENCES /RESOURCES 




Preparing for Birth 
Leave 

Maternity 
Paternity 

Family Preparation 

reeding Choices 

Breast-Feedirc 
Bottle-Feedinc 

Supplies 

Clothing 

Fefeding Ecuip!ne*"t 

Bedding 

Bathing 

Travel 'EouipT.er.t 
Furniture 

Housing Space 

Education for Childbirth 

Cl/iSses 

Books and Magazines 
Selecting a Pediatrician 
Selecting a Nar.e 



1. Complete a cornunUy survery on prenatal 
leave policies of area employers. Prepare 
a class chart comparing ^the results. 

2. Divide class into two groups to research 
the advantages and disad'T.ntages of both 
breast-feeding z'ld bottl-^^feediiig. 

3. Prepare a report either in groups or 
individually on one type of supplies 
needed for a new baby. Reports should 
include cost of ite:ns and money-saving 
ideas. Prepare a checklist of necessary 
itens. Use the reports for preparing 

a total budget for an expectant family. 

4. Plan a housing space for a baby. Include 
ideas for using various housing spaces. 

5. Investigate the opportunities for parent- 
hood education in the conxnunity. Hal'e 

a directory for distribution to new parents 
in the coonunity. 

6. Discuss sources of names for babies. Ask 
C .udents to relate how their names were 
chosen. Discuss the effect of names on 
the child's life, 

7. Develop a set of guidelines for selecting 
a pediatrician. 

8. Invite a childbirth instructor to class 
to discuss the benefits of parenthood 
education. 

S. Visit a childbirth class in the coar4jnity. 

10. Discuss preparations of the family for 
the baby's birth. Include pr^o^rinj 
other children and family oefi^ r-s. 
Include ideas for taking care of family 
responsibilities such as meal preparation 
and huusekr^eping chores during the last 
days of pregnancy and iw>ediatcly after 
the baby is born. 



Books 
6.3 

B.5, pp. 107-123 

Pamphlats 

G.33 
6.34 

Textbooks 

1.7, pp. 97-105 



ERIC 



7? 
- o 



PCD - SI 



COURSE ; Parenting «nd Child Developn-ent 
Semester 1 

WIT TlTLt: Preparing for the Birth 



. COHPETENCY: 01?. The learner ^fi^^ describe the events that occur during the birth of a baby. 



INSTRUCTIONAL OBJECYIVES ; 

17.1 Identify the ways that labor begins. 

17.2 Explain the three stages of labor. 

17.3 Describe hospital procedures during and after birth. 

17.4 Conpare methods of delivery available. 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Birth 



The Beginning 
Three Stages of Labor 
Hospital Procedures 
Delivery Methods 



1. View a film on childbirth. 

2. U^ing transparencies* pictures* or 
models describe the events that take 

?ace during the birth process. 

3. a local hospital to tour the 
labor and delivery facilities. 

4. Invito? a health professional or 
childbirth I'iucator to discuss the 
birth process 



Books 

B.5. pp. 125-137 

FilmStrips 

E.47 

Textbooks 

1.3. pp. 105-115 
1.7, pp. 106-117 

Videos 



J. 31 
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COURSE: Parenting and ChlK ^velopmsnt 
Semester 1 

UHIT TITLE; The Newborn 



COMPETENCY: 018. The learner will analyze the needs of the newborn and his parents. 



INSTRUCT! m OBJECTIVES: 



18.1 Describe charactvr^^cics of a newborn. 

18.2 Identify needs for both parents and baby during the first six weeku after birth. 

18.3 Denx)nstrate procedure*^ for the care of the newborn. 

18.4 Identify special needs of the premature child. 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCCS/RESOURCES 



The Newborn 

Appearance 
Reflexes 
Needs 
Routines 

The Mother 

Physical Needs 
Emotional Needs 
Parenting Role 

l*he Father 

Emotional Needs 
Parenting Role 



1. View a filmstrip such as "Infant Care". 

Z, Using a doll, practice bathing, 

diapering, feeding, putting infant to 
bed, holding properly, and taking 
temperature. 

3. HofT.ework Assignr«nt: Set clock at 
3-hour intervals throughout the 
afternoon and night. When alann goes 
off, get out of bed and go to the 
kitchen for a drink of water. Sit up 
20 minutes before returning to bed. 
Thif is an approximation of the time 
required to get up and feed a newborn 
*r.fant. 

4. Hjve students comfilete the activity 
beiOw: 

Flour Baby Exper'icnce 

For three weeks each student is to 
take care of a 5-pound sack of flour 
as if 't were an. infant. It must not 
be lef' unattended. Students with jobs 
or extra-Curricula activities must 

hire a babysitter for St an hour; parents 
may not be the sitters. 

At the end of the activity, discuss 
and evaluate the experience. 



Books 

6.5, pp. 138*149 
8.6 

F?lms trips 

E. 24 

Instructional Kits 

F. 5 

Pamphlets 

G. 4 
G.22 

Periodicals 
K.ll 

Textbooks 

1.3, pp. 116-124 

Vi deos 

0.1 

0.2 

0.10 

0.26 

0.32 

0.34 

0.43 

0.44 



75 
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COURSE: Parenting and Child Development 
Semester 2 

UKIT TITLE; The Study of Children 



COMPETENCY: 019. The learner will explain the relationship between learning about children and becomng a good paren. 

INSTRUCTIONAL OBJECTI VES : 

19.1 List the advantages of studying about children. 

19.2 Compare childhood past and present in terms of health care, nutritioii, dress, and parental attitudes. 
H.3 Explain how childhood experiences and influence one's present and ^uture life. 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



The Study of Children 

Advantages o' Study 

History of 'hildhood 

Influences of Childhood 
Experiences 



1. Play a recording of children's songs 
or lullibies while showing slides or 
pictures of children. 

2. Hake a list of the advantages to be 
gained fror. the study of child 
development. 

3. Cor^ose a class definition of child 
development. 

4. Brainstom characteristics that describe 
children in response to children are.... 

5. Conduct an illustrated talk on historical 
attUudes about children. Use outline 

as a guide. Illustrate with history 
and social stu<^ie3 texts. 

6. Have studer.ts interview an older person 
abcut his/her childhood. Compare 
results. Sample questions include: 

e. How many children were b'^.rn into 
you'* family? 

b. What kinds of responsibilities 
did you have as a child? 

c. What were your favorite playthings 
as a child? 

d. What did you do for entertainment 
in your family? 

e. How were you disciplined as a 
child? 

f. Approximate age of person being 
interviewed'' 

7. Invite senior citizens from the 
community to talk with the class 
obout their childhood. 

8. Have students bring old family 
photographs to class. Discuss dress, 
expressions, and position of children 
in the pictures. 

9. Ask students to relate their memories 
of childhood experiences. 



Books 

B«5. pp. 15-31 

Curriculum Guides 

D.3 
D.B 

Periodicals 

H. I6 

TcxtDooks 

I. I. pp. 3-13 

1.3. pp. 13-33. 25-30 
1.7. pp. U-23 



7> 
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COURSr* Parenting and Child Development 
Semester 2 

COHPEUNCY ; 019. The learner will explain the relatlonsMp bet-cen (earning about children and becoming a gocd parent. 



History of Childhood 

I. Parenting ^n the Early European Era 

A. Until the 16th century little emphasis was placed on the proper care of children 
1. Unwanted chlldre were killed or abandoned . 

II. Parenting Practices— Europe and other countries (1500-1700) 
A. Discipline 

1. Infants were swaddled {wrapped from head to toe^ 

2. Beatings and whippings up to 25 years of age 

3. Era shutting children In closets 

III. Parenting Practices— United States (1620-1900) 

A. Discipline 

1. Purit8ns--ch11dren were sinful; will must be broken by strong discipline 

2. Ideas changed— children worked to produce food; families closer; children more valuable 

B. Education— highly valued, especially for boys 
1. Public education became available 

IV. Parenting Practices— United States '20th Century^ - "Century of the Child" 

A. Mother looked upon as primary nurturer 

B. Parenting was inferior occupation conipared to "work" 

C. 1912— U.S. Children's t-reau establ ishe<i--publ ished booklets entitled Infant Care (showed Ideas about child 
rearing changing^ 

D. Predominant attitudes 

1. Greatest concern was oisease and illness 

2. Kissing and cuddling was discouraged 

3. 1930's— breas^feedi.ig discouraged 

4. Beatings no longer looked upon as the thing tO' do 

5. 1950's— became the "perolssive" generation—children develop at own rate; child-rearing practices 
should not hinder; more women working 

V. Parenting Practices— United States (late 20th Century) 

A. Nurturing by both Mother and Father 

B. Child centered society 

C. Natural childbirth and breastfeeding 

D. Caring for the Whold Child 
Parent Education 

F. Babies having babies 

G. Child cere end education by Institutions outside the family 



Adapted from Education for Parenthood . New Mexico Department of Vucational Education. 
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COURSE: Parenting and Chi1>' Development 
" Semester 2 

UNIT TITLE: .Parent-Child Developff.ent 



COMPETENCY: 020. The learner uill explain the relationship between development of both parents and children. 



INSTRUCTIONAL OBJECTIVES : 

20.1 Outline the principles of development. 

20.2 Give examples of the way that both children and parents are developing at a?iy given time. 

20.3 Identify developmental tasks for children. 

20.4 Analyze factors influencing the child's development. 



CONTENT DUTLiNt 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Parent*Child Development 

Definite*' 

Principl es 

Proxirodistal 
Cephalocduddl 
General to Specific 
Continuous and Orderly 

Types of Development 

Physical/Kotor 

Social/Emotional 

Hental/Cognitive 

Developmental Tasks cf 
Parents and Children 

Theories of Development 

Influences on Development 



1. students to complete the Steps in 
Development Pretest. 

2. View the fiimstrlp "Child Development: 
Ages and Stages". Discuss the major 
differences between infants, toddlers 
and preschoolers. 

3. Present an illustrated talk using The 
Parent-Child Development Information 
Guide. 

4. Discuss the concept of mutual inter- 
action between parent dnd child. 
Mutual Interaction: both parent and 
child have input into a relationship 
and each acts t *ording to how he/she 
perceives or see& the relationship. 

5. Study a picture of a parent or c' .id. 
Anst "^r the following questions about 
the picture. 



a. Describe what the parent is 
doing in this situation. 

D. What do you tnink tne parent 
is feeling? 

c. Describe what the child is doing 
in this situatiort. 

d. What do you think the child is 
felling? 

e. How are the actions of this parent 
and child affec.ed by what they 
think thp othe^ is feeling? 

6. Brainstorm a definition of development. 
Discus? areas of development such as 
mentdl, physical, social, emotional, 
and moral . 

7. Usinj transparencies and pictures, 
oufiine the four development rules: 
head tc toe, center to extremities, 
general to specific, and continuous 
and orderlw. 

8. Point out through examples proof of 
the following principles: (1) All 
children develop in similar sequences. 
(2) Children gai? , control of large 
movements before gaining control of 
small movements. '3) Development is 
continuous. (4) Mental, social, 
emotional, and physical development 
proceed at different r^tes. (5) All 
areas of development are interrelated. 



Books 

B. 5, pp. 21-30 
Computer Programs 

C. l 

C. 17 

Curriculum Guides 

oa 

D. 2 
D.3 
D.4 

D. 9 

Filmstrlps 

E. 13 
£.16 
t.22 
E.28 

E. 60 
£.61 
£.63 

Instructional Kits 

F. 6 

Pamphlets 

G. 27 
G.30 
G.31 
G.57 

G. 63 

Periodicals 

H. 6 

Textbooks 

I. 2, pp. 319-349 
1.6, pp. 243-265 

Videos 

0.3 

0.4 

0.6 

0.8 

0.13 

0.35 
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CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES. ..^SOURCES 



9. Divide students Into groups to research 
cbild developffient theories. Have the 
groups report to class using case 
stud> and/Or picture examples. 

10. Divide into small groups. Have each 
Group draw an assignment card on the 
ways In which the child develops, such 
as: language, walking, grasping, 
reaching, eating, standing, etc. The 
group will prepare a presentation of 
the area of development chosen showing 
how development progresses through 
stages. Use Illustrations and capt: : 
such as the following to help present 
the Infonnatlon: grasping • reaching 
for rattle, scooping up "ith both 
hands, picking up small objects with 
thumbs; language - cooing to babbling 
to echolaling to one-word sentences. 
Present the group's projects to the 
class. 

11. Divide students Into four -^^roups 
according to position 1r the family: 
youngest chMd, oldest child, middle 
child, and only child. Discuss 
advantages and disadvantages of each 
particular position. 
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COURSE; 



Parenting and Child Development 
Semester 2 



COHPETENCY: 020. The learner will explain the relationship between development of both parents and children 



Steps In Development Pretest 



At what age level do you believe each of the following steps In development usually begin to occur? 



Age Levels 

begin to valk 
__2. talk In sentences 
J, ride a bike 
__4. name the primary colors 

play group games 

count to 20 
^7. recite the alphabet 
_8. be toilet trained 
__9. write cursively 
10. tie s*^ces 



Age Levels 

A. Infancy - 0-12 months 

B. Toddler - 1-3 

C. Preschool - 4-6 

D. School Age - 6-9 

E. School Age - 10-12 



Key 

1. A 

2. B 

3. B 

4. C 

5. C 

6. C 

7. C 

8. B 

9. 0 

10. B 



Adapted from Contemporary Parentipq Choices , lowd Departr.ent of ^ubllc Instruction. 
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COURSE: Parenting and Child Developnent 
' ' Semester 2 

COMPETENCY: 020. The Uarner will explain the relationship between development of both parents and chlldrer. 



Parent-Child Development Information Guide 

PriflClples of Parent-Child Development 

1. All behavior Is caused, and the causes are many. 

2. Behavior Is the result of maturation and learning. It results from a combination of Inherited traits and 
Individual experiences. 

3. Development Is continuous, orderly, and follows a sequence. 

4. The rate of development 

differs from child to child. 

Is different for different parts o^ the body. 

Is not constant throughout the life cycle. 

5. The four types of development ere: 

p^slcal/.notor 
mental 
emotional 
social 

6. All types of development are Interrelated and affect other types. 

7. Development proceeds from general to specific. 

6. Children have a natural desire tc learn which promotes development. 

9. There are critical per'^ds in development when an Individual will Interact with his/her environment In specific 
ways. 

10. At every level of maturity, an individual will shovs *orms of behavior that he will change or abandon, 
n. Each developr-cRtal task or skill builds on skills that have already been acquired. 

Basic Ideas In Parer.l-Chlld Relationships 

1. The relationship between parent and child is complex. Both the parent and the child take an active part and 
Influences the behavior of the other. 

2. Every child Is different and plays an Important part In his Own development. 

3 Ways parents deal with children will vary with the child and with the situation. Parents neeo many child-rea'-ing 
skills. 

4. Parental roles change as vhe child grows and develops. 

5. Children need to learn that they are responsible for their own behavior. Parents need to allow children to be 
responsible for their behavior. 

6. Definitions: 

a. Growth: An observable change In size and/or shape. 

b. Development: The process of change over time that Involves Increasing ability to function as an 

Individual with Interests, skills, and emotions. 

c. Developmental Task: Skills a person must acquire In order to adjust to the demands of his/her environment 

at a given time. 



Source: Education of Parenthood, New Mexico Department of Vocational Education. 
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COURSE : Parenting and Child Development 
Semester 2 

COMPETENCY ; 020, The learner will explain the relationship between development of both parents and chlldrer. 



Parent-Child Development Intormation Guide 

Infancy Developner.t2l Tasks 

The Child During Infancy 

A. Physical development 

1. Adjusting to the birth process 

2. Adjusting to fast groxth 

3. Regulation of bod/ systems 

B. Learning self-regulated be/tavlor 

1. Eating 

2. Breathing 

3. Eye-hand cooi'dlnfttlon 

4. Sleeping 

C. Basic se* of trust 

1. St^w.t environment 

2. Consistent quality care 

D. Self-differentiation 

1. Learns he/she Is a separate person 

2. Becones attached to parents and others 
Parents of Infants 

A. Transition to ."parenthood 

1. Physical chai^ne 

a. Increased physl-al and jrenta^ activity to care for Infant 

b. sexual adjustment wixti :..«:!?4nri 

2. Adjusting to lifestyle change 

a. Fitting Into community life as young t'amlly 

b. Reestablishing relationship with relatives and friends 

c. House and budget change 

B. Major role of parent "ing Infancy Is that of "caregiver" or "provider" 

1. Infant depends Cf/mpletely on parent for physical and psychological needs 

Z. Demands for care from Infant In turn gives parent satisfaction of being needed 



Source: Education for Parenthood . New Mexico Department of Vocational Education. 
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COURSE ; Pcrenting and Child Developtnent 
Semester 2 

COMPETENCY ; 020. The learner will explain the relationship between development of both parents and children. 

Parent-Ch*' Development Information Guide 



Toddler Developmental Tasks 



The Child During the Toddler Years 



A. 



C. 



he toddler begins to realize that he/she is &n*independent person 

Goes through a stage of negativism ("no") as a typical part of his/her development 
Extreme curiosity - requires that the home be "child proofed" 
he toddler is gaining control of body and functions 
Eating with utensils 
Walking 

Toilet training 

Refinement of eye-hand coordinaf" 
he toddler becomes aware he/she is a family member 

Partly a result of the realization that he/she is an independent person 
Becoming aware of his/her place in the family 
Learning simple household tasks 
he toddler's corrruni cation skills are developing 
Word knowledge is increasing rapidly each day 
Car put togetner simple subject-vtrb sentences 
he toddler is learning to express and control emotions 
Tantrurs are comr.on and for attention 
If ignored, tantruirs will cease 



ajor role is protector 

Child proofing environment and adjustments to protection 
Constant supervision of todc'ler is extremely time consunving 
:oping with growing independence 

Avoiding power struggles and developing mutual respect 
Physical requirements of supervising a toodler 

Developing a balance between using a baby sitter or taking child with you 
Letting the child do what he/she is capable of doing 
Maintaining relationships with spouse 



ERIC 



Source; Education for Parenthood , New Mexico Department o' Vocational Education, 
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COURSE : Parenting anc Child Developr^nt 
Setne^ter 2 

COMPETENCY ; 020. The Icarne" will explain the relationship between develftr^^ent of both parents and children. 



Parent-Child Oevelopnent InforaatiP"* Guide 

Preschooler Developp'ental Tasks 

The Child During the Preschool Period 
A. Developing initi&tive 

1. Initiative is the ability to thinic or act without being urged 

2. Involves the origination of new f"'eas and actions 

3. Parents need to encourage child to use initiative even though the c>^ild*s acconplishments may net ncet 
parental standards (such as dressing himself, helping fold clothps. etc.} 

4. Acceptance of initiative gives child a sense of '^elf-worth 
6. Discovering personal capabilities 

1. Child's desire often outdoes his skill 

2. Keeds encouragement 

C. Taking responsibility for personal actions 
1. Parents often reward dependent behavior 

2 Child is ready to take responsibility but parents must be careful to be positive and avoid developing 
guilt feelings in the child 

D. Learns to discriminate between various social roles and how to interact appropriately 

1. Ready for group experience 

2. heeds a balance betweer. group and individual experiences 
Parents of Preschool Childrer 

A. Parents' major role is "Nurturer" 

!. Less physical care, but pere psychological support is needed by the cild 

2. Needs to encourage child's developtrent of initiative (making decisions about his/her Owr activities! 

B. Pe'^so"?'' rfpvplopnent needs nust be met 

1. Change in their need to be needed 

2. Meet Own personal needs 

3. Maintain the rvriage relationship 

C. Parents neec to adjust to intrusions 

1. Preschoolers are intrusive 

2. Parents must meet their needs for privacy and an adult social life 



Source: Education for Parenthood . New Mexico Department of Vocational Education. 
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COURSE: Parenting and Child Developneist 
SeP€Ster'2 

UHIT TIME; Parer.t-Child Developcreit 



COMPETENCY: 021. The learner v'll outline parenting skills that encourage the growth and development of children. 



INSTRUCTIOHAL OBJECTIVES . 

21.1 Identify parenting sUlls. 

21.2 Give exacples of ways the use of psrenting skills encourages the developrtent of children. 



CONTENT OUTLIKE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/P.ESCvsCES 



Parenting Skills 

Use knowledge of growth and 
development to foster the 
developnenC of children. 

Provide a safe ancJ healthy 
environr.€nt that encourages 
growth and development. 

Provide for the nutritional 
needs of children. 

Establish ana r.air.tair. effective 
parert-child conrunication. 

Offer guidance that promotes 
growth 

Show lovf and affection. 

manage huran and resou**C€ 
material. 



Prepare a bulletin board prior to beginning 
the unit. Select pictures of parents 
and children representing each of the 
parenting skills. Title board "Successful . 
Parents Need 

Discuss the need for parents to develop 
each of the parenting skills if the 
child is to grow and develop completely. 

Invite panel of parents to talk to class 
about their expectations of children's 
development, how tl sir children developed 
as co(r.pared to what they expr.ted, and 
differences in devt-lopnie.it observed frco 
child to child within same family. 

Civide class fnto four groups, assigning 
One area of development (mental, social, 
emotional, physical) to each. Include 
an example of development at various 
age levels for each area of growth. Ask 
groups to answer the following questions: 

What is your role in helping your 
child develop for each examnle 
given? 

What are your responsibilities? 

Ask students to define env>onment. 
Include such things as surro'jnuings, 
people, social and cultural conditions. 
Have students describe the most encouraging 
environment of children at each stage of 
development. 

Have students prepare a tasting party of 
appropriate children's foods at each 
stage of development. After the party 
compare foods in terms of taste, texture, 
and appearance. Also discuss the 
importance of nutrition to children's 
growth and development. 

Define communication. Brainstonn guide- 
lines for encouraging open communication. 
Discuss: How does the age of the child 
affect conrjunication? How Is effect- 
iveness of communicating at later stage 
of development traced to methods of 
communicating during infancy? 



Curriculum Guides 

D. 2 

Filmstrips 

E. 37 
E.38 

Videos 

J. 18 
J. 40 



COKT£r OUTLINE 



LEARKlNG/TtACHING ACTIVITIES 



REFEREKCES/RP.SOURCES 



8 Assion readings fron avaiUble texts on 
the following tenrs/phrases; 



setting limits 
considering child's point of vie. 
guiding behavior 

Discuss concepts in class encouraging 
students io give exarrples frco personal 
experienu. Possible discussion 
questions: 

H^at are the differences bet«en 
discipline and pun1shn)ent? Are 
there sinilarities? 

What does it oe&n to consistent"? 

What may happen If par<*nts set 
limits and they do not enforce 
then? 

At what age should tfJe child's point 
of view begin to be considered? 

9. Place a large sheet of blank paper in the 
classroom. Ask students to write on the 
paper ways thay have observed peopTe 
expressing love and affection to others- 
Examples: hug, wrinkle nose, wink, hold 
hands, nuzzle, niake a face, and praise. 
Have students add to list for several 
days whenever they observe another 
exanple. Discuss: 



What are both verbal and nonverbal 
ways of expressing affection 
important? 

How would you express affection 
differently on the telephone, in 
a letter, rfnd face-to-face? 

Does the age rnd/or personality 
of persons giving and receiving 
affection affcCt the way they 
express affection? 

How do you feel when your parents 
express love or affection to you? 



10. Ew,ine and given examples o^ human and 
material resources. 

11. Brainstorm how creative resource 
management (combining use of human and 
material resources) can aid in meeting 
the demands of growing children and 
their parents. Ideas to oxploi^e: 
garage sales, processing unfinished 
furniture, making children's toys, 
exchanging child care services. 

12. Use the following case study or one 
similar to Illustrate use of resource 
management In a parenting situation. 
Divide class into groups, each to 
respond to the situation. Compare 
results in class. 



Saoiantha and Bill have one child, 
age 16 months. They leave Cindy 
at a daycare center on their way 
to work each morning. Today 
Samantha must report to work one 
hour early for a meeting. What 
shall they dc? 



discipline 
punishment 
consistency 





PCD - 6< 



ERIC 



COURSE ; Parer.ting and Child Oeveloprenl 
Senester 2 



UKITTIM: The Infant 



COHPETEKCY ; 022. The learner nW, ooiline ways the Infant crows and develops physically. 



INSTRUCTIONAL OBJECTIVES ; 

22.1 Describe changes In body systems. 

22.2 Recognize the sequence of motor skill developssent. 

22.3 Describe Infant reflex behavior. 



COHTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Physical Developinent 
Body System Changes 
Reflex Behavior 
Motor Skill Oevelopnent 




Set up classrootr. learning centers on 
heredity, status at birth, general 
temperament, and attitudes and behaviors 
of parents and caregivers. Divldg 
class Into groups and have each group 
research a different topic before 
reporting findings to class. Sunmarize, 

Have students complete the following; 

a. Calculate how much they would 
weight now If their weight had 
continued to triple each year. 

b. Calculate their height h^d they 
continued to grow ten inches each 
year. 

c. Compare newborn size clothes with 
the 12 month size. 

Arrange for the class to follow the 
develcpr.ent of Infants during the course. 
Have students set up poster with the 
title of "See Kow (Name) G-ows." 
Insert the child's name. Assign class 
to monitor the child's physical growth 
ar(^ development each month. The display 
ir-ight Include photographs and charts 
showing height, weigh*., and other 
developirental gains. 

Prepare a bulletin board with line 
diagrams and collect magazine pictures 
to illustrate each of the following 
patterns of development in infancy: 

continuous 
orderly 

goes from simple to cof>iplox 
proceeds from head to foot 
proceeds from body trunk outwart 

View a fllmstrip or video on Infant 
development. 

Divide the class Into small groups. 
Using texts and other materials have 
each group prepare an Illustrated 
chart on infant development month by 
month. 

Have a dentist visit the class to 
discuss the care of young children's 
teeth. Have students prepare posters 
Oh dental care for young children. 



Books 




152-183 



Com_puter Programs 

C.3 
C.5 

C. 8 

Curriculum Guices 

D. 2 

Films trips 

E. 48 
E.51 

Pamphlets 

G.S 
G.6 

G.n 

G.26 
G.3B 
G.40 
G.42 

G.^a 

G.<5 
G.50 

G. 52 

Periodicals 

H. 4 

Textbooks 



I.^.w pp. 

1.3, pp. 
1.7, pp. 

Videos 

J. 23 
J. 33 



63-75 

127-162 

120-127 
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COURSE ; 
UNIT TITLE; The Infant 



Parenting and Child Development 
Semester 2 



COMPETENCY; 023. The learner will outline ways the infant grows and develops emotionally and socially. 



INSTRUCTIONAL OBJECTIVE <^; 

23.1 Identify signs of eiwtional and social growth. 

23.2 Explain the relationship between infant care and emotional and social developDent. 

23.3 cognize personality types in infants. 

23.4 Identify social goa'is for infants. 

23.5 Describe the importance of attachtnents to emotional and social development. 



CONTENT OUTLIKE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Emotional and Social Developcrent 
Patterns of Development 
Personality Types 
Social GoaU 
AttachR:ent 

Env1ronir.er.tal Influences 



3. 



a. 



InvUe a nursing mother and her Infant 
to class, a father and his iniTant, or 
a combination .of both. Have students 
read their choice of references as 
preparation. After the visit discuss 
the following questions: 



b. 



c. 



f. 



What ic meant by attachcrent in 
the social development of infants? 
Why is attachment behavior thought 
to' be important emotionally to both 
infants and parents? 
What can ^ar^nts to to encourage 
their in'» ^t, .rust in others? 
Is there an. idence to suggest 
that mothe»';> (wofnen) are more 
competent in this role than fathers 
(men)? 

is a breastfed infant more likely 
to develop a stronger attachment 
bond than nonbreastfed ini'ants? 
In what ways might fathers become 
more directly Involved in the 
infant attachment pr/icess? 
Can you give some examples"of 
Infant attachment behaviors from 
observation of our guests? 



Divide class into small groups. Ask 
groups to write, and then prepare a 
tape of no more than 10 minutes to 
describe what is meant by attachment, 
an'^^ how it is important in infants' 
development of trust. Have class 
vote on the best tape. Arrange for 
the tape to be cataloged in the school 
library. 

Have students read about Erickson's 
theory as it applies to Infancy Discuss 
the theory's concepts independr ^ce vs. 
dependence and trust vs. distrust. 

View and discuss a filmstrip or video 
or. infant emotional and social 
development. 



Books 

b.w, pp. 184-203 
B.6 

B. 8 

Computer Programs 

C. 3 
C.5 

C. 8 

Curriculum Guides 

D. 2 

Films trips 

E. 48 
E.51 

Pamphlets 

G.5 

G.ll 

G.25 

G.38 

G.45 

G.50 

G.52 

Textbooks 

I.l, pp. 90-128 
1.3, pp. 127-162 
1.7, pp. 128-137 

Videos 

J. 25 
J. 33 
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COURSE; 



Parenting 2r.d Child Developnent 
Sen^ster 2 



UNIT TITLE; The Infant 



COMPETENCY; 02«. The learner will outline ways the infant grows and develops mentally. 



INSTRUCTIONAL OBJECTIVES : 

24.1 Give examples of infant learning through the senses. 

24.2 Describe infant behavior that shows intellectual developcrent. 
2^.3 Give examples of Piaget*s development stages. 

24.4 Suirrarize the sequence of language development. 



CONTENT OUTLINE 



LEARNING/'.EACHING ACTIVITIES 



REFERENCES/RESOURCES 



Intellectual Developfl^ent 

Learring Through the Senses 
Develop.'nental Stages 
Environffente' Influences 
Language Develop^iert 



4. 



Divide class into five groups representing 
each of the human senses. Have each 
group demonstrate to the class one 
activity for infants that parents might 
use to aid infants' Rental developtnent 
through their senses. Students should 
be encouraged to use a doll or an 
infant in their demonstration. See 
resource column for references. 

Photograph or video tape infants as 
they experience different tastes, 
textures, sounds, sights, and stnells. 
Display and discuss results in class. 

Show filmstrips "Birth - 6 Months" and 
"6 Months - 1 Year." Have students 
sunnarize the intellectual developDent 
that will likely occur in infants during 
each stage. Then discuss specific 
situations depicted in the filmstrips 
that illustrate how infants' intellectual 
development is stimulated through their 
senses. 

Have students read about Piaget's Stages 
of Development. Divide students into 
groups to prepare cartoons or pictures 
to illustrate th* stages during infancy. 

Have students make tape recordings of 
infants "talking" at different stages. 
Ider.t'J^'y the stages and make a chart 
depicting language development. 



Books 

B.5, pp. 204-232 
B.6 

B. 8 

Coffipute*^ Programs 

C. 3 
C.5 
C.8 

Curriculiflp Guides 
0.2 

Filnstrips 

E.48 
E.51 

Patrphlets 

G.5 

G.n 

G.26 

G.38 

G.45 

G.50 

G.S2 

Textbooks 

I.l, pp. 75-9C 
1.3, pp. 183-206 
1.7, pp. 138-14? 

Videos 

J.25 
J.33 
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COURSE : Parenting and Child Oevelopnent 
Semester 2 

mi TITLE; the infant 



COMPETENCY: 025. The learner will analyze ways to encourar? the growth and development of children during infsncy. 



iNSTRUaiONAL OBJECTIVES: 



25.1 Describe a growth envirorwient that provides for physical care, health, and safety. 

25.2 Identify resource canagement techniques for meeting infant care deindnds. 

25.3 Recognize that showing love and affection by responding to infant signals of distress encourages 
the development of a sense of trust. 

25.4 Identify ways to encourage infant developffvent of cotmunicating with infants through sound, touch, 
or visual stimuli. 

25.5 i eaanples of learning activities that stimulate infant grcwth and development. 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Ways to En'^iurage Infant Growth 
and Deve ^pment 

Safe and Healthy Environment 

Resource Management 

Corrujnication 

Love and Affection 

Learinc Activities 



1. Invite a law enforcement officer to 
class to discuss infant autOmoMle 
safety. Ask students to report on how 
infants they know travel by automobile. 
Distribute bumper stickers or have 
students design one of their own on 
automobile safety for infants. 

2. Invite a parent and infant and a 
health care professional to class for 
a mini-workshop on how to cope with 
infants' illnesses and health emergencies. 
Assigr. students to do some follow-up 
reading before preparing a list of 
important ideas on this topic for their 
future reference as babysitters and/or 
parents. 

3. Divide class into groups, assigning 
each group one of the topic below. 
Using references* have groups prepare 
and report on the topics. 

e. Medical checkOns. 

suggested frequency of routine 

infant medical checkups 
things to expect during these 

checkups 

things parents can do to prepare 
for infant r*edical checkups 

types of queiv^'»ns parents should 
ask 

b. ^Ilgh risk infants. 

infants at greater health risk, 
i.e.. premature and low birth 
weight infants, and those with 
special needs. 

c. Imn^'jnizations. 

immunizttion schedule for infants 
description of how irrmunization 

works and diseases involved 
keeping records of infant medical 

care 



Booklets 

A. 6 
Books 

E.6 

B. 8 

Computer Programs 

C. 3 
C.5 

C. 8 

Curriculum Guides 

D. 2 

Filmstrips 

E. 24 
E.26 
E.48 
E.51 

E. 59 

Instructional Kits 

F. l 

Pamphlets 

G. 5 
G.U 
G.26 
G.38 
G.45 
G.49 
G.50 
G.52 
G.65 

Textbooks 

I.l, pr 263-378, 295-310 
1.7, pp. 146-210 

Videos 

J. 25 
J. 33 
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CONTENT OU". LIN- 



LEARNING/ im ACTIVITIES 



REFERENCEVRESOURCES 




ERIC 



Ask students to work in pairs to tape 
several infants crying, and then write 
a paragraph describing the circumstances 
surrounding the Infant-crying Incidents. 
Assign class to listen to the tapes, 
a-id comment on what they think each 
baby Is trying to convey. Discuss 
the following concepts: 

a. how infants use crying to convey 
messages to parents about needs 
for basic care. Illness, love, 
and physical closeness 

b. how most parents develop an 
ability to distinguish between 
their Infant's types of cries 

c. how Infants use other means to 
convey signals of distress such 
as clinging, mood changes, »nd, 
for some older Infants, words 

d. If always responding quickly to 
Infants' apparent distress^ signals 
leads to a "spoiled** child 

e. how parental attention 1i Important 
in helping Infants develop a 
sense of trust 

f. cite research on the consequences 
of infants beino deprived of 
parental or caregiver attention 

g. stress that there Is no evidence 
to support the notion that women 
are Innately better able to provide 
Infant care than men. 

Invite a panel of "new** parents to 
class. Ask students to submit questions 
on family management. Distribute the 
questions to the parents before the class. 
Begin discussion by inviting the panel to 
«>hare the following: 

a. In what ways have your lives 
changed as a result of baby's 
arrival? Include time reorgan- 
ization, budget, time with other 
family members, energy, work 
routines, activities outside 
home, and vacation plans. 

b. how have you and other family 
members generally coped with 
these changes? 

t. n'avc yc-j experienced some problems 
that you and you** family did not 
anticipate? 

d. What are some positive things 
that have occurred to your 
family's management practices 
as a result of baby's arrival? 

e. Address the following question 
to parents vlth more than one 
child. What family martagement 
ideas did you learn as ffrst- 
tlme parents that have been 
successfully appHsd to your 
present situation? 

End class with a brief suirnary of 
important resource managment ideas 
that <;inerged from the discussion. 

Divide students \nto small groups 
to consider each case study in 
relation to what they have learned 
about the impact an infant's arrival 
has on family management. Ask groups 
to recorrmend ways each family might 
effectively adjust to the Infant in 
Its life. 
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CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Case 1 



Kary Sr.d Joseph Gonzalez are a young 
married couple. Six years ago Joseph 
started his Sffdll printing business. 
Like m3ny young businessmen he is 
heavily in debt. Mary works part- 
time as a substitute teacher in a 
school about 10 miles fron horrc. 
Both are active in church and community 
activities. Their first child was 
born tnree weeks ago. 

Case 2 

Kathy and Bill Stevens have twin boys, 
age one month. The multiple birth 
was a complete surprise and they are 
both shocked and delighted. Their 
eldest child is five and attends 
kindergarten. Bill, who is a teacher, 
has the suniner off, although he is 
accustomed to sharing the homcmaking 
activities with Kathy. Prior to 
the birth of the twins, K£chy was a 
clerk in a department store. Home 
is a two bedroom apartment. They 
have sone money in a savings account 
that they were planning to use for 
a down payment on a small house. 

Case 3 

Elizabbih aid Brooks have been marriod 
for fifteen years. Elizabeth is an 
attorney. Brooks is a district 
salesranager for a national computer 
distributor. He spends about two 
days a week traveling for his employer. 
Elizabeth and Brooks enjoy entertaining 
and are active in many community 
and professional groups. One week 
ago, t^^ir dreams cam true when their 
first child, Antlrew, w&s born. 

7. Divide the class into groups. Ask each 
group to prepare a poster of learning 
activities for infants. They should 
indicate which area of development each 
activity enco^i^soes. Ask them to use 
both inexpensive and creative activfties. 




COURSE: Parent^nc arc Child Developpent 
Semester': 

UNIT TITLE; The IrUr.: 



COMPtTES'CY ; The learne'- will describe ways to encourage the growth development of infants by 

prcvid'.ng for their nutritional needs. 



IKSTRUCTIONAl OBJECTIVES ; 

26.1 Outline ways to meet infant nutritional needs. 

26.2 Outline the sequence of food introductions for the infant. 

26.3 Identify guidelines for feeding the infant. 



CONTENT OL'TLINE 



LEARMNG/TEACHING ACTIVI'^IES 



REFERENCES/RESOURCES 



The Infert 

Nutritional Hf-ods 
Feeding Guidelines 
Nttriticjs Kea'.s 



1. Asi^ a dietitian or health care 
professional to discuss: 

a. infant nutritional needs 

b. bottle versus breast feeding 

c. feeding schedules 

d. solid food Introduction 

e. effects of poor nutrition 

f. problems for fat babies 

2. Kave students visit stores to ccr^pare 
the cost and types of formula and 
baby foods available. 

3. Hold a class debate on. bottle versus 
breast feeding. 

4, have students prepare baby food for 
older infants. Compare homemade 
babj food to comnericially prepared 
bat., 'ootf. InclL-de cost, convenience, 
Ingredients, anc taste. 

5, Create a poster or "Good Nutrition 
fc Infants' . 

6, View a fi^nstr^p on nutrUior; for 
irfants. 

:. Review and add to the following: 
Guidelines for Feeding Infants 

a. Kold the infant during feeding. 

b. TaH' to the child in a pleasant 
voice. 

c. Look at the infant. 

d. State the names of food and 
utensils. 

e. Serve a wioe variety of foods. 

f. Continue to offer foods which the 
child appeals to dislike cn t*ie 
first serving. 

g. Stop feeding at nonverbal signals 
that indicate that no more food 
or drink is wanted. 

h. At the appropriate age, provide finger 
foods for the child to feed himself. 

i. Tolerate spiTs and accidents. 

1. Allow the chilo taste and touch 
foods. 



■^^oks 

B.5, pp. 165-171 

Filmstrips 

E.23 
E.25 
E.30 
E.31 



Pamphlets 

G.Z4 
6.35 
G.41 
9.51 
6.60 
6.61 

Textbooks 
1.3, pp. 

pp. 

1.5, pp. 
1.7, pp. 



148-I?7 
lC9-ni 

162-169 
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COURSE: 



Pfirentino and D ild Oevelopnent 
Semester'2 



Uk:T TITLE; The Tcddler 



COMPETENCY ; C27. The learner will outline ways the toddler grows and develops physically. 

INSTRUCTIONAl OBJECTIVES : 

27.1 Describe changes in height, weight, and proportion. 

27.2 Outline the dental developmental pattern. 

27.3 Contrast large and sndl motor skill developnent In one and two year olds. 

27.4 Explain when and how toddlers should begin toilet training. 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



P^ysical Development 

Height and Weight Changes 
Proportion Changes 
Develop'^ent of Teeth 
Larce and Small Kotcr Skills 
''c^let Training 



Have students prepare i notebook on Books 
toddler physical development. They 

should set up a time line deoic^ing B.5, pp. 236-261 

toddler month by month development B.27 

from one »o ihree years of age. Have B.28 

students research toddler skill B.30 
development and then plot the acquisition 

of specific skills on the time line. Computer Programs 

This could be done by fixing, in the 

appropriate monthly positions, colorful C.8 

mcgazine pictures with explanatory 

notes. Curriculutr Guides 

Have students look at their own baby D.2 
books, hone movies and photographs, 

and interview parents to obtain Filmstrips 
information about the ages wf2n they 

acquired the followino skilU: E.9 

E.50 

said their first word 

said their first sentence Pamphlets 
were weaned 

were toilet trained G.12 

learned to walk G.13 

dressed themselves G.37 

fed therpselve* G.47 

G.66 

Ask students to make a toy suitable for 

aioing toddlerj* motor skill development. Periodicals 

Have the students detponstrate the toys 

in class, explaining how they aid motor H.17 

developt>ert. Ihe toys ':an be donated 

tc a toddler daycare "acility. Textbooks 

Have students role play being toddlers 1.3, pp. 295-31C 

by sitting on the floor. Have thep* 1.3, pp. 209-238 

observe the view at "knee level". 1.7, pp. 212-220 

Discuss the problems toddlers encounter 
in developing physically. 
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COURSE ? Parerting ar.tf Cnid Development 
Serester 2 

UNIT TITLE: The Tcdd^er 



COMPETENCY ; Oct, Tre leerner will outline ways the tcddler grows dnd develops emotionally and socially. 



INSTRUCTIONAL OBJECTIVES ; 

2B.1 Describe general patterns of enotional and social development in children ages one to three years. 

28.2 Identify emotions of young children and describe ways toddlers express their emotiops. 

28.3 Explain positive self-concept and outline how It can be developed. 

28.4 Describe typical social interactions of toddlers. 



CONT<;f.T OUTLINE 



LEARNING/TEACHING ACTIVITIES 



HEFEREKCES/RESOURCES 



Enotional and Social Developnent 
Emotions 
5e* '-Concept 
Socis' !r:eracticn« 



1. Prepare a display of colorful fwgazine Books 
pictures to illustrate toddler social " 
development through play, solitary, B.5, pp. 262-288 
onlooker behavior, parallel, and B.17 
associative. Use the display to present B.26 

i discussion on the play characteristics B.30 
of toddlers and how these reflect 

cont^-ying social development and Computer Programs 
indi dual differences. 

C.8 

2. Display large pictures of toddlers 

expressing a variety of emotions. Curriculur Guides 

Have students write a one page story 

to exp^ in why the toddler in each D.2 

pictur^ ^s displaying the emotion shown. 

Allow students to share stories. Discuss Films trips 

the characteristics of toddler emotional 

development, f.€7 

3. Give students reading assignments Pamphlets 
abojt toddlers' social development. 

Discuss the following: 6.12 

G.13 

why same-age playmates are G.37 

irportant to toddlers' social G.47 

development 6.66 

potential conflicts if toddlers' 

playmates are older, for Textbooks 
example, sibl ings— relste 

discussion to differences in 1.1, pp. 263-278 

level of social development 1.3, pp. 435-270 

wavs parents of an only child 1.7, pp. 221-231 
'th nn other children in the 
ighborhood could help their 
.oddler develop socially 
guidelines for parents in handling 
toddlers' quarrels w^^h same- 
age playmates 

4. Have class prepare a TV interview with 
a daycare center director to ask 
questions about the value o*^ daycare 
in aiding the social development of 
toddlers. Arrange for several sti'dents 
tc conduct and videotape the interviev;. 
Show and discuss videotape in class. 
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COURSt: Parentinf and Child Development 
Senester*2 

UNr '"I'tii: The Toddler 



COMPETENCY: 029. The learner will Outline ways the toddler grows and develops r.entally. 



INSTRUCTIONAL OBJECTIVES : 

29.1 Describe the part each of the following play in mental development during toddlerhood: attention, 
menory, perception, reasoning, imagination, and curiosity, 

29.2 Explain how concepts are developed. 

29.3 Sunr.arize the process of speech development duri'jg toddlerhood. 



CONTENT CUTLiNE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Kental Development 

Patterns of Development 
Attention 

Merr.o ry 

Percept^or. 

Reesopiir.g 

Imaginatlcr 

Curios^' 
Ccrcept tmercerce 
Speec*^ Dtve^oD.-.en: 



Have students tape an interview with 
toddlers. The following list may 
be used to guide students. 

a. What is your name? 

b. Are you a boy or a girl? 

c. Where do you live? 

d. Sing me a song please. 

e. What is this? Show an object to 

the child. 

f. What games do you like best? 

Have students play their tapes in 
class. Ask class to note whether the 
toddlers use single words, single 
sentences, longer sentences, or 
silence as replie' Questions. 
Discuss the significance of the 
toddlers' speech in terms of it 
reflecting their developing intellect. 

Arrange a schedule for students in 
srall groups to visit a public library 
o«^ nursery school during storytime or 
have a children's librarian, early 
Childhood educator, or soeech therapist 
visit the class to discuss the following: 

a. theories about language develop- 
ment in toddlers 

b. if parents should correct toddlers' 
speech, w^y or why not 

c. visual media suitable for toddlers 

d. guidelines for selecting reading 
materials for toddlers 

e. tuogestionS to parents on how to 
encourage toddlers' language 
development; for exarrple, 
I'^stening and responding, 
frequently using "nomiaV* 
language 

f. early speech defects such as 
slurring, lisping, and stuttering. 

Assign students to select a book 
suitable for toddlers fron*- the 
public library, and then read the 
story to a toddler. Allow class 
time" for students to report on the 
Experience, including the degree 
to which the toddler was able to 
recall story events and name the 
people or objects depicted. 

Distribute handout "One Year Old 
Scholars." Discuss the issues 
raised in the article about whether 
toddlers need f^mal early childhood 
education with other satre-age 
children. Have clasC sumrr^ri2e its 
conclusions. 



Books 

B.5, pp. 290-314 
B.28 

B. 30 

Computer Programs 

C. 8 

Curriculum Guides 

D. 2 

Filmstrips 

E. 66 
E.69 

Pamphlets 

G.12 
G.13 
G.37 
-G.47 
G.66 

Textbooks 

I.l, pp. 325-340 
1.3. pp. 271-294 
1.7, pp. 232-241 
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COURSE: Perert'»nc e^c Child Oevelopwt 
Seresier': 

COMPElfKCY- 025. The lea'-^'e- kOi outnre ways the toddler grows and develops P«nta1?y. 

One Year Old Scholars 
by Lissa Rotundo 

Thi^ e-hcr day a frte'^- c-^ lone starcmg watched as ! tied r.y shoe, and was overcor.e wUh laughter at the rethod I used. 
Iv^r since" wts a lee lass, people haJe rade fun of the >.ay I tie r-y shoes, and no doubt this has left deep emotional 
sH^s! Eut\ea?s 0' Ielf"naly^^^^ finally illirrinated the root of the problem: I did not go to nursery school, 
where Rcst children learn the proper execution of this skill. 

Kot only did I not go to nursery schccl . I did net learn to read ""til the first gride and was J;P^{;;^J^«;[^^*!^„^^J^ 
-Sesare Street*^ because it had not yet been invented. This underprivileged btckground considered, it is amazing that 
I have survived this long. 

In these proq.essive tioes the little child who stays hone with his oother has become so rare that I would like to 
i^lnate ?Kn«n p^sc^coler as tne newest vanishing species, like the California condor, the tis:ber wolf and 
the whale. 

I now hsve a yea- olC son. Wher he was four r.cnths old, a solicitous neighbor called urging M to Mrdl By IS-pound 
vcrder in the nex» session the pre-r.ursery schorl coop before all the places were filled. This, t «ws. Is 
Trucfal for thre'e r"so«. The first is tha^ the coop can't be managed adequately at hcoe because 1) I "« » .. 
poss b e wtch the school's collection of educational raterials (expensive toys, to the ""'"'"'"J). '2) I don t 
ha" a degree in tarly Childhood Education, and Bust therefore be incapable of teaching cy son ouch of anything. 

Then o' course 'h-re s tne retter of social interactionr the baby needs sooeone to play with. Reneirber playing 
w'rr'the ne hWrhSoa Children ^her ^o. were a preschooler? Well, your kid can't do that, for the si=Ple reason th 
all hi' cee'S are tucUii away ir schioL Ore lady I knew tried to buck the system and ksep her daughter at hoce until 
She w < I ^acMrg hu^^r ca-panio-s of her owr. age. this 2 1/2 year old becarw a great friend of the fanily Airedales, 
w^ic^ i^c cr.€ rinde? ur;N the.day she lines up with ther on the window seat and barked at the wiloan. By the next week 
she. tes. had becur he' ''orr.ei education. 

■'n" -hire feasor fc errollinc rv basy in pre-nursery school is that it would help hiia find a place in nursiry school 
:"e/-rt ""o-es. YOU rVrct have realized it (I didn't), but there is fierce corpetition for these pUces. H^rjr 
nS'se^. schools long waiting lists, arc it is not at all uncomon for mothers of 2 ^ y";-." " 
""♦erview a- several scrcds tefSre findir.c one that will both fit a child's personality and accept ^^e child. A 
fr'ien^ reclrtly tn'e'"ew.= a Iccal Kontesior, school *or her < year old. who had already attended another schoo for 
i lll'r "e d^rlc-or o' :«e sc^oc'. was horrified that this mother had let her son's education slide so s''»'^*'«lly- 
-we'!'- t.' Jt. ':l car irl tc % sa-:ethinc wit hin. but it's so late now. He should have beer cooing here two 
years by ti>e.' InciU ry friend s ziV.U 4 yeers old. and her son was hopelessly behind, due tc her negligence. 

C cou«e i- fdioKS 'ro- tx-c that i' your 2 year old does not go to the "right" nursery school, his chances of atteriine 
•Ke ^riih-:- k,r«'«'te d.iVc^e. The c^-ild of a neighbor recently had to take an entrance exar. to determine whether he 
Co!'" tf aVitte' ce-ta-.r k,r.oeroarter a year fr^ now. (Ar.ong the iteas tested was reading read nes.. It s a 
^^<t «ruJ I- ed -a-*c' s%-e- we ^^ve'-h^- r-av require sees level of literacy for entry in^o kindergarten, but not for 
crtLaMor 'ror^Mq s-r-c^l > For-.inate ;. the Child had a strong enough nursery-school background to pass the e«n. »^-.s 
Trenw «r. £?ca?;ra ic' relief: the'docrs of the "right" elementary school, and therefore the "righ " J-r.ior h.gh. 
h Oh £c^cc^. collece ard'law school are still open to their boy. The r.essage is dear: if y°« /"'"t y"""^ ""^ ^= "'^ 
tri 'rigt-t- law 'i^ 3'. yea's hence, you'd better be darned careful in your choice of pre-nursery school now. 

: have r ov.t li-Je tt'ecry a-T. how this strange situation has core to exist. Ke all know that rore and r.ore educatici 
^as 5ec»^e re^ssary -c rcfr.ta r a giver, position in society. The status accorded a high school graduate a century a gt 
row dertel --""e a^e-ace Fr. D . w.o has spent about ten years longer in school. And so Ph.D.'s n-ust have postdoctoral 
train ^c"r.S natur^-ly' t: pi tSocs are better than one. Everyone is encouraged to take courses ""/Jl """f' Ij./'^^^'r ' 
and a 'Iw vMrs aoe it ever becar- fashionable to take courses about death, to be sure that one would die PropeTV- »-h- 
lct\c wan- -0 be cLJh- dead K^-hiut being prepared for it? ShHFTHf taking a cue froQ pharaohs of o.d and equipping eert 

r%1ibrarrrfVou«tiona? v'iSlota'pes and a television set on which to play the. we ^'^^.^"^5? , J^/^ J!. 1 1^ 
The only way tc utilize the amy of unemployed education majors s to reverse the direction. «t but gradLcT 

reouirinc orcanized education of young.r and younger children. In twenty nore years, when everyone who s anyone has a. lea., 
one Jfe kerq«es"oi asked'onlii Applications will no longer be "Hhat is the highest level of education you have 

conpieted?" but "How early d'd you start school?" 

All that rentains now is for sor^one to figure out how to teach the fetus ^^ile it still resides in J^;;^ "^^^^ 

universities will irrediatelv establish department of Fetal Education, and this !«'^^^l^/|^^?„^"^p^P^°"J4 it^lr-s w?-" 
doctoral candidates, all eager to pack those prenatal nonths with valuable earning experiences [^P^^^'^^J.P'^^J-^ 
te able to slee? better b-. n^gnt, knowing that they are wasting none of their chi dren s PJ"^°f J f be sicoV?he 
test university. Just think-.when your great-grandchild enters the world, his initial statecisnt will net be sicp-3 ir.t 
predictab*c "Uah!' he nay greet his parents with "Hie. haec, hoc." 




5curce; CCcterpo'-a"/ Parent inc Choices . Iowa Oepartnent of Public Instruction. 
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CCURSE: Parertinc d'-d Chr,d DeveloDrent 
Serester'2 

UNIT TITLE; The Toodler 



COMPSTEKCY; 03C. The learner will ar.al>:€ ways to encourage growth and developrsent during toddlcrhooC. 



INSTRUCTIONAL OBJECTIVES: 



3D.1 Describe a safe and heaUhy environment that encourages the growth of toddler independence. 

30.2 List ways to nanage resources to avoid stress and fatigue. 

30.3 Tell ways to comunicate with toddlers that encourages language development. 

30.4 Recognize that encouragement and praise reassure the toddlers of love and affection. 

30.5 Give examples of learning activities that stioulate toddlers growth and development. 



COSTE.NT OL^TLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Ways tc Encourage Toddlers Growtn 
and Development 

Safe anc hea'thy Environrent 

fiesojrce Kanace^ert 

Ccnrtunicaticr 

Love arc A^fectio" 

Learrirs Activities 



2. 



Hav3 students investigate their 
ccnconities for ways parents of toddlers 
night be helpc to cranage their resources 
so as to crininize fatigue and stress. 
Sources of irforcation Right include the 
telephone directory, public library, 
YKCA, health depart.'sent, and churches. 
Direct students attention (where 
applicable} to parents of toddlers in 
these situations: 

an underemployed single father living 

in public housing 
a newly-arrived Asian refugee 

couple who both work in a factory 

in d sr.all town 
a couple with three children under 

five years of age 
a dual-career couple with a toddler 

ard a child agec six 
a single leenage inother attending 

high school and living at hocne 

>iith her dual-career parents, 

and younger brothers 

Allow class tipe for students to share 
findings. If a serious lack of 
suitable conrunity resources is found, 
encourage students to express their 
concern through a letter to the local 
newspape*' and contact with appropriate 
cocrrunity leaders. 

have students interview parents of 
toddlers to determine ways toddlers can 
contribute to faaily activities. Ass:" 
students to write a one page report on 
family activities suitable for toddlers, 
and how toddlers can be encouraged 
to directly participate. 

Have students determine the safety of 
their hor«es for toddlers. They should 
check things such as breakables, 
electrical connections, poisons, 
furniture* and appliances. Have then; 
cake a poster on toddlerproofing a h'^-;. 

Show filrastrips "Caring for Toddlers" 
comparing caring for toddlers with 
caring for infants. 

Have student!, int'^^'view parents of 
toddlers to develop a typical daily 
routine for toddlers. Include 
r.ealtipes, playtinse, sleeping schedule, 
bathing, dressing time, and learning 
activities.. 



Booklets 
A.6 

Books 

&.28 
8.30 

Coc?uter ProQracs 
C.8 

Curriculur Guides 
'D.2 

Filcstrips 

E.7 
E.8 
£.9 

E. IO 

Instructional Kits 

F. 2 

F. 4 

Pasphlets 

6.12 
6.13 

G. 37 
G.47 
G.66 

Textbooks 

1.7, pp. 242-300 

Videos 

0.37 
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COURSE : rdrentinc irC C^ild Oevelcprent 
Sereste-^ 2 

UNT TITLE: Tfte TodtfUr 



COVPETENCY: C3I. The learner will describe ways to encourage the growth and developnent of toddlers by providing 
^ for tfteir natriticral needs. 



IhSTR'JCTlOKAL OBJECTIVES : 

21.1 Outline ways to neet toddler nutritional needs. 

31.2 Outline guidelines for feeding the toddler that encourages good nutrition. 

31.3 State factors that influence a toddler's food choices. 



CONTENT OUTLINE 



LEARMNG/TEACHING ACTIVITIES 



REFERENCES/PESOURCES 



The Toddler 

Kutritione' Needs 

Good Nutr-.tiop G'jideMr.es 

Notritici^s Stacks 



Divide class into groups to plan snd 
prepare a daily aenu for toddlers 
including nutritious snacks. Evaluate 
the r.enu on nutrition, food amounts • 
cost, preparation tine, toddler food 
likes, and ease of handling. 

Have students observe a toddler at 
reaUipe. They should report on foods 
served, foods eaten, utensils used, 
reeltipe environment, and parental/ 
caregiver attitude. 

Develop a nutrition guide for toddlers. 
Include nutritional needs, suitable 
foods, and food safety concerns. 

Provide student groups with typical 
farily rerus. Have groups rake 
Sticgestior* rr ways to adopt inenus 
for a toddler. 

Review are add to the following: 

Good Nutrition Guidelines for Toddlers 

a. Nace all foods served. 

b. Let the child help with table 
settirc. 

c. Encouraae the child to develop 
self-help skills at nealtine. 

d» Allow the child to help prepare 
sirple "^oods and snacks. 

e. Introduce all foods by the end 
of toddlerhood, except those 
that pay becore lodged in the 
throat. 

f. Praise the child for trying new 
foods. Expect the child to 
"taste" everything. 

g. Provide an area of unbreakable 
cooking utensils for play. 

h. Continue use of finger foods. 

i. Tolerate spills and plan for then. 
Have equipment ready for clean 

up and allow the child to help 
when possible. 

j. Show pictures of food and encourage 
the child to name the food. 

k. Encourage the child to verbalize 
his wishes and preferences. 



Books 

B.5, pp. 247-251 

Parphlets 

G.?5 

Textbooks 

:.3, pp. 223-227 

1.4, pp. 111-113 

1.5, pp. 119-122 
1.7, pp. 278-283 



COURSE ; Parertlng atttf Child Developnent 
Seir^ster 2 



UNIT TITLE; TUe Preschooler 



COKfETENCY; 032. The learner will outline ways the preschooler grows and develops physically. 

INSTRUCTIOKAl OBJECTIVES ; 

32.1 Describe porral physical growth for children three, four, and five years of age. 

32.2 Outline gross-notor and fine-rotor skill developir)ent. 




CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Physical Developner.t 

Patterns of Development 
Gross-Motor Skills 
Fine-Mctor Skills 
Hard Preference 
Erergence Perr.ar.e'-t *eeth 



1. Have students observe the physical 
development of preschool children o*" 
view a filr.strip or teacher prepared 
video of preschool development. 

2. Ask students to identify a list of 
physical activities preschoolers are 
interested in doing, and then associate 
toys that caT encourage rotor developtnent 
to each cf their interest areas. Discuss. 
Using these ideas ask students to 
brainstonr' ways parents can facilitate 
the development of rotor skills. 

3. Have students plan and execute activities 
that encourage the development of 

large ar.d stcall nuscles. Evaluate the 
activities in tenrs of; child's 
enjoyner.t, benefits of activity, 
individual differences in the children's 
abilities. 

fi. Invite I health professional - dentist 
or hycienist - tc class tc discuss ways 
to help preschoolers care for their 
teet". Ask ther to describe the process 
b} which prirary teeth are replaced by 
penrane*": teeth. 



Books 

B.25 
B.26 
B.27 

B. 29 

Computer Programs 

c.n 

C. 15 

Curriculum Guides 

D. 2 

Filns trips 

E. 4 

Parrphlets 

G.15 
G.16 

Textbooks 

1.2, pp. 311-32C 

1.3, pp. 297-320 
1.7. pD. 302-309 
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COURSE: Parer.fnc and Child Oeveloprent 
Senester*2 

*JKn TITLE; The Preschccler 



COMPETENCY: 033, The 'earner wMl Outline ways the preschooler grows and develops enotiona'ly and socially. 

IKSTRUC^IONAL OBJECTIVES : 

33.1 Explain the value of play In promoting enotional and social growth. 

33.2 Explair the way conscience and personal priorities are formed. 

33.3 Outline the developn^ent of sociability in children ages three to five years. 
33. ^ Describe typical childhood fears and ways to relieve these fears, 

33.5 Explain how preschoolers learn gender roles. 



COSTE.N'' OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Eeotional and Social Growth 
Patterns of Deve»o?s:ert 
Conscience Oeve'opnent 
Chiidhooi rea*-* 
5enc€r ?c'e Deve«cp":er,t 



1. Have students use the Preschooler 
Social Development Guide when observing 
preschoolers in play activities. Ask 
students to record the types of the 
preschoolers' interaction and detemine 
which types occur most often. Discuss 
how social development was encouraged. 

2. Have students discuss the importance 
of role playing for preschoolers. 
Ask students to survey toys available 
in a local toy store and report on ten 
itens that are especially suitable for 
role play. Discuss the following: 

a. How can th^s toy or game help a 
preschooler better understand 

a given adult role? 

b. Which household tasks are related 
to these roles? 

c. WMch household tasks can be 
accomplished by a preschooler?. 

3. Have students complete the Way Preschoolers 
Express Emotions activity. 

Show filrstrip "Emotional Development." 
Discuss how the strong emotions of 
preschool children are sometimes more 
than the^ can handle. Parents must 
accept these fef-lings and help their 
children express the«ie emotions 
constructively. 



Books 

e.5, pp. 262-?89 

B.17 

B.26 

Filnstrips 

E.53 
E.55 

Pamphlets 

G.K 
G.15 
G.16 

1.1, pp. 275-294 

1.3, pp. 321-340 

1.7, pp. 310-319 

Videos 

J. 11 
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COURSE: Parenting and Child Developff.ent 
'* Semester : 

COXPETEKCY: 033. The learrer wilt outline ways the preschooler grows and developes enotionally and socially. 

Ways Preschoolers Express Emotions 

Wr'*e ir. exa^p^es c' hoh preschoolers express emotions and exarples of how parents (na> react to this type of behavior 
Ind^'cate if yo« ac'ee o*- disagree with the parent's reactions indicated. 

Types o< Erctions Exatrple Situation Parents Reactions 

Lcve Hugging, kissing doll, Encouragement 

stuffed toy, cat or dog 



Anger 



Fear 



Jealousy 



Sibling Rivalry 
Aggression 



Presc^icoler Sccu* Developrer.t Guide 

n^sc ere cMld tc CDserve. Peccrc; the ch^.d s interaction wli^ other people. Beside the interactions observed, 
rscr^cc ^^r cct^v>':,. :ne chitc was ir.^clvec ^r when the in:e»-3ction occyrrea. 

Sccia' Irterattior Activity 

:. FolloHCi e>arple o' another ch'.*d or adult. 

Apoea-^ed ^i;p>. 
3. lookec fc-^ adt^.t acc^'C^a'. 
^. Asked c;*€Etior.s abCut soT-ethi^^g of interest 

5. As^ed how tc c: sorething. 

6. Kisbehavec fo*- attention. 

7. Played cooperatively with cnother child. 

8. Participated as a groa:: rer.ber. 

9. Corrunicated with gec'ures and words. 

10. Follov^cd directions. 



Aoacted 'ror Co'-terpcrary Pa»-e''tinc Choices , Iowa Department of Public Instructior. 

per - ^ 



Parctir.g and Child Developff.ert 
Senester Z 



COURSE ; 

UNIT TITLE; The Preschooler 




COMPETENCY ; 034. The learner will outline ways the preschooler grows and develops mentally. 



INSTRJCTIOKA', 0S0EC71VES : 

34.1 Describe the mental processes of typical preschoolers. 

34.2 Identify concepts children learn during the preschooler stage. 

34.3 Outline the language development of preschoolers and identify possible speech problems. 



COKTEKT Ol'TLlNE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Mental Development 

Pattern of Developnent 

Concepts 

Language 



1. 



2. 



3. 




4. 



Show filmstrip "Thought." Discuss how 
children's thought processes become 
mo:'e complex and better organized. 

Have students design and experiment 
test of Piaget's theories for 
preschoolers-. Some examples include: 

a. Peel two oranges. Divide one' 
into section. As^ preschoolers 
if they would prefer to have the 
whole Orange or all the pieces. 

b. Pour the same amount of water 
into a tall, thin glass and a 
short, thick glass. Ask the 
preschoolers which has more water. 

Assign students to collect ten household 
Iters that would be acceptable play 
objects for the preschoolers. Have 
students bring to class and sort by 
shape, color, and number. Have students 
work ir groups of three, eich assigned 
tc one of the groups and write 
Questions that could be used with 
the sorted objects to help preschoolers 
develop their abilities tc classify. 

Have students list ways parents can 
encourage language development. Divide 
class into four groups and assign 
one of the following broad areas to 
each: speaking, nonverbal expressfcns, 
listering, written cormunication. 
Discuss. What questions night 
preschoolers ask oa'>ed on the experiences? 



Books 
B.26 

Curriculum Guides 

D. 2 

Filmstrips 

E. 54 
E.56 

Pamphl ets 

G.14 
G.15 

G. 16 

Periodicals 

H. 14 

Textbooks 

I. 3, pp. 343-350 
1.3, pp. 343-356 
1.7, pp. 320-324 
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COURSE: Parenting end Child Development 
" Senester 2 

UNIT iriE: The Preschooler 



,COM££TENCY: 035. The learner wiU analyze ways to er.courage growth and development of the preschooler. 
INSTRUCTIONAL OBJECTIVES ; 

35.1 Describe a safe and healthy environment that encourages social Interaction and participation 
In activities outside the home. 

35.? Describe an environment that encourages acceptance of responsibilities. 

35.3 Outline ways to manage resources that permit the adjustment of family routines to meet the needs 
of growing children. 

35.4 Identify ways parents can co^rrnunicate with preschoolers by listening and responding to questions. 

35.5 Identify the importance of showing love and affection to preschoolers by giving 
praise and reassurance. 

35.6 Give examples of learning activities that stimulate the growth and development of the preschooler. 



CONTENT OUTLINE 



LEAPNING/TEACHING ACTIVITIES 



REFERENCES/RESOl'RCES 



kays 10 Encourage Preschoclers 
Growth anc deveiOprent 

Sa'e end Healthy Environrert 

Pesoui'ce Kanacere-t 

Conrrunicction 

Love ir.C A"eCticr 

tearrirg Activities 



3. 



Have students Identify dally household 
activities parents do and then activities 
preschoolers might do. Using these 
two lists have students develop a time 
schedule for the activities In relation 
to the types of families listed below. 
Discuss the Importance of organizing 
routines for preschoolers. 

single parent working outside 
home 

two pe*'ents» both working outside 

of ti)e home 
two parents, one working outside 

of the home, one primarily 

responsi&le for care of the 

preschooler 

Ask students to react to the following 
cofment made by a parent about his/her 
preschooler. 

•'Saimy is so nessy. Toys are all over 
the house and never put away. I get so 
tired of picking up toys and clothes. 
Nothing ^ver seems to get done around 
here. I never get any time to myself. 
It really makes me mad." 

Discuss the following questions: 

a. How is Sammy's self-concept likely 
to be affected by the parent's 
attitude? 

b. What are some things that Sammy 
and her parents could do to 

help eliminate the messy appearance 
0' the house? 

c. Should parents handle this problem 
dif'ferently for boys end girls? 
Why or why not? 

Have students relate situations In which 
preschoolers ere In need of reassurance. 
Ask ther. to find pictures in magazines 
to Illustrate these Ideas. Ask the 
question: What would you say or do 
to comfort the child In the following 
situations? 

child has broken a fevorlte to> 
child is lost in a crowd 
Child has e skinned knee ''or a 
fall 

child wakes up during a stonr. 
child fears bedtime 



Booklets 

A. 6 
Books 

B. 26 

Curriculutr Guides 

D. 2 

Films trips 

E. 5 
E.6 

E. U 

Instructional Kits 

F. 3 

Pamphlets 

G. 14 
G.15 
G.16 

Textbooks 

pp. 351-368 
1.7, pp. 325-376 

Videos 

J. 14 



in., 
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ZO\:vr C'JTLIKE 



LEARNING/TEACHING ACTIVITIFS 



REFERENCES/RESOURCES 



6. 



Ask Students to give exanoles of 
accofrplishments typical preschoolers* 
abilities. Let them tell how praise 
could be given. Examples: 

a child makes his/her bed 
a child helps se- the table for 
dinner 

a child gives his/her parents a 
drawing 

Ask students to observe parents 
Interacting with preschoolers In a 
grocery or department store. Have 
students rate the parents receptlveness 
and degree of patience on a scale of 
1-5 representing negative to positive. 
Ask students to record parents responses 
to children's Questions or comments. 
Have students report their observations 
In class avoiding use of names of 
Individuals observed. Discuss how 
the interaction may have helped or 
hindered the preschooler's ability to 
better understand their surroundings 
and think about Ideas. 

Have students prepare a three-minute 
lesson to be presented to the whole 
class on how to teach a preschooler 
to perform a household task. Have 
students select several to role play 
or actually teach to a preschooler. 
Opportunities to do this might take 
place while babysitting, working with 
a sibling, or In a daycare center. 

A bulletin beard theme "Helping Hands" 
cou^d Include students' summary of 
thei*" lessons written on the outline 
of a hand. Each finger could represent 
a necessary step in accomplishing 
the tcsk. 
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COURSE: Parent^nc 2rc*Chiid Developirent 
■ Serr^sier'r 

um: TITLE; The Preschooler 



COMPETENCY: 036. The learrer will describe ways to enhance the growth and development o' the preschool ei by 
^ * ' ' providing for their nutritional needs. 



INSTRUCTIONAL OBJECTIVES ; 

36.1 Give examples of meils and snacks that meet the nutritional needs of preschoolers. 

36.2 Outline guidelines for feeding preschoolers that encourages the development of good 
eating habits. 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



The Preschooler 

Nutritional Needs 

Nutritious Heals 

Good Nutrition Guidelines 



1. Hake a list of foods that the preschooler 
could help prepare. Have each student 
choose one food and plan for its 
preparation with a preschooler. 

Include recipe, equipment, things to 
do before preparation, things the 
child can do, .and things the child 
can learn from the experience. 

2. Plan, prepare, and serve a meal to 
preschoolers. Include foods children 
can prepare, nutritious foods, and 
foods preschoolers like to eat. 

3. Visit a day care center during lunch 
or snacktime. Have students observe 
activities before and during mealtime, 
menu, children's behavior, and 
techrioues for handling mealtitpe 
problerrs. 

Kake £ list of things that make 
mealtime pleasant or unpleasant for 
the preschooler, 

5. fiake a recipe file of nutritious 
snacks for the praschooler. Prepare 
and serve snacks to preschoolers and 
evaluate their cost and acceptance 
by the children. 

6. Develop a nutrition guide for the 
preschooler with pictures of good 
foot choices. 

7. Review and add to the following: 

Good Nutrition Guidelines for the 
Preschooter 

a. Encourage the child to state the 
narres of all foods served. 

b. Ask the child to identify foods 
by taste, odor, or touch. 

c. Help the child divide foods into 
food groups such as vegetables, 
fruits, and meats. 

d. Let the child serve himself from 
serving bcwls. 

e. Provide utensils and play area 
for dranatic play activities. 

f. Provide opportunities to prepare 
foods such as tossing a salad. 



Booklets 

A. 5 
Books 

B. 5, pp. 328-332 
Periodicals 

H. 3 

Textbooks 

I. 3, pp. 309-316 

1.4, pp. 111-113 

1.5, pp. 119-122 

1.7, pp. 348-352, 415-420 
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COURSE: Parenting and Child Developfnent 
Semester I 



UNIT TITLE: Guidance 



COHPETENCY: 037. The learner will analyze techniques for guid.ng the behavior of young children. 

INSTRUCTIONAL OBJECTIVES ; 

37.1 Analyze the three styles of parental guidance. 

37.2 Explain ways to guide children by providing a safe, consistent environment. 

37.3 Give exan-ples of ways to guide children toward self-discipline. 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Parenting Styles 

Permissive 
Democratic 

Au'choritariar/ Autocratic 
Guiding Childrer 

Safe, Corsistert EnvironTe'^t 

Attention Redirection 

Setting LiritS 

SeH-Discipline 

Gettinc Alone wU^ Others 



1. 



2. 



3. 



6i 



e. 



Ask students to complete the Child 
Guidance Attitude Inventory. 

Have students relate how they have 
observed parenr^ discipline children 
and give their reaction to the 
r.isbehavior and the discipline. 

Discuss parenting styles using three 
Styles of Parenting visual. Develop 
guidelines on each style. 

Divide students into small groups. 
Assign each e parenting style. Have 
groups develop cartoon, poster, or 
social drar.a showing their assigned 
parenting style in such situations 
as: 

a. ire^Uire misbehavior 

b. excesswe verbal or physical 

aggression 

c. ''sassiness*' or talking back 

d. temper tantrums 

e» loud talking or shouting 
f. r.isbehavior in a restaurant, 
store t C>* another home 

View Spare the Rod or other visual 
on pfrenting styles or discipline 
choices. 

Have students answer questions about 
their parents or guardiars style of 
parenting. Sairple questions could 
include:* 

a. which style of parenting do yoy 

think ytiu parents used? 

b. describe some rules your p&rents 

made for you when you were 
growing up. 

c. how did your family enforce these 

rules? 

d. wh£t changes in discipline vere 

made as you grew older? 

e. which methods of discipline 

applied by your p&rents do you 
f*el were effective and which 
ware not effective? 

Have students write a paper on the 
parenting styles they would feel 
comfortable with. Ask them tc give 
reasons for their choice. 

Have students re&d and analyze the 
Parentinc: Styles Case Studies. Discuss 
results as a class. 



Books 

B.5,,pp. 286-288, 431-434 
B.21 



Curriculum Guides 

D.2 
D.3 

D. 7 

0. 8 

Filmstrips 

E. 3 
E.17 
E.36 
E.68 

Pamphlets 

G.26 
G.46 
6.55 

Textbooks 

I.l, pp. 177-19C, 153-214 
1.5, pp. 181-185, 253-26? 

330O39, 401-407 

1. r pp. 253-259 

>cos 

J.7 

J.16 

J.17 



ERLC 
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OU^:^l LEARNING/TEACHING AriVlTlES REFERENCES/PESOURCrS 



9. Read end discuss "PfiTia Spanks He" on 
the following page. 

10. Ask students to read references on 
parer.al guidance of children. Have 
students observe ar infant, toddler, or 
preschooler and ^is/her parents at home, 
preferably for at least one hour. Ask 
students to prepare a written report 
that addresses: 

a. how tht child reacted when first 
introduced 

b. how the child reacted when the 
parents left ycu and the child to 
play together 

c. the child': ood'^ over the 
observation triod - was it con.istent, 
flurtuating >r suddenly changed 

d. how the chi\- responded to fawily 
members asking for hisZ/iSr cooperation 

e. the ways parents are helping the 
Child gain sorre independence 

f. the routines parents developed for 
the Child - the purposes of these 
routines 

I, the kinds of verbal guidance parents 

give the child 
h. how the parents described the way 

their child reacted to nec situatiors, 

ev nts, or objects 

n. Discuss the importance of setting 

realistic rules and following through 
with punishments. Ask students to 
diviae into four groi'>s and vrlte a set 
of rules that would be realistic for 
tno, three, four, and five year olds. 
Ask students to differentiate between 
physical and non-physical punishments 
erd disciplines. 

Discuss reasons why preschoolers may 
exhibit aggressive behavior and have 
tar-trums. Desclbe sone ways parents 
ce*' deal with this forr of behavior. 

12. have students prac'Jce the skill of 
setting Units "^or preschoolers, jsr 
the Setting Limits activity sheet. 

13. have students Interview their own 
parerts or Other adult relatives to 
develop a list of ways approval can be 
showr tc preschoolers. Ask students 
to analyze their corrbined lists and 
discuss how fortrs of verbal approval 
are different from nonverbal approval. 
Examples: 

Verbal Nonverbal 

"I like it Displaying art 
when you say, work on refrigerator 
'thank you' ." door. 

Guide students in discussion that will 
help them understand the importance of 
each form and the interrelationship 
between them. 

14. Ask students to consider situations 
and deciae ways in which behavior 
can be guided through verbal and 
nonverbo^ approval. Use photographs, 
pictures, or cartoons to Illustrate 
situations if possible. Example: 

preschooler pulling a doo's tall - 
possible response: "Pet the doggy 
the same way you pet your stuffed 
dog. It would make doogy and me 
happy i' yot would do that." 



10 
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COURSE ; Parentinc end Child Oevelopnent 
Senester 2 

COMPETENCY: 037. The learner will ar.elyze techniques for guiding the behavior of young c Hdren, 



Child Guidance Attitude Inventory 

lndi»*iOyels have a variety of atf^tudes tow2^-d the guicarce of younc children, i..dicate how strongly you agree or 
\di$dgree w:tr each of the statenents below by circling the appropriate letter. Circle "A" if you strongly agree, 
'f you agree, if you are undecided, "d" if you disagree, and "D" if yoy strongly disagree. 

A a ? d C 1. Parer.ts should begin to train children st an early age for the responsibilities of adulthood. 
A a ? d D 2. Parents' wishes should be considered before children's. 

A a ; d C 3. Parer.ts should try tc get children to help with work around the house, but it is usually raore .rouble 
than it is worth. 

A a ? d D 4. Children shoild be punished for misbehavior. 

A a ? d £ S. Childrer should be required to eat the food that has been prepared for then. 

A a ? c C €. Children should have roney ever, though they will usually spend it foolishly. 

A a ? d D 7. Parerts should be willing to guide and assist with their children's activities. 

A a ? d C 6. A certain amcurt o disorder is to be expected in a home withactive young children. 

A a ? c D 9. Ar. irportant asPect of discipline is helping the child learn to control his owr behavior. 

A a ? d C }C. ildrer. should be encouraged to assuI^e new responsibilities as they %hOh readiness and interest. 

A a ; d C n. Childrer. rr.ay disagree with their xrents, but it is best to just ignore them when they do, 

A a ? d C It. Childrer should be reouired to finish all their household chores and honjework before they play 
outdoors v;ith their friends. 

A a ? d : 13. Hcs: children w-'.". often need physical punishment. 

; a : d D K. Ch^''dren shoulc not be allowed to express disagreerrent with their parents. 
A a ? C C 1£. Children's secrets are ret important enough to worry about. 



Adapted fror Ct"ter;c'-ar> Parer:^>g P'-actices , Iowa Department of Public Instruction. 



COURSE: Pa-enting «nd Child Developnent 

COHrtTENCY; 037. The learner wiV* analyze techniques for guiding the behavior of young children. 



The Three Styles cf Parenting 




Neglect 



Abandon 
or 

Disregard 



Nonprohibitive 



No Guidance 

Total 
Freedom 



Positive 
Guidance 

Guides Child 
n Decision 
Vlaking 



Strict 



Set Rules 
Enforced 
Without 
Questions 
No Freedom 



Abusive 



Harms 

Child: 

Physically 

Emotionally 

Socially 

Sexually 



liO 

Source: Far My Li vine ir.c Parenthood . Texas. 
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COURSE: Parertiftg artf Cnild Cfveloprent 
Serester 2 

CQMPETtKCY; 03?. Tfie learne*" w-*.*. analyze techniques for guiding the behavior cf young children. 




Parenting Styles Case Studies 



A. Khat parenting styies is being used in the following situations? 

E. Kow would you have handled the situation? Why or why not? Defend your answer. 



Jason is 5 years old. He and his friend, Eimanuel, are tossing a ball back and forth. Every tiiae they toss the ball 
they get further apart. Ip the excittnent of their gaxe, Jason gets dangerously close to the road. He has been told 
repeatedly to stay out of the read. The ball sails past Jason and into the street. He darts out after it, totally 
unaware of the cars. The traffic cooes to a screeching halt! In desperation, Jason's fK)ther runs out to save her 
son. Kis nother's first thought is "spank," but she sees that Jason is extresiely frightened and upset by the incident. 
She decides to use another approach. Vhen Jason and his oother c:1d down, a discussion takes place about why the 
rule was cade about not playing by the street. As a consequence Jason is not allowed to play outside that day. 
Ensanuei has to go hoce. 

Libby and San are very proud of Billy, their active 20 nonth old. Billy's parents love his very cuch, but they're 
aware cf child developn«nt. .Billy loves to pick up things off tables in the living rooo and Libby is having a very 
difficult tire trying to keep Billy fror. doing that. She hits Billy's hands frequently, not realizing that there Is 
a need ir children this age to explore and learn frca their surroundings. One day Billy puts his hand out to touch 
sonething and Libby loses her patience. Libby feels that strict Treasures should be used. She hits hie so hard that 
Billy gets bruises on his hand and anr. 

Kisha, a 3 year old or his first day at preschccl, is introduced to the other children by his teacher- The teacher 
realises after Kisha plays for a while that she is causing disturbances. Vhen playing with the other children, she 
takes the toys ^c- hcrssl*' and ne'-ts to play the capes by her rules. The teacher explains what happened that day 
to the nether wher s^e picks her u:>. Tne sother explains to the teacher that at hcoe Kisha is allowed to express 
herself freely ard ds he" ot»" Mr.g. 

K:ssy, ace 5, toc-V a marking per froc her rcther's pu''se and wrote on the walls. The nother saw her, took the pen 
2>»ay', sparked her a^c pL.t her to bee. f'lssy kicked, screaced, and cried. The following day her caother found a^T 
pens brcken. 



Aoopted fror Educaticr for Parer.tnccd , New Mexico Dece'-trjent o' Vocational Education. 




Setting Limits 

rcu" 6a^da»"ce Guice' ir.es Examples 

1. Put the child's thcjC»"ts ir.tc wcrds I know you want to go swinging but it's toe U*e. 

2. State the role sirp1> You can't go swiming after dark. 

3. let the cf^ld know you uncerstard his/her 'eelings I know you are unhappy because you can't gc swicning. 

State cTternatnes You can get your floating boy boat and bathinc suit so they 

will be ready for your swiD tocorrow. 

Directions: State Units fo*" preschoolers using the above foncat In the situations described below. 

a. Alice wants to eat cookies just before supper. 

b. I'ArV wants tc color on the walls. 

c. Susan wants to watch TV at 10:CC p.r. 

d. Hike warts to sleep <n the top burV bed. 




Adapted fror Contercp;'"ary Parerttrc Choices . Iowa Departr-ent of Public Instruction. 

ERIC • " 1 U 



COURSE: Parenting artf Child Oevelopr.ent 
Sereste»- 2 

COKPgTENCY; G3?. The learner will analyze techniques for guiding the behavior of young children. 



"Hanpa Spbnks He" 



A full-crcwr hand is b<c er.oygh tc cover c^y whole bottoc. K> daddy can lift r.e high with one hand when I sit on it. 
Soretiw'es fry daddy spanvs. Karva spani^s =e, toe. They don't believe in spanking. They do it because they are cad 
about sonething. I don't kno^ what. 

Todty, I was caking ssnd pies. I needed a can of water fron the sink. I spilled th« water on the floor so I needed 
scce ttore water. Hasra ropped the floor and gave rce a half a can of water. This was enough for only one pie so I 
reeded core water. I went in and climbed up on a stool beside the sink. I filled two cans of water. Kanna said not 
to Iftt the door slac again going out, but how could I help it with both hands full? 

Most of the water leaked out of one can so I neec^ed sane core water. I went back with uy big bucket to get plenty, 
and a thin old glass on the drainboard broke. I set the bucket on the floor to pick up the pieces of glass. .Kasna 
-came ir and kicked the bucket. That spilled it, so I needed some core water. Vhile Manaa went to get the csop, I 
clicbed up o-* the stool again, but the stool slipped and cy head hit aqainst the stove a little as I fell. Macna 
screaired beciuse I spilled a little water— now she put pe and the bucket outside and said not to dare cone irt for 
any core wate'. She said she had a headache and was going to lie down. 

Pretty soon I i^eeded scxse core water, but I renenbered what Kanrva said, so I filled cy big bucket full of sand and 
carried cv pans, can, tins, cups, lids, boxes, ladles, shovels, and spoons into the kitcJ;en. I did not let the door 
slar or cake an- noise. Net cuch sard spilled on the floor. Then everything was handy and I didn't need to coce in 
for any core watfcr. I re' led the pies o-t on Kacna's work table just as she does. I put sugar on the pies. I did 
not waste anv su'-^r. I scraped the extra sugar back into the bowl. I started to put one pie in Kacna's oven. The 
dcor flippe/u? inc knocked it out of cy hand. This cade noise. When I turned around Haima was looking at ce. She 
looked ccd about sorset^-inc. 

Ka-r^ srankei re. : dcr't knox why. Daddy says Hatr.a is pretty hard to figure out sotnetines. 

W>e»- >!arra spanks n:e, daddv says you know that doesn't do any good. When daddy spanks ce. Manna says that doesn't 
dc any cood* you knew. There's two of ther and only one of ce. I wish they'd get together core. If they take 
tire to'taU it ever befce spanking re, I dor't get spanked. They figure out what they did wrong. Ore tice when 
Kama started to spanV re» she hugcec and kissed re instead. I was good for a long tine efter that until dinner. 

Why is ^rinc a thir.c ail ncht soretires, wher doing the sane thing you get spanked for? Spankings coce so suddenly 
yco car. never be sure about'enythinc. Spankings hurt on the outside and make you wiggle on the inside. There is 
ncth'nc : c?«* do about a sparking. '! forget, but sonethinc inside ce remesters and jucps. I don't get spanked as 
oftc as lots of kids cc. SoceboCy is always licking sor-ebcdy op the block, but none cf the little ones ever lick 
anv t^e big ones. Dacdy says any foci can force his will on sojseone scalier. 

Caddy was late cettinc hone frcT- work because the car stopped and wouldn't start. Karnca said what have you beer 
dcirc a'^ this ticer 'Ke sa^d air w>s cettinc ir.tc py gas line, and then I had a flat. Kawsa said, I don't tare how 
rany'you have, but why dor't you phor.e'anc till ce? Daddy chewed a while and then said these fried potatoes don't 
taste Vke cy nether usee tc ^ry, Harra said then wh> didn't you stay with her? Daddy said cy cother has only, one 
fault— she SPOres ir bee. 

Karsra c»'Cked or ar eld tUc^ potato and said dor/t cake ce laugh— I've been chasing this boy all day. Daddy said how 
car that be' That bcv, Kanna said. She pointed at ce. Oh, daddy said. How would you like a baby brother? I said 
I wart a babv sister so i car. beat her. Macca stood up and prayed 0 Lord forgive ce for I know not what I do. Daddy 
nussec cv hair. Veil ycu are gcirc tc get a baby brother and like it he said. He went around the table and spanked 
Marra net hard er.cuc»". he pirched'her on the leg and bit her on the neck and then he kissed her so she would not cry. 
I guess he was tirec because he went outsice and lay dowr under the car. 

W^'cr dacdy fixes thincs I help hie unless I hive sonething to fix too. I took a Httle haiTiT«r to fix the radiator. 
I poked a ^ew tires tc clear out a buc. Caddy crawled out and said Oh that's all right it leakes anyway. But ray 
: borrow yojr screw d-iver: He took ry harrer and crawled back under the car. He left a big pan of oil so I started 
to pour the on the car's insioes. Daddy stuck his head out anf< said it was all black with oil. Ke said son that 
oil is too dirty to put back in the car. Why don't you do socethtng for cother? So I took a few hasr-ers to ^rk en 
her washing cachine. 

I had *u$t started on the washer when r^rr^ ca::* and took the big haffcer away froc ce without saying a word. I said 
what are you goinc to Co with the hanrer because I need it to fix the washer? She said I ac going to use it to fix 
ry head prettv soon. Then dacdy cane around and said do you have cy socket wrench old can? He took cy other hanr^er. 
He saic you haven't beer usinc ry electric drill have ycu? I said no and he found his electric drill and crawled bact 
under the car. The line on the drill caught under a tire. When daddy jerked it the plug fell out of the wall, he sa-d 
oh shucks nc power. He started to put the wire back on the drill so I put the plug back in the hole on the wall. There 
was a loud burp as daddy hii the car wUK his head. He came out froc under that car fast. Ke jumped up and down and 
shook his fingers. I laughed and' said the sane queer word. 

Daddy spanred re. I don't know why. What would daddy do if he believed in spanking? 



included -r Parert^nc , Hrv C<rr%,'-ty High Schoo" and Parenting Curriculum Guide , Nebraska Dopartcent of Education. 
As tcld to F. K. wn-.te, lacies ho-e Journa: ^ July, 19^9, p. 3;. 



COURSE ; Farerting and M^t Developnent 



UNIT 7:nE; Ex'-ept:onal Children 




COMPETENCY; 036: The 'eaT.e*' will oescribe exceptional children. 



INSTRUCTIOHAL OBJECTIVES ; 

38.1 Define the term exceptional children. 

38.2 Explain the similarities bi -'<eer. exceptional and other children. 

38.3 Give exanples of exceptionality in children. 

38.A List steps for getting special help for exceptional children. 



CONTEKT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Exceptional Children 
Definitior 

Siri^arities to Other C>i'ldrer 
Types of Excepticnc' Childre' 
Steps if Getting Assistance 




Invite parents of exceptional children 
to discuss: 

a. Their child's exceptionality. 

h. Ways they neet their child's 
needs. 

c. Ways other family mcinbers 
and/or friends help meet 
their child's needs. 

d. Support agencies cr groups. 

ODse've a coopunity progran serving 
exceptional children. Have students 
report on: 

a. Reauirenents for adrtission to 
the prcgrar. 

b. Necessary c^:n9e to the building. 

c. Child-staff ratio. 

d. Subjects taught. 

e. How teaching is done. 

f. Specijl services necessary. 

g. Corrpariscn to a typical classroaT.. 

Read a biography or autobiography of an 
exceptional person. Report to the class 
on hOH this person compensated for the 
exceptionality. 

C.^JTplete a survey on contnunity resources 
available to assist families with 
exceptional children. Include such 
things as name, address, and telephone 
nuir.ber of resource, sponsoring agency 
or croup, type of children served, and 
services provided. 



Boofcs 

B.5, pp. 454-460 

Instructional Kits 

F.9 

F.U 

F.12 

Textbooks 

1.3, pp. 406-413 

1,7, pp, 271-273, 307-309 



Its 
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COURSE: Perentine ane Child Oevelopnont 
Serester ? 

UNIT T!TLE: Child Care and Educational Experiences 



COKFETiNCY: 035. The learner will outline the characteristics of good provider care in individual and group settings. 



IHSTRL'CTIONAL OBJECTIVES: 



39.1 Describe the types of care available for infants, toddlers, and preschoolers. 

39.2 Describe the qualities of good care givers. 

39.3 List guidelines for choosing provider care for infants, toddlers, and preschoolers. 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



REFERENCES/RESOURCES 



Child Care and Educational Experiences 1. 

2. 



Types of Ce'"e and Educational 
Experiences 



Selection Ouel-.ty Cere and 
Experiences 



6, 



Kake a list of reasons parents choose 
child care and educational experiences. 

Oebate the statement "Child care 
encourages the development of young 
children." 

Arrange for students to visit child 
cere centers in the cwmunity. Compare 
the cost, activities, and individual 
care routines of each program. 

Prepare a list of characteristics 
caregivers should have. 

Divide students into three groups. 
Have each group list corrunity 
progretrs for the care of infants, 
toddlers, or preschoolers. Groups 
can also write a description of 
Quality care and/cr educational 
experiences for the age group assigned. 

Invite a day care center director or 
farrily day care home provider to class, 
have ther discuss day cars regulations 
in the state. 

View a filrstrip on the parent-child 
care giver re"letionship. 



Books 

B.5, pp. 440-445 

Filrastrips 

E.33 
E.34 

Pamphlets 

G.23 
G.32 
G.58 

Textbooks 

I.l, pp. 425-442 
1.3, pp. 231-237, 350-35S 
1.7, pp. 190-197, 285-289, 
353-364 
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COURSE ; Parenting and Child Developnient 
Semester 2 

UNIT 7ITU: Child Developrjent Career Opportunities 



COHPETtNCY: 0<C. The learner will identify wage-earning occupations and careers which use skills developed in the 
" ' study 0^ children. 



INSTRUCTIONAL OBJECTIVES : 

4G.1 Give examples of child-related careers. 

40.2 List personal qualities needed for success in the field of child care. 

40.3 Describe several jobs for which teenagers with child development skills are qualified. 



CONTENT OUTLINE 



LEARNING/TEACHING ACTIVITIES 



R'.FERENCES/RESOURCES 



2. 



Child Developr^ni Carev»r Opportunities 1. 

Professional Opportunities 

Adolescent Opportunities 

Oualificatiops 

personal characteristics 3. 

education 

experience 

lecal reqyirererts 



5. 



6. 



Corr.pile a folder of sources of employ- 
rent information in child care. 

Collect information and data on a 
particular career'in child develop- 
ment. Report and discuss findings 
with class. 

Interview local day care directors 
concerning possible employment 
opportunities. 

View film on careers in child 
developinent. 

Ask students to identify characteristics 
needed by child care workers. The 
list should include: 

a. enjoy working with people 

b. be interested in children 
and families 

c. knowledge of child developnvent 

d. know basic child guidance techniques 

e. understand and accept children's 
feelings 

f. ability to supervise children 

g. enjcy participating in children's 
activities 

h. iPOdel behavior for children to 
imitate 

i. be a willing worker and follow 
directions 

j. sense of humor 

k. good health, stamina 

1. correct English grarrpiar, clear speech 

r. be punctual with good attendance 

n. patience 

Have students complete the Child Care 
Worker Inventory. 



Booklets 

A. 2 

A. 3 

Books 

B. 5, pp. 473-511 
Curriculum Guides 
0.8 

Films trips 

E.2 
E.71 

Pamphlets 

G.8 
G.19 
G.39 
G.48 

G. 62 

Periodicals 

H. 15 ' 
Textbooks 

I. 3/pp. 443-473 
1.7, pp. 35-48 
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COURSE: Parenting and Child Developnent 

' Senester 2 

COK^r ' Y: 040. The learner will identify wage-earning occupations anfJ careers which use skills developed in the 
— " " studv 0* children. 




Child Care Worker Inventory 

Directions ; Read each statenent. Circle Yes or No to indicate if you possess the qualities needed to work with 

children. For statements you answer "No**! write goals and ways to achieve the goals in order to becone 

a successful child care worker. 



^es 


No 




I 


enjoy working with people rather than things. 


Yes 


No 


2. 


I 


have a greet interest in children and their development. 


Yes 


t:c 


3. 


1 


have a basic knowledge of child development. 


Yes 


KC 


t. 


1 


know the basic principles of positive child guidance techniques. 


Yes 


No 


5. 


1 


air sensitive tc and skillful in handling children's feelings. 


Yes 


No 


6. 


1 


have the ability to maintain, control in a child care environment, but not in a threatening wanner. 


Yes 


No 


7. 


I 


enjoy participating in children's activities. 


Yes 


NO 


8. 


t 


ca'^ rake children's play a beneficial experience. 




No 


9. 


1 


ca*". be a rrodel of behavior for children to imitate. 


^e£ 


he 


10. 




have patierce when working with children. 


^es 


fiO 


:i. 


1 


arr a willing worker, able to carry out any instructions given to me. 


Us 


No 


12. 


1 


have c sense c' hunor and c pleasant disposition. 


Yes 


Nc 


13. 


I 


ar :n gocd health and have great stamina. 


Yes 




K. 


1 


am punctual and have excellent endurance. 


>es 


fiO 


15. 


J realize rest chi'td care positions require lonc hours with low pay. H> satisfaction will cone fron 
r*y relations^ip with the staff, children, and their families. 


ves 


fic 


le. 


J 


ar enotiora'ly stable. 


Yes 


Nc 


17. 


1 


speafc cled'-ly and use proper gramar. 
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REFERENCES AND RESOURCES 
Parenting and Child Development 



BOOKLETS 

A.l The American >VT-i1V; ^^yth and Reality . #318. National Association for the 
Education of Young Children . 

A. 2. Careers With Youn(} Children: Making Your Decision . #200. National 
Association for the Education of Young Children. 

A. 3 Caring; Supporting Children's Growth . #213. National Association for the 
Education of Young Children. 

A. 4 Families at Work . General Mills, Incorporated, 9200 Wayzata Boulevard, 
Minneapolis, Minnesota 55440. 

A. 5 More Than Graham Crackers: Nutrition Education and Food Preparation With Young 
Children . #316. National AssociatioiTTor the Education of Young Chi idren. 

A. 6 Play in the Lives of Children , #301. National Association for the 
Education of Young Children. 



BOOKS 

B.l Adoption. Du Prau, J. Morr;«;town, New Jersey. Silver Burdett Press/Julian 
Messner. (1981). 

B.2 The Adoption Experience . Nickman, S.L. Silver Burdett. (1985). 

B.3 The Affordable Baby; A Complete Guide to Costs and Comparisons for Parents-To-Be . 
Bundy, D. Harper and Row. (1985). Home Economics School Service. 

B.4 Coping With School Age Fatherhood . Pennette, M. Home Economics School 
Service. (1988). 

".5 The Developing Child ; (5th Ed.). Brisbane, H.E. Glencoe. Peoria, 
Illinois 

B.6 Dr. Spock's Baby and Child Care . Spock, F. and Rothenberg, M.B. Pocket 
Books, Division of Simon and Schuster. (1985). 

B.7 Fatherhood . Cosby, W.H. New York. Berkley Publishing Group. 200 Madison 
Avenue, New York, New York 10016. (1986). 

B.8 The First Twelve Months of Life . Caplan, F. (Ed.). Home Economics School 
Service. (1983). 
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B.9 How To Single Parent , Dodson, F. Home Economics School Service. (1987). 

B.IO Kids Having Kids . Bode, J. Home Economics School Service. 

B.U Mom, I'm Pregnant; A Personal Guide for Teenagers . Witt, R.L. and Michael 
Jeanni'ne. Home Economics School Service. 

B.12 Open Adoption: A Caring Option . Lindsay, J.K. Home Economics School 
Service. (1987). 

B.13 P arent-Child Relations . Bigner, J.J. New York. Macmillan. (1985). 

B.14 Parenting and Children . Westlake, H.G. Lexington Massachusettes. Ginn and 
Company, Prentice-Hall, 5925 Peachtree Boulevard, Chamblee, Georgia 30341. 
(1984). 

B.15 Practical Parenting Tips . Lansky, V. Meadowbrook. Home Economics School 
Service. 

B.16 The Process of Parenting . (2nd Ed.). Mayfield Publishing Company, Mountain 
View, California 94041. (1987). 

B.17 Raising a Happy Child . Alexandria, Virginia. Time-Life Books. Silver 
Burdett Company. [1986). 

B.18 Stepf ami lies . Craven L. Silver Burdett. (1982). 

B.19 Successful Adoption . Plumez, J.H. Home Economics School Service. (1987). 

B.20 Sweet Illusions . Myers, W. Home Economics School Service. 

B.21 Teaching Good Behavior . Alexandria, Virginia. Time Life Books. Silver 
Bardett Company. (1987). 

B.22 Teens Coping With Pregnancy . A Classroom Fiction Library. (Set of 9 
paperbacks with guides). Home Economics School Service. 

B.23 What Kids Need Most In a Dad . Hansel, T. Fleming H. Revell Company, Old 
Tappar, New Jersey^ (1984). 

B.24 Young Parents . Miner, J.C. Silver Burdett. (1985). 

B.25 Your Five-Year-Old: Sunny and Serene . Ames^ L.B. and Ilg, F.L. Home 
Economics School Service. (1982). 

B.26 Your Four-Year-Old: Wild and Wonderful . Home Economics School Service. 

B.27 Y our Growing Child . Time-Life Books. Silver Burdett Company. Alexandria, 
Virginia. (1^87). 

B.28 Your One-Year-Old: The Fun Loving, Fussy 12- to 24-Honth Old . Ames, L.B., 
Ilg, F.L. and Haber, C.C. Home Economics School Service. [T982) . 
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B.29 Your Three-Year-Old: Friend or Enemy > Ames, L.B. and Ilg, F.L. Home 
Economics School Service. (1976)* 

B. 30 Your Two-Year-Old: Terrible or Tender . Ames, L.B. and Ilg. F.L. Home 

Economics School Service. (1976). 

COMPUTER PROGRAMS 

C. l Chilg Development: The Game Forma t Study Aid . Orange Juice. NASCO. 
C.2 From the Beginning: Contraception . Orange Juice. NASCO. 

C.3 F rom the Beginning: Early Childhood . Orange Juice. NASCO. 

C.4 From the Beginning Prenatal Development and Childbirth . Orange Juice. 
NASCo: 

C.5 From the Beginning: RANDO . Orange Juice. NASCO. 

C,6 From the Beginning: The Infant . Orange Juice. NASCO. 

C.7 From the Beginning: The Male and Female Reproduction System and Conception ^ 
Orange Juice. NASCO. 

C.8 Infancy end Toddlerhood: Child Development Series . Micro-Learningware. 
Home Economics School Service. 

C,9 Nutri Data: The Nutritional Analysis Manager . Meridian. 

C.IJ Nutrition Simulation . EMC. 

C.U Parenting: Three to Six . EMC. 

C.12 Pregnancy Series: Pregnancy and You . Cambridge Home Economics. 

C.13 Pregnancy Series: Prenatal Baby Care . Cambridge Home Economics. 

C.14 Prenatal Development: Child Development Series . Micro-Learningware. Home 
Economics School Service. 

C.15 Preschool: Child Development Series . Miciro-Learningware. Home Economics 
School Service. 

C.16 Positive Parenting . Career Aids. NASCO. 

C.U Theories of Child Development; Child Development Series . 
Micro-Learningware, Home Economics School Service. 

C.18 Young Parent, Young Child. EMC. 
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CURRICULUM GUIDES 

D.l Child Development Care and Guidance , Home Economics. Instructional 
Materials Center, Post Office Box 4067, Texas Tech University, Lubbock, 
Texas 79409. 

D.2 . Contemporary Parenting Choices . State of Iowa, Department of Public 
Instruction, Career Education Division, Grimes State Office Building, 
Des Moines, Iowa 5031S. 

D,3 Education for Parenthood . New Mexico Department of Vocational Education, 
Vocational Home Economics Division, Sante Fe, New Mexico 875101. 

D,4 Family Living and Parenthood . Home Economics Instructional Materials Center, 
Post Office Box 4067,- Texas Tech University, Lubbock, Texas 79409. 

D.5 Interpersonal Rel ationships . North Carolina Department of Public 

Instruction, 116 W. Edenton Street, Raleigh, North Carolina 27603-1712. 

D.6 Parenting . Lincoln Public Schools, Administration Building, 720 South 22nd, 
Lincoln Nebraska 68510. 

D.7 Parenting . York Community High School, Home Economics Department, Elmhyrst, 
Illinois. 

D.8 Parenting and Child Development Curriculum . Wake County Public Schools, 
Post Office Box 28041, 3600 Wake Forest Road, Raleigh, North Carolina 
27609. 

D.9 Parenting Curriculum Guide . Director of Homp, Economics Education, Nebraska 
Department of Education, 301 Contennial Mail South, Post Office Box 94987, 
Lincoln, Nebraska 68509. 



FILMSTRIPS 

E.l A Baby Grows: Prenatal Development . Sunburstr 
E.2 Careers Helping Children . Glencoe. 

E,3 Caring for Preschoolers: Care and Development of Self-Care Skills ^ 
Glencoe. 

E,4 Caring for Preschoolers: Physical Development and Needs . Glencoe. 

E.5 Caring for Preschoolers: Play and Learning . Glencoe. 

E.6 Caring for Preschoolers; The Healthy Preschooler . Glencoe. 

E.7 Caring for Toddlers: Clothing and Personal Care . Glencoe. 

E.8 Caring for Toddlers: Environment, Safety, and Play . Glencoe, 

E.9 Caring for Toddlers: Physical Needs and Development . Glencoe. 
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E.IO Caring for Toddlers; The Healthy Toddler . Glencoe. 

E.U Child Abuse; Breaking the Cycle . Sunburst. 

E.12 Child Abuse and Neglect . Glencoe. 

E.13 Chilo Development; Ages and Stages . Glencoe. 

E.14 Childhood Illness . No. 7502. Meridian. 

E.15 Coping with Family Changes . Sunburst. 

E.16 Development; An Overview . No. 7301. Meridian. 

E.17 Discipline . No. 7317. Meridian. 

E.18 Do I Want To Be A Parent? Now? Ever? . Sunburst. 

E.19 The Family Today . Glencoe. 

E.20 Four Pregnant Teenagers: Four Different Decisions . Sunburst, 

E.21 His Baby> Too: Problems of Teenage Pregnancy , Sunburst. 

E.22 The Importance of Play . No. 7309. Meridian. 

E.23 Infant Care. An Environment for Growth and Stimulation . Glencoe. 

E.24 Infant Care. Daily Care of the Infant . Glencoe. 

E.25 Infant Care. Food and Nourishment . Glencoe. 

E.26 Infant Care. Thft Healthy Infant . Glencoe. 

E.27 Inside My Kom . March of Dimes. 

E.28 Language Development In Young Children . No. 7313. Meridian. 
E.29 Major Life Crisis . Glencoe. 

E 30 Nutrition for the Newbor n. Home Economics School Service. 

£•31 Nutrition In Practice . Mo. 7507. Meridian. 

E.32 The Nuturing Father . Career Aids. 

E.33 Parent, Child, and -Center. A Child's World . Glencoe. 

E.34 Parent, Child, and Center. A Triangle of Care . Glencoe. 

E.3S Parent-Child Relationships, Children Under Stress . Glencoe. 

E.36 Parent-Chi R elationships. Guiding Children's Behavior . Glencoe, 
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E.37 Parent-Child Relationships. Learning Through Play . Glencoe. 

E.38 Parent-Child Relationships. Parent-Child Interaction . Glencoe. 

E.39 Parenting and You . Glencoe. 

E.40 Parenting - Be Fruitful and Multiply . Glencoe. 

E.41 Parenting - Changing Views . Glencoe. 

E.42 Parenting - Creating a Family; A Modern Tale . Glencoe. 

£.43 Parenting - Portrait of a Family . Glencoe. 

E.44 Prenatal Care. Health of Mother and Child During Pregnancy . Glencoe. 

E.45 Prenatal Care. Important Decisions . Glencoe. 

E.46 Prenatal Care. Planning for Parenthood . Glencoe. 

E.47 Prenatal Care. The Hospital Ex per ience . Glencoe. 

E.48 The Prenatal Period and Infancy. Birth to Six Months . Glencoe. 

E.49 The Prenatal Period and Infancy. Conception to Birth . Glencoe. 

E.50 The Prenatal Period and Infancy. One Year to Two Years . Glencoe. 

E.51 The Prenatal Period and Infancy. Six Months to One Year . Glencoe. 

E.52 Preparation for Parenthood . Sunburst. 

E.53 The Preschooler. Emotional Development . Glencoe. 

E.54 The Preschooler. Language . Glencoe. 

E.55 The Preschooler. Social Relations and" Play . Glencoe. 

E.56 The Preschooler. Thought . Glencoe. 

E.57 Ready for Parenthood . Glencoe. 

E.58 Relationships and Personal Choices. To Be or Not To Be - A Parent . 
Glencoe. 

E.59 Safety . No. 7501. Meridian. 

E.60 Stages of Emotional Growth . No.' 7314. Meridian. 

E.61 Stages of Social Growth . No. 7316. Meridian. 

E.62 Starting Out Healthy. Maternal and Infant Nutrition . Glencoe. 

E.63 Steps in Learning . No. 7310. Meridian. 
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E.64 Teenage Pregnancy. "Dirty Diapers - Dashed Dreams", "Little Mother. Little 
Father", and "Children Having Children" . Home Economics School Service. 

E.65 Teenage Pregnancy and Prevention . Home Economics School Service. 

E.66 The Toddler. Language . Glencoe. 

E.67 The Toddler. Play and Playmates . Glencoe. 

E.68 The Toddler. Responsibility and Self-Reliance . Glencoe. 

E.69 T>= Toddler. Thought . Glencoe. 

E.70 Violence In The Family . Sunburst. 

E. 71 You and Child Care . Glencoe. 

INSTRUCTIONAL KITS 

F. l Active Learning for Infants . Child Day Care Section. 
F.2 Active Learning for Ones . Child Day Care Section. 
F.3 Active Learning for Threes . Child Day Care Section. 
F.4 Active Learning for Twos . Child Day Care Section. 
F.5 Baby Care Demons tral ion Kit . NASCO. 

F.6 Child Development: The First Six Years . Walch, J. Weston. 

F.7 Families: Changing with the Times . WaJch, J. Weston. 

F.8 Families: Their Forms and Functions Today . Walch, J. Weston. 

F.9 Families and Futures: Helping Self and Others . March of Dimes. 

F.IO Families wi:h Special Needs Children . March of Dimes. 

F.ll Human 'Reproduction and Development Kit . NASCO. 

F.12 Kids Come in Special Flavors . The Kids Come in Special Flavors Company, 
Post Office Box 562, Forest Park Station, Dayton, Ohio 45405. 

F.13 Living Skills for Pregnant Teenagers . Walch J. Weston. 

F.14 The Parent Shadowing Handbook . The Parent Shadowing Program, West Bend High 
School, 1305 E. Decorah Road, West Bend, Wisconsin 53095. 

F.15 Parenting . Walch, J. Weston, Publisher. 

F.16 Pregnant Too Soon: Adoption is an Option . EMC. 
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F.17 Someday I Might Be A Parent . March of Dimes. 

F.18 Starting a Healthy Family; Choosing Parenthood . March of Dimes. 

F.19 Teenage Marriage . EMC. 

F.20 Teenage Pregnancy . Home Economics School Service. 
F.21 A Teenage Pregnancy . Halch, J. Weston. 
F.22 Teens Look at Marriage . EMC. 

F. 23 Teens Parenting . EMC. 

PAMPHLETS 

G. i Adopting a Child . Division of Social Services, North Carolina Department of 

Human Resources. 

G.2 Adopting Special Children . Division of Social Services, North Carolina 
Department of Human Resources . 

G.3 The Adoption Program in North Carolina . Social Service Division, North 
Carolina, Department of Human Resources. 

G.4 Baby Care Basics . Johnson and Johnson Baby Products Company. 

G.5 Baby Talk . Issue No. 1 - For Parents of Infants Under One Month of Age. 

Issue No. 2 - For Parents of Infants One to Two Months of Age. 
- Issue No. 3 - For Parents of Three-Month-Olds. 
Issue No. 4 - For Parents of Four-Month-Olds. 
Issue No. 5 - For Parents of Five-Month-Olds. 
Issue No. 6 - For Parents of Six-Month-Olds. 
Issue No. 7 - For Parents of Seven-Month-Olds. 
Issue No. 8 - For Parents of Eight-Month-Olds. 
Issue No. 9 - For Parents of Nine-Month-Olds. 
Issue No. 10 - For Parents of Ten-Month-Olds. 
Issue No. 11 - For Parents of Eleven-Month-Olds. 
Issue No. 12 - For Parents of One-Year-Olds. 
North Caroline Agricultural Extension Service. 

G.6 Baby's Book . Gerber. 

6.7 Becoming a Parent . Ross Laboratories. 

G.8 Careers in Early Childhood Education . #505. National Association for the 
Education of Young Children. 

G.9 Child Abuse . North Carolina Department of Crime Control and Public Safety. 

G.lO Children and Television; A Premier for Parents . -Communications and Public 
Service Division. Father Flanagan's Boys Home. 
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G.ll Children - The Infant . Child Day Care Section. 

G.12 Children - The One-Year-Old . Child Day Care Section. 

G.13 Children - The Two-Year-Old . Child Day Care Section. 

G.14 Children - The Three-Year-Old . Child Day Care Section. 

G.15 Children - The Four-Year-Old . Child Day Care Section. 

G.16 Children - The-Five-Year-Old . Child Day Care Section. 

G.17 Children's Emotions . North Carolina Agricultural Extension Service. 

G.18 Compari ng Contracepti ves ♦ Consumer Information Center. 

G.19 Education, Social Service and Related Occupations . Consumer Information 
Center. ^ ' 

G.20 Exercise Before and After Childbirth . Ross Laboratories. 

G.21 Expectant Mother's Guide . Gerber. 

G.22 Feeding Baby . Gerber. 

G.23 Finding the Best Care for Your Infant or Toddler . #518. National 
Association for the Education of Young Children. 

G.24 First Steps to Good Nutrition . Gerber. 

G.25 From Spoon-Feeding to Self-Feeding; Tips for Feeding the Toddler . Gerber. 

G.26 Getting To Know Me; Months Three and Four . North Carolina Agricultural 
Extension Service. 

G.27 Growth-Development Booklet . North Carolina Agricultural Extension Service. 
G.28 A Handbook of Child Safety . Gerber. 

G.29 Helping Children Learn Self-Control . #572. National Association for the 
Education of Young Children. 

G.30 How Children Grow and Develop . North Carolina Agricultural Extension 
Service. 

G.31 How Children Learn Language . North Carolina Agricultural Extension Service 

e.32 How to Choose a Good Early Childhood Program . #525. National Association 
for the Education of Young Children. 

G.33 How to Choose Baby Clothes . Gerber. 

G.34 How to Dress a Baby From the Inside Out. Gerber. 
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G.35 How to Feed Your Baby the First Year > Ross Laboratories. 

G.36 How Your Baby Grows . Johnson and Johnson Baby Products Company. 

G.37 I Can Do, It M^^self; Months Seventeen Through Twenty-Four . North Carolina 
Agricultural Extension Service. 

G.38 I'm On The Hove; Months Eight Through Twelve , North Carolina Agricultural 
Extension Service. 

G.39 Jobs for the Future . Consumer Information Center. 

G.40 Keys to Early Dental Health - Cleaning Baby's Mouth . Division of Health , 
Services, North Carolina Department of Human Resources. 

G.41 Keys to Early Dental Health - Choose the Right Foods . Division of Health 
Services, North Carolina Department of Human Resources. 

G.42 Keys to Early Dental Health - From Birth to Three . Division of Health 
Services, North Carolina Department of Human Resources . 

G.43 Keys to Early Dental Health - Nursing Decay . Division of Health Services, 
North Carolina Department of Human Resources. 

G.44 Keys to Early Dental Health - Pregnancy , Division of Health Services, 
North Carolina Department of Human Resources . 

G.45 Let Me Introduce Myself: Months One and Two , North Carolina Agricultural 
Extension Service. 

G.46 Live and Learn: Discipline for Young Children . #528, National 
Association for the Education of Young Children. 

G.47 The Magic World of Words: Months Twenty-Five Through Thirty , North 
Carolina Agricultural Extension Service. 

G.48 Hatching Yourself with the World of Work , Consumer Information Center, 

G,49 Herri Ij^ We Roll Along , #512. National Association for the Education of 
Young Children. 

G.50 The Hirror and Me: Honths Five Through Seven . North Carolina Agricultural 
Extension Service. 

G.51 Nutrition^ Growth, and Development During Your Baby's First Year . Ross 
Laboratories. ' 

G.52 Off to a Sound Start: Your Baby's First Year . #574. National Association 
for the Education of Young Children. 

G.53 Parenthood and Parenting , North Carolina Agricultural Extension Service, 

G.54 Parenting Insights , Johnson and Johnson Baby Products Company. 
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6.55 Plain Talk About Dealing with the Angry Child . Consumer Information Center. 

6.56 Plain Talk About Raising Children . Consumer Information Center. 

6.57 Play is FUNdamental . #576. National Association for the Education of Young 
Children. 

6.58 Quality Daycare for Your Baby . Mead, Johnson and Company. 

6.59 Stop Parents; Do You Know the Early Warning Signs of Children with Special 
Needs . Consortium of State Departm*- ts of Education in the Appalachian 
Region, Post Office Box 1325, Charleston, West Virginia 25325. 

6.60 Take a Close Lock at Baby Foods . 6erber. 

6.61 Tips for Buying and Serving Baby Foods . Gerber. 

6.62 Tomorrow's Jobs . Consumer Information Center. 

6.63 Toys: Tools for Learning . #571. National Association for the Education of 
Young Children. 

6.64 The Unknown of Ultrasound . Consumer Information Center. 

6.65 When Babies Play . North Carolina Agricultural Extension Service. 

6.66 The World At My Feet: Months Thirteen Through Sixteen . North Carolina 
Agricultural Extension Service. 

6.67 You and Your Baby: A Guide for Teenage Mothers . Gerber. 
PERIODICALS 

H.l Choices . The Changing Family Picture. Mead, C. and Caine, T. Vol. 2, 
pp. 6-11. (1986). 

H.2 Current Consumer and Lifestudies . Families in FocuS. Sherman, M. Vol. 9, 
pp. 3-10. (1985). 

H.3 Day Carre and Early Education . Breakfast Starts the Day. Irving, J. 2nd 
Currie, R. Vol. 15, pp. 28-32. (1987). 

H.4 The First Year of Life , American Baby . Cahners Publishing Company, 
distributed in hospitals by American Baby Sasket. 

H.5 Forecast for the Home Economist . Breaking the Cycle of Abuse. Mead, C. 
Vol. 33, pp. 42-45. (1987). 

H.6 Forecast for theHome Economist . Learning Through Play. Staff. Vol. 33, 
pp. 50-52. (1987). 



PCD - 105 



H.7 The Home Economist . The Family and Techiology. Cooper, W. Vol. 6, pp. 
74-76. (i$87). 

H.8 Learning To Be A Good Parent , A Teen Mother's Showdown with Child Abuse. 
Raible, H. Choices, Vol. 3, March 1988, pp. 10, 13-15. 

H.9 NCAEYC News . Teen Mothers: Implications for Preschool Problems. Webb, W.- 
pp. 1, 8. (Summer, 1987). 

H.IO NCAEYC News. The Ten Commandments for Working Parents. Coleman, M. p. 5. 
(Spring, 1987). 

H.ll U.S. News and World Report . Taking on Teen Pregnancy. Levin, A. Vol. 103, 
pp. 67-68. (1987). 

H.12 Young Children . Child Abuse and Neglect. Meddin, B.J. and Rosen, A.L. 
vol. 41, pp. 26-30. (1986). 

H.13 Young Children . Computers and Young Children. Anselmo, S. and Zinck, R.A. 
Vol. 42, pp. 23-27. (1987). 

H.14 Young Children . Helping Young Children Develop Mature Speech Patterns. 
Garrad, K. R. Vol, 42., pp. 16-21. (1987). 

H.15 Young Children . Schools for the American Nanny: Training In-Home Child 
Care Specialist. Readdick, C.A. Vol. 42, pp. 72-79. (1987). 

H.16 Young Children . The Child Yesterday, Today, and Tomorrow. El kind, D. Vol'. 
42, pp. 6-11. (1987). 

H.17 Young Children . Toddlers: What to Expect. Gonzalez-Mena, J. Vol. 42, pp. 
47-51. (1987). 



TEXTBOOKS 

1.1 Child Development; Parenting and Teaching . Mawhinney, V.T. and Peterson, 
C.J. South-Western, Cincinnati, Ohio. (T986). 

1.2 Contemporary Living . Ryder, V. Goodheart-Willcox, South Holland, Illinois. 
(1987). 

1.3 The Developing Child . (3rd Ed. Revised). Brisbane, H.E. Bennett and 
McKnight/Giencoe, Peoria, Illinois. (1985). 

1.4 Food for Today . (3rd Ed.). Kowtaluk, H. and Kopan, A.O. Bennett and 
McKnight/Glencoe, Peoria, Illinois. (1986). 

1.5 Guide to Modern Meals . (4th Ed.). Ohl, S.S. and Dryff, R.L. McGraw-Hill, 
New York. (1985). 

1.6 Married and Single Life . Riker, A. P. and Brisbane, H.E. Glencoe, Mission 
Hills, California. (1988). 
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1.7 Parenting and Teaching Young Children ♦ {2nd Ed*). Hi'debrand, V. 
McGraw-Hill, New York. {Im). 



« VIDEOS 

0.1 Baby Basics . Karol Video, 22 Riverview Drive, Wayne, New Jersey 07470. 

J. 2 The Baby-Safe Home . Cambridge Home Economics. 

J, 3 Behavior Development . Home Economics School Service. 

0.4 Caring for Your Newborn with Dr. Benjamine Spock . Home Economics School 
Service. '' 

J. 5 Creative Parenting . Cambridge Home Economics. 

J. 6 The Development of Understanding . Concept Media. NASCO. 

J. 7 Discipline: Appropriate Guidance of Young Children . National Association 
for the Education of Young Children. 

J, 8 Emotional and Social Development. Parts 1 and 2 . Concept Media. NASCO. 

J. 9 Footsteps: Act Two . North Carolina Department of Public Instruction. 

J. 10 Footsteps: First Signs of April . North Carolina Department of Public 
Instruction. 

J. 11 Footsteps: Hairy Scary . North Carolina Department of Public Instruction. 

J. 12 Footsteps: Til Dence at Your Wedding .- North Carolina Department of Public 
Instruction. 



J. 13 Footsteps 



J. 14 Footsteps 



J. 15 Footsteps 



J. 16 Footsteps 



J. 17 Footsteps 



No Comparison . North Carolina Department of Public Instruction.. 



On Our Own . North Carolina Department of "Public Instruction. 



On the Brink . North Carolina Department of Public Instruction. 



Spare the Rod . North Carolina Department of Public Instruction. 



The Accident . North Carolina Department of Public Instruction. 



The Secret of Little Ned . North Carolina Department of Public 



J. 18 Footsteps 
Instruction. 

J. 19 Footsteps: There Comes a Time . North Carolina Department of Public 
Instruction. 

J. 20 Footsteps: Two to Get Ready . North Carolina Department of Public 
Instruction. 
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J. 21 Footsteps; Who is Sylvia? ♦ North Carolina Department of Public 
Instruction. 

J. 22 Four Pregnant Teenagers, Four Different Decisions . Sunburst. 

J. 23 A Gift for the Unborn Child . Cambridge Home Economics. 

J. 24 Human Development: The First 2^ Years . Concept Media. NASCO. 

J. 25 Infant Development . Johnson and Johnson Parenting Video, Post Office Box 
460, Clinton, Tennessee 37716-0460. 

J. 26 Infant Health Care . Johnson and Johnson Parenting Video, Post Office Box 
460, Clinton, Tennessee 37716-0460 . 

J. 27 Joy of Natural Childbirth . Home Economics School Service. 

J. 28 Looking for Love , Home Economics School Service. 

J. 29 A Latter of Respect , Home Economics School Service. 

J. 30 fi set a Teenage Mother , Sunburst. 

J. 31 The Miracle of Life . Swedish Television Corporation. Home Economics School 
Service. 

J. 32 Parents Video Kagazine, Baby Comes Home . Home Economics School Service. 

J. 33 Parents Video Magazine. Learning About the World . Home Economics School 
Service. 

J. 34 Parents Video Magazine. Meeting the World . Home Economics School Service. 

J. 35 Physical Growth and Motor Development . Concept Media. NASCO. 

J. 36 Pregnancy, Birth, and the Newborn . Concept Media. NASCO. 

J. 37 Save Your Child's Life . Cambridge Home Economics. 

J. 38 Shelley and Pete (...and Carol) . Home Economics School Service. 

J. 39 Strong Kids, Safe Kids . Home Economics School Service. 

J. 40 Styles of Interaction . Concept Media. NASCO. 

J. 41 Teen Mom: A New Beginning . EMC Publishing. 

J. 42 Young, Single and Pregnant . Home Economics School Service. 

J. 43 Your First Baby . Cambridge Home Economics. 

J. 44 Your Newborn Baby . Cambridge Home Economics. 
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SOURCES OF FREQUENTLY USED REFERENCES AND RESOURCES 



Career Aids, Incorporated, 20417 Nordhoff Street, Department Y4, Chatsworth, 
California 91311. 

Child Day Care Section, Division of Facility Services, North Carolina Department 
of Human Resources, 701 Barbour Drive, Raleigh, North Carolina 27603-2008. 

Communications and Public Service Division, Father Flanagan's Booys Home, Boys 
Town, Nebraska 68010. 

Consumer Information Center - E, Post Office Box 100, Pueblo, Colorado 81002v 

Crime Prevention Division, North Carolina Department of Crime Control and Public 
Safety, Post Office Box 27687, Raleigh, North Carolina 27611-7687. 

Division of Health Services, Dental Health Section, North Carolina Department of 
Human Resources, Bath Building, 306 N. Wilmington Street, Raleigh, North 
Carolina 27602. 

Division of Social Services, North Carolina Department of Human Resources, 325 N. 
Salisbury Street, Raleigh, North Carolina 27611. 

EMC Publishing, Changing Times Education Service, 300 York Avenue, St. Paul, 
Minnesota 55101. 

Gerber Products Company, 445 State Street-, Fremont, Michigan 49412. 

Glencoe Publishing Company, 809 W. Detweiller Drive, Peoria, 
Illinois 61615-9987. 

Goof'heart-Willcox Company, Incorporated, 124 W. Taft Drive, South Holland, 
Illinois 60473. 

Home Economics School Service, 10200 Jefferson Boulevard, Post Office Box 802, 
Culver City, California 90232-0802. 

J. Weston Walch, 321 Valley Street, Post Office Box 658, Portland, 
Maine 04104-0658. 

Johnson and Johnson Baby Products Company, Consumer and Professional Services, 
220 Centennial Avenue, Piscataway, New Jersey 08854. 

Macmillian Publishing Company, 806 Third Avenue, New York, New York 10022. 

March of Dimes, Supply Division, 1275 Mamai«..cck Avenue, White Plains, New 
York 10605. 

Mayfield Publishing, 120 Villa Street, Mountain View, California 94041. 
Mead Johnson and Company, 2404 Pennsylvania, Evansville,' Indiana 47721. 
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Meridian Education Corporation, 205 E. Locust Street, Bloomlngton, 
Illinois 61701. 

National Association for the Education of Young Children, 1834 Connecticut 
Avenue, NW, Washington, D.C. 20009-5786. 

North Carolina Agricultural Extension Service - Contract, Home Economics 
Extension Agent located In each county seat. 

Pat Watson, Division of Media - Production Services, Department of Public 
Instruction, Raleigh, North Carolina 27603-1712. 

Pocket Books, Simon and Schuster, Incorporated, Division of Gulf and Western 
1230 Avenue of American, New York, New York 10020. 

Ross Labora^"»ries, 625 Cleveland Avenue, Columbus, Ohio 43216. 

Silver Budett Company, Horristown, New Jersey 07960. 

Sunburst Communications, 101 Castleton Street, Pleasantville, New 
York 10570-9971. 
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